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Dear learner,

I extend my heartfelt greetings and profound enthusiasm as I warmly wel-
come you to Sreenarayanaguru Open University. Established in Septem-
ber 2020 as a state-led endeavour to promote higher education through 
open and distance learning modes, our institution was shaped by the 
guiding principle that access and quality are the cornerstones of equity. 
We have firmly resolved to uphold the highest standards of education, 
setting the benchmark and charting the course.

The courses offered by the Sreenarayanaguru Open University aim to 
strike a quality balance, ensuring students are equipped for both personal 
growth and professional excellence. The University embraces the wide-
ly acclaimed "blended format," a practical framework that harmonious-
ly integrates Self-Learning Materials, Classroom Counseling, and Virtual 
modes, fostering a dynamic and enriching experience for both learners 
and instructors.

The university aims to offer you an engaging and thought-provoking ed-
ucational journey. The PG programme in Sociology is benchmarked with 
similar programmes of other state universities in Kerala. Skill Enhance-
ment Courses occupy the curriculum of the PG programme with a view 
to expose the learner to discipline-specific skills. This is an important step 
of the university to provide new experiences of content of the discipline. 
The curriculum has been designed at par with similar courses of other 
premier institutions imparting skill training. The Self-Learning Material has 
been meticulously crafted, incorporating relevant examples to facilitate 
better comprehension.

Rest assured, the university's student support services will be at your dis-
posal throughout your academic journey, readily available to address any 
concerns or grievances you may encounter. We encourage you to reach 
out to us freely regarding any matter about your academic programme. It 
is our sincere wish that you achieve the utmost success.

Regards, 
Dr.  Jagathy Raj V. P.						      01-09-2024
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UNIT
1 Essentials of Personality

Learning Outcomes

Background

Upon completion of the unit, the learner will be able to:

	♦ define and discuss the various definitions of personality
	♦ evaluate the nature of personality
	♦ examine the factors influencing personality 

In the aftermath of the Second World War, Theodor W Adorno, Else Frenkel-
Brunswik, Daniel Levinson and Nevitt Sanford conducted a groundbreaking 
research that later turned out to be a seminal study in the field of psychology 
and sociology. The study was published in 1950, titled ‘The Authoritarian 
Personality’ and sought to understand the psychological foundations of fascist 
and authoritarian ideologies by investigating how certain personality traits, 
such as authoritarian submission, conventionalism and authoritarian aggression, 
predispose individuals to rigid conformity, prejudice and intolerance. By 
employing the Fascism scale (F-scale), along with clinical interviews and 
projective tests, the researchers uncovered how early childhood experiences and 
social environments contribute to the development of these authoritarian traits. 

The study provided profound insights into the relationship between individual 
psychology and social structures, emphasising the importance of examining 
personality within a sociological context. This landmark work not only advanced 
the field of social psychology but also underscored the necessity of understanding 
personality to comprehend the dynamic interconnections between individual 
behaviour and societal influences. A sociologist studying personality would gain 
insight into how these traits influence interactions within society and contribute 
to broader social patterns and phenomena.
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Discussion

1.1.1 Definition
The term ‘personality’ has its roots in the Latin word, 

persona which is the theatrical mask worn by actors in ancient 
Roman drama. These masks were designed such that they 
amplify the actor’s voice and establish the distinctiveness 
of the characters they portray as different from the actor. 
Drawing from there, personality can be understood either 
as the distinctive feature of an individual or the way the 
person features himself or herself through external or visible 
characteristics. Based on this derivation, personality would 
be defined in terms of the impression we make on others – 
the mask we wear when we face the outside world. 

Is personality, then, simply the set of attributes that render 
one individual different from another? Or is it simply how 
one appears to be? When we discuss personality, we mean 
much more than that. Personality encompasses a variety of 
attributes and involves a complex interplay of unique traits, 
behaviours, thoughts, emotions and motivations. In simple 
terms, personality encompasses the following: 

	♦ The state of being a person
	♦ The traits and qualities that generate a person’s 

distinctiveness
	♦ The combined physical, mental, emotional and 

social characteristics of a person

Let us discuss these to arrive at the definition of personality. 

The state of being a person

Can you try describing yourself? Try to list the words 
that would describe you the best. The list would include 
words like kind, energetic, thoughtful, creative, diligent or 
humorous. Each of these contributes to your identity. Now, 
consider describing yourself again in a few months or even 
a year. Chances are you will use the same list of words to 
describe yourself. Thus, when we talk about the state of 

	♦ Origin and 
meaning 

	♦ Personality 
as a complex 
concept

	♦ The person as is

Keywords
Traits, Types, Conceptual Frameworks, Temperament, Character, Human Nature, 
Genetic Factors, Environmental Factors
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being a person as an attribute of personality, we are referring 
to these intrinsic characteristics that would define you as an 
individual. 

The traits and qualities that generate a person’s distin-
ctiveness

Now, can you list the words that would best describe 
two of your friends to the list you have already prepared 
describing yourself? There might be some description 
common to all three of you. But on a closer look, there is 
something unique about each of you that emerges from 
these descriptions. For example, you might all be intelligent, 
but one might stand out as the creative one, yourself as the 
organised one, and the other friend would be the empathetic 
one. No two individuals are exactly alike due to the distinct 
combination of traits and qualities that form their personality 
profile. 

The combined physical, mental, emotional and social 
characteristics of a person

Then, is personality about the internal or mental attributes 
alone? Think about how people have different qualities: 
someone might be intelligent (mental), very kind and helpful 
(emotional), love being around people (social) and have a 
unique way of laughing that everyone notices (physical). 
Thus, personality is not just about one thing; it is how all 
these different parts of who we are come together to make 
us the person we are. 

Thus, personality is stable or enduring, endowing the 
individual with a state of being a person, unique, making 
the person distinct from others and a complex combination 
of mental, emotional, social and physical aspects. For a 
psychologist, personality refers to the consistency in who 
you are, have been and will become. They understand it as 
the special blend of talents, values, hopes, love, hate and 
habits that make each of us a unique person. 

Combining all of these, the American Psychological 
Association (APA) defines personality as the enduring 
characteristics and behaviour that comprise a person’s unique 
adjustment to life, including major traits, interests, drives, values, 
self-concept, abilities and emotional patterns. 

1.1.1.1 Changing Definitions of Personality
Early attempts at conceptualising personality can be 

	♦ The 
distinctiveness

	♦ As a whole

	♦ Definition of 
Personality SG
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traced to ancient Greek thinkers like Hippocrates and Galen. 
They followed the humoral theory and postulated that 
human behaviour and temperament are influenced by the 
balance of bodily fluids or humors. This biological approach 
suggested that personality traits were linked to physical 
conditions and the internal balance of these humors. 

The Enlightenment period witnessed a shift in the 
understanding of personality towards a more scientific 
and empirical approach. Philosophers such as John Locke 
emphasised the role of experience and environment in 
shaping an individual’s personality. His concept of the 
‘tabula rasa’ or blank state suggested that individuals are born 
without innate traits and that personality is formed through 
interactions with the environment, thus highlighting the 
importance of nurture in the nature versus nurture debate. 

With the advent of psychology as a distinct academic 
discipline in 1879, there was a proliferation in studying 
personality. The early 20th century, in particular, marked 
the formalisation of personality psychology with the 
development of various theories. These theories offered 
diverse perspectives and explanations for the development of 
individual differences in thoughts, feelings and behaviours 
reflecting the different philosophical foundations, empirical 
observations and theoretical frameworks. Though they vary 
substantively, as theories they seek to answer how specific 
features and traits develop in one person over another – or 
develop at all. 

The following section provides an outline of the major 
theories of personality:

	♦ Psychoanalytic Theories
Pioneered by Sigmund Freud, these theories emphasise 

the role of the unconscious and propose that personality is 
shaped by unconscious desires, conflicts, and motivations, 
often rooted in early childhood experiences. Freud proposed 
a structural model of the psyche consisting of the id, ego and 
super-ego, which interact dynamically to shape personality.

	♦ Behavioural Theories
In contrast to psychoanalytic theories, these focus on 

observable behaviours rather than internal mental processes 
or unconscious motivations. They suggest that personality 
is largely shaped by environmental factors, learning experi-
ences and external stimuli. Behaviourists like B F Skinner 

	♦ Ancient 
theories linked 
personality to 
bodily fluids

	♦ Personality, 
as shaped by 
experience, 
prevailed post-
enlightenment 
period

	♦ Emergence of 
psychology 
in 1879 and 
diversification 
of personality 
theories

	♦ Focus on the 
unconscious 
in determining 
personality

	♦ Observable 
behaviour and 
environmental 
influence on 
personality
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and John B Watson demonstrated that behaviour can be 
learned through conditioning processes and can, therefore, 
be modified and shaped. 

	♦ Biological Theories
Propose that personality traits and characteristics are 

determined by genetic, physiological and neurological 
factors. These explore how genetics, brain functioning, 
neurotransmitters and hormonal levels contribute to 
individual differences, arguing that variations in these 
biological factors can predispose individuals to certain 
personality traits and behaviours, suggesting a strong innate 
basis for personality development. 

	♦ Humanistic Theories
The mid-20th century saw the rise of humanistic 

theories, pioneered by Carl Rogers and Abraham Maslow, 
emphasising personal growth and self-actualisation. They 
viewed personality as a dynamic and evolving construct 
influenced by individual experiences and individual strive 
towards self-actualisation. These theories differ from 
other approaches in prioritising the individual’s conscious 
experiences, personal values and aspirations as central to 
understanding personality. 

	♦ Trait Theories
These sought to identify and measure stable personality 

characteristics and emerged through the works of 
psychologists like Gordon Allport and Raymond Cattell. 
These theories propose that personality is composed of a set 
of traits that are consistent across different situations. The 
Big Five Personality model is an example of this approach. 
The development of the Five-Factor Model, by Paul Costa 
and Robert McCrae, provided a widely accepted framework 
for understanding personality through five dimensions: 
openness, conscientiousness, extraversion, agreeableness 
and neuroticism.

	♦ Personality 
as biologically 
determined

	♦ Personality as 
dynamic and 
evolving

	♦ Personality as 
composed of 
traits

Various Definitions of Personality

“Personality is the dynamic organisation within the individual of those 
psychophysical systems that determine his unique adjustments to the 
environment.” 

									               Allport (1937)
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“Personality is the more or less stable and enduring organisation of a person’s 
character (conative behaviour system), temperament (affective behaviour system), 
intellect (cognitive behaviour system) and physique (bodily configuration and 
neuroendocrine endowment), which determines their unique adjustment to the 
environment.” 

									               Eysenck, 1952

“Personality refers to the distinctive patterns of behaviour, including thoughts 
and emotions that characterise each individual’s adaptation to the situation of his 
or her life.” 

								              Walter Mischel, 1981

“Personality refers to a person’s unique and relatively stable patterns of 
behaviour, thoughts and emotions.” 

									                   Baron, 1993

1.1.2 Nature of Personality
The nature of personality is laid down in the definition 

itself. However, the following section delineates the nature 
of personality in detail: 

	♦ Personality is cohesive
Personality encompasses all aspects of a person, both 

physical and psychological. It includes traits, emotions, 
intellect, temperament, character and motives, which 
integrate cohesively to form a single coherent personality. 
Although these elements are psychological, they are 
products of or interact with the body’s neurological or 
endocrinological systems. 

	♦ Personality is dynamic and adaptive yet consistent and 
predictable

Personality is dynamic and adaptive, meaning it is 
responsive to and can change over time due to experiences, 
environmental influences and conscious efforts. For example, 
an individual may develop greater resilience and optimism 
after overcoming a significant life challenge. Yet, personality 
traits tend to remain relatively consistent. An introverted 
person will generally prefer quieter social settings even as 
they adapt and change. 

	♦ Personality is the product of both heredity and 
environment

Research on twins reared apart validates that genetic 

	♦ Cohesiveness

	♦ Dynamic yet 
consistent
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O
U



8 SGOU - SLM - M.A. SOCIOLOGY - Personality and Counselling-1 

factors significantly shape personality. However, non-
genetic influences such as life experiences and social 
interactions also play a role. For example, twins raised in 
different environments may still exhibit similar personality 
traits due to their genetic makeup, but unique environmental 
contexts can lead to variations in temperament and 
behaviour, demonstrating the combined impact of genetics 
and environment on personality development.

	♦ Personality of each individual is unique and influences 
behaviour

Personality is unique to each individual, leading to distinct 
patterns of behaviour and influencing it. It shapes the way 
people approach problems, interact with others or cope with 
stress. For example, even identical twins may have different 
responses to say, stress – one might approach problems with 
calm rationality, while the other may react with anxiety and 
agitation. 

	♦ Personality is conscious of itself
Personality is conscious, as it involves individuals being 

aware of their own traits, preferences and tendencies. This 
conscious understanding of one’s personality traits allows 
individuals to adapt their behaviours in various situations, 
demonstrating self-awareness and responsiveness to their 
own psychological dynamics. 

	♦ Personality has the potential to change
Personality exhibits its dynamic nature in the potential for 

transformation throughout one’s life span. This flexibility is 
evident in studies showing how individuals can develop 
greater emotional intelligence through self-reflection and 
learning from experiences. Environmental influences, such 
as supportive relationships or career changes, can also 
catalyse shifts in personality patterns.

	♦ Both 
genetic and 
environmental 
influences

	♦ Unique to each 
individual

	♦ Self aware

	♦ Transformable

Fundamental Questions About Human Nature

Each personality theorist addresses a fundamental question about human 
nature – what it means to be human? These questions, discussed below, provide 
a framework for personality theorists as they define and study personality.  

a. Are we in charge of our lives?

Explores whether the individuals have control over their actions (free will) or 
if behaviours are shaped by external factors (determinism).  
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1.1.2.1 Elements of Personality

These are the fundamental components or attributes 
that contribute to shaping an individual’s distinctive 
psychological and behavioural characteristics. Discussing 
the elements of personality within the broader context of 
the nature of personality enables a focused exploration 
into the specific psychological factors that contribute 
to understanding individual differences and behaviour 
patterns. 

Following is a brief description of some of the elements of 
personality: 

	♦ Traits
Personality traits are enduring patterns of behaviour, 

thoughts and emotions that characterise a person’s 
responses to various situations. Traits such as extraversion, 
agreeableness, conscientiousness, neuroticism, and 
openness to experience are commonly studied dimensions 
of personality.

	♦ The fundamental 
components or 
attributes of 
personality 

	♦ Enduring patterns 
of behaviour 
thought and 
emotions

b. What dominates us? The question of nature vs. nurture and examines whether 
genetics (nature) or environment (nurture) has a greater impact on personality 
development. 

c. Are we dependent or independent of our childhood?

Considers the extent to which early childhood experiences influence and 
shape adult personality and behaviour, versus the potential for change and 
independence from those early influences.

d. Is human nature unique or universal?

Addresses whether each individual’s personality is unique and distinct, or if 
there are common traits and patterns that apply universally to all humans.

e. Our life goals: satisfaction or growth?

Considers whether people are primarily motivated by the pursuit of happiness 
and contentment (satisfaction) or by striving for personal development and self-
improvement (growth).

f. Our outlook: optimism or pessimism?

Explores whether individuals generally have a positive and hopeful perspective 
on life (optimism) or a negative and doubtful outlook (pessimism).
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O
U



10 SGOU - SLM - M.A. SOCIOLOGY - Personality and Counselling-1 

	♦ Emotions
Emotions are integral to personality, encompassing 

the range of feelings individuals experience and express 
in response to their environment and internal stimuli. 
It includes emotions such as happiness, sadness, anger, 
fear and empathy, which contribute significantly to how 
individuals interact with others and navigate through life. 

	♦ Intellect
Intellect involves an individual’s cognitive abilities such 

as reasoning, memory, creativity and problem-solving skills. 
It shapes how people process information, adapts to new 
situations and engage in intellectual pursuits, influencing 
their overall personality and interactions with others.

	♦ Temperament
Temperament is the hereditary aspect of personality and 

refers to innate behavioural tendencies that emerge early 
in life. It includes traits such as activity level, sociability, 
adaptability and emotional reactivity. It remains relatively 
stable throughout life and interacts with other aspects of 
personality to shape consistent patterns of behaviour and 
responses to stimuli.

	♦ Character
Character specifically pertains to the moral and ethical 

values that guide an individual’s decisions and actions, 
reflecting their integrity and sense of responsibility. Unlike 
personality, the term character implies that a person has 
been evaluated, not just described.

	♦ Motives
Motives are the driving force behind an individual’s 

actions and decisions, reflecting their needs, desires and 
goals. As an element of personality, motives influence 
behaviour by determining what individuals seek to achieve, 
how people prioritise tasks, respond to challenges and 
pursue long-term objectives.

	♦ Self-concept
Self-concept is the perception individuals have of 

themselves, encompassing their beliefs, self-esteem, self-
efficacy, and self-image. As an element of personality, it 
influences how people view their abilities, worth and place 
in the world thus shaping their behaviour, decision-making 
and interactions.

	♦ The range 
of feelings 
experienced and 
expressed

	♦ The cognitive 
abilities

	♦ Hereditary 
aspect

	♦ The evaluate 
aspect

	♦ The driving 
force

	♦ The idea about 
oneself
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1.1.3 Factors Influencing Personality
Personality is influenced by a combination of genetic, 

environmental and psychological factors, and the following 
discusses each. 

   a. Genetic and Biological Factors:

i. Heredity: Genetic factors are crucial in determining 
personality traits, as demonstrated by studies on twins 
and adopted children. For example, the seminal study 
by Bouchard et al., published in 1990, titled ‘Sources of 
Human Psychological Differences: The Minnesota Study of 
Twins Reared Apart’, has been pivotal in demonstrating 
the heritability of personality traits. This longitudinal 
study found that identical twins who are reared apart 
had the same chance of being similar as twins who 
were raised together, establishing that genetic factors 
influence personality. 

ii. Biological Influences: Neurobiological factors, such 
as brain structure and function, neurotransmitter 
levels and hormonal balances, also contribute to 
personality development. For instance, Alan Gray’s 
biopsychosocial model of personality emphasises the 
role of brain systems and neurochemical processes in 
shaping behaviour and personality traits. The theory 
identifies the existence of two brain-based systems - 
Behavioural Activation System (BAS) and Behavioural 
Inhibition System (BIS) – as key biological mechanisms 
that regulate responses to rewards and punishment, 
respectively, thereby influencing the behavioural 
traits of individuals. 

b. Environmental Factors: 

i. Family Environment: The family environment, 
including parenting styles, sibling relationships and 
early childhood experiences, significantly influence 
personality development. Baumrind’s (1967) seminal 
work on parenting styles validates it. In her study, 
she categorised parenting behaviour into three styles: 
authoritative, authoritarian and permissive, and 
found that authoritative parenting, characterised 
by warmth and reasonable demands, fosters such 
traits as conscientiousness and openness. Further, 
an authoritarian parenting style, marked by strict 
discipline, leads to traits associated with anxiety 

	♦ Twin and 
adoption studies 
demonstrate 
heredity influence 
on personality

	♦ Influence of 
biological factors 
on personality

	♦ Influence of family 
environment on 
personality 
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and rigidity, while a permissive parenting style, 
characterised by flexibility and lack of boundaries, 
leads to the development of traits such as impulsiveness 
and lack of self-discipline.  

ii. Culture: It is well established that cultural norms, 
values and expectations influence personality by 
dictating behaviours and attitudes that are culturally 
desirable and accepted. Hofstede’s Cultural Dimen-
sions Theory identified various dimensions and demo-
nstrated how cultural differences influence personality 
development. For example, following this theory, 
individuals from collectivist cultures tend to prioritise 
group harmony and conformity, imparting traits like 
agreeableness and social behaviour. 

iii. Social Environment: Peer interactions, social 
networks and life experiences outside the family 
also play a crucial role in shaping personality. A 
seminal study that validates the influence of the social 
environment on personality is the research by Hartup 
(1997) titled ‘The Company They Keep: Friendships and 
Their Developmental Significance’, which highlighted 
how peer interactions and friendships are critical in 
shaping social behaviours, self-esteem and identity. 
The findings suggest that positive peer relationships 
can foster traits such as cooperation and empathy, 
while negative peer interactions may contribute to traits 
like aggression and social anxiety, demonstrating the 
significant role of the social environment in personality 
development.

c. Psychological Factors:

i. Cognitive Processes: This suggests that how indivi-
duals perceive, think and interpret their environment 
influences their personality and includes cognitive 
styles, beliefs and attitudes. For instance, Aaron Beck’s 
Cognitive Model of Depression explains how negative 
thinking patterns, cognitive distortions or biased thin-
king patterns contribute to a person suffering from 
depression. 

ii. Emotional Regulation: The ability to manage and 
regulate emotions is a significant aspect of personality 
and includes emotional stability, coping mechanisms 
and emotional intelligence as components. Mayer 
and Salovey’s theory of emotional intelligence des-

	♦ Influence of 
culture on 
personality

	♦ Influence of social 
environment on 
personality

	♦ Influence of 
cognitive processes 
on personality

	♦ Emotional 
regulation and 
personality

SG
O
U



13SGOU - SLM - MA SOCIOLOGY -  Personality and Counselling- 1 

cribes how the ability to perceive, understand and 
manage emotions influences personality traits such as 
emotional stability and social competence. For example, 
individuals with higher emotional intelligence may 
exhibit greater adaptability and effective interpersonal 
skills. 

iii. Personal Experiences: Life experiences, including 
significant events, trauma, education and personal 
choices, shape personality over time. For example, 
the Grant Study (also known as the Harvard Study of 
Adult Development), which began in 1938 and spanned 
over 80 years, demonstrated how life experiences such 
as career achievements, relationships and personal 
challenges shape personality development. Though the 
primary goal of the study was to identify the predictors 
of healthy ageing, the findings also highlighted 
the dynamic interaction between life events and 
personality, offering insights into resilience, adaptation 
and the lifelong process of psychological growth and 
change.  

d. Developmental Factors:

i. Early Childhood: Early developmental stages, 
including attachment experiences, influence the 
foundational aspects of personality. Erik Erikson’s 
psychosocial stages of development emphasise how 
early experiences, like trust vs. mistrust, influence 
personality. His theory emphasises that experiences 
during infancy and early childhood, such as forming 
basic trust or facing mistrust in caregivers, affect such 
traits as trustworthiness, autonomy and initiative. For 
example, positive experiences in this stage foster a sense 
of security and optimism, influencing interpersonal 
relationships and emotional resilience later. 

ii. Adolescence: This is the period when individuals 
experience significant personality development as 
they establish their identities. It is also marked by 
major conflicts. Marcia’s Model of Identity Formation 
distinguishes between identity achievement and 
role confusion based on adolescents’ exploration and 
commitment to various roles and values. For instance, 
the successful resolution of identity crises during this 
period fosters traits such as self-confidence, identity 
coherence and a sense of purpose, impacting future 

	♦ Influence 
of personal 
experiences on 
personality

	♦ Influence of early 
childhood aspects 
on personality

	♦ Adolescence and 
personality
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career choices, relationships and personal goals. 

iii. Adulthood: Personality evolves in adulthood as well and 
is affected and determined by career, relationships and other 
life experiences. Levinson’s theory of adulthood suggests 
that adults move through alternating periods of stability 
and transition throughout their lives. These contribute to 
ongoing personality development, influencing traits like 
generativity versus stagnation and integrity versus despair. 

	♦ Personality and 
adulthood

Personality, derived from the Latin word ‘persona’, meaning theatrical masks, 
encompasses the unique traits, behaviours, thoughts, emotions and motivations 
that distinguish individuals and reflect both internal characteristics and external 
impressions we create, shaping our distinctiveness and how we interact with the 
world. Various theories, from psychoanalytic (Freud) to behavioural (Skinner), 
biological, humanistic (Rogers, Maslow) and trait-based (Big Five), offer different 
perspectives on how personality forms and operates, highlighting its complexity 
and diversity across individuals. Defined by its cohesive integration of traits, 
emotions, intellect and more, personality is both dynamic and influenced by 
genetic and environmental factors, shaping unique behaviours while retaining 
the potential for change throughout life. 

Summarised Overview

Self Assessment

1.	 Define personality. 
2.	 Trace the historical root of the term ‘personality’. 
3.	 How can the concept of personality be applied to understanding indi-

vidual differences?
4.	 What is a personality trait?
5.	 What are the different elements of personality?
6.	 Can you provide an example of how personality traits can influence 

behaviour? 
7.	 Elucidate the different types of personality theories.
8.	 According to psychoanalytic theory, what is the role of the unconscious 

mind in personality?
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1.	 Explain the evolution of the concept of personality from its roots in an-
cient Roman drama to modern psychological understanding. 

2.	 Compare and contrast two major theories of personality (e.g., psycho-
analytic vs. behavioural or humanistic vs. trait theories).

3.	 Choose a personality theory (e.g., psychoanalytic, behavioural or hu-
manistic) and apply it to analyse a real-life case study or scenario. Dis-
cuss how key concepts from the theory can help understand the indi-
vidual’s behaviour, motivations and personality traits.

4.	 Discuss the relative influence of genetic, environmental and psycho-
logical factors in shaping personality. Provide examples and evidence 
from psychological studies to support your arguments. 

5.	 Reflect on the nature of personality as discussed in the course. Dis-
cuss the dynamic and adaptive aspects of personality, its potential for 
change and the role of self-awareness in personal growth. Provide per-
sonal insights or examples to support your reflections on how under-
standing personality can contribute to personal and professional devel-
opment.

Assignments

9.	 How do humanistic theories differ from other approaches to person-
ality?

10.	 What are the five factors of the Big Five Personality Model?
11.	 Explain the nature of personality.
12.	 List the major factors that influence personality development. 
13.	 How does culture impact personality? 
14.	 Evaluate different psychological factors that shape personality.

Reference
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Space for Learner Engagement for Objective Questions
Learners are encouraged to develop objective questions based on the content in the 

paragraph as a sign of their comprehension of the content. The Learners may reflect on the 
recap bullets and relate their understanding with the narrative in order to frame objective 
questions from the given text. The University expects that 1 - 2 questions are developed for 
each paragraph. The space given below can be used for listing the questions.
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Personality Development: 
Stages and Domains

Learning Outcomes

Background

Upon completion of the unit, the learner will be able to:

	♦ identify the key developmental milestones in psycho-motor development 
and understand their contribution to personality traits and physical abili-
ties

	♦ explain how the development of cognitive abilities influences cognitive 
style and personality

	♦ describe stages of language development and their impact on personality 
formation 

	♦ analyse the role of emotional development in shaping personality 
	♦ appreciate the emergence of self and its various aspects from infancy 

through adolescence and analyse how these contribute to personality de-
velopment

	♦ discuss the concept of gender and its identity formation and its influence 
on personality development

“A leader of his people, unsupported by any outward authority, a politician whose 
success rests not upon craft nor the mastery of technical devices but simply on the 
convincing power of his personality; a victorious fighter who has always scorned the use of 
force; a man of wisdom and humility, armed with resolve and inflexible consistency, who 
has devoted all his strength to the uplifting of his people and the betterment of their lot; 
a man who has confronted the brutality of Europe with the dignity of the simple human 
being, and thus at all times rises superior. Generations to come, it may be, will scarce 
believe that such a one as this ever in flesh and blood walked upon this earth.”

					     Albert Einstein, writing about Gandhi in 1944

Though the above is an acclaimed tribute written by Einstein to Gandhi, it 
also underscores the profound impact of personality development on shaping a 
remarkable leader. 

Personality development refers to the process through which individuals form 
and refine their unique patterns of thoughts, emotions and behaviours. It involves 

UNIT
2
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Keywords
Motor Skills, Self-Esteem, Piaget, Vygotsky, Self-Concept, Nativist Theory, 
Behavioural Theory, Social Interactionist Theory, Gender Formation, Sex and 
Gender

the gradual evolution of personality traits and characteristics through various 
stages of growth influenced by genetic, environmental, social and cultural factors. 
Being a complex process, it is influenced by various developmental aspects, each 
contributing uniquely to the overall personality of an individual. 

This unit focuses on aspects such as psychomotor development, cognitive 
development, language development, emotional development, the emergence of 
the self and gender identity, as understanding these would provide insight into 
how personality evolves from infancy through adulthood.

1.2.1 Psychomotor Development
Psychomotor development refers to the progression of 

physical abilities and the coordination of movements in 
a person. To put it simply, it is the process by which we 
refine our ability to use our bodies and minds together. It 
encompasses the development of both:

	♦ Motor skills, such as our physical movements in 
basic actions like grasping and rolling over in in-
fancy, to more complex skills like writing, playing 
sports and dancing 

	♦ Cognitive skills, which are the mental processes 
such as planning, problem-solving and learning

Thus, psychomotor development is not just about 
mastering physical skills like walking or throwing a ball, 
but about the interplay between our physical movements 
and our cognitive abilities. In fact, cognitive skills are the 
key aspect that sets psychomotor development apart from 
simply learning physical movements. 

1.2.1.1 Impact on Personality

	♦ Self-Esteem and Confidence
Successful development of motor skills is found to 

	♦ The ability to use 
mind and body 
together

	♦ Psychomotor 
development 
vs. simply 
learning physical 
movements

Discussion
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boost self-esteem and confidence. For example, Erikson’s 
psychosocial theory emphasises the importance of each stage 
of development. According to it, successfully navigating 
early tasks, such as acquiring motor skills like crawling and 
walking, contributes to a sense of autonomy and initiative. 
These achievements build the foundation for later stages 
of psychosocial development, influencing self-esteem and 
confidence throughout life. 

	♦ Social Interaction
Mastering motor skills also play a vital role in social 

interactions. For example, it is speculated that children who 
excel in physical activities often find it easier to make friends 
and gain social acceptance. 

	♦ Cognitive Development
It is demonstrated that there is a close relationship 

between motor and cognitive development. Activities that 
require motor skills, such as playing musical instruments 
or participating in sports, also stimulate cognitive processes 
such as attention, memory and problem-solving. For example, 
the study conducted by Diamond and Lee (2011) established 
that activities requiring motor skills, such as aerobic exercise 
and sports, martial arts and mindfulness practice promote 
executive functions. 

1.2.2 Cognitive Development
Cognitive development refers to the development of 

cognitive abilities such as thinking, reasoning, problem-
solving, memory, language and decision-making that occurs 
throughout the lifespan, particularly during childhood 
and adolescence. It encompasses the gradual acquisition 
and refinement of these mental processes, which enable 
individuals to understand and interact with their environment 
more effectively over time.

Cognitive development is typically understood to progress 
through stages or types as outlined by various theories of 
psychology. The two most prominent ones that describe the 
stages of cognitive development are

1.	Piaget’s Theory of Cognitive Development
2.	Lev Vygotsky’ s Sociocultural Theory

Piaget’s Theory of Cognitive Development

Jean Piaget’s Theory of Cognitive Development is founded 

	♦ Motor skills and 
self-esteem

	♦ Social Skills

	♦ Activities that 
require motor skills 
stimulate cognitive 
processes

	♦ Development of 
cognitive abilities

	♦ Theories of 
Cognitive 
development
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on the idea that children progress through four stages 
of cognitive development, each characterised by distinct 
cognitive abilities and ways of understanding the world.

  Fig 1.2.1 Jean Piaget

1. Sensorimotor stage (birth – 2 years)

During this stage, infants learn about the world through 
their senses (sensory) and actions (motor responses) and 
typically develop characteristics such as object permanence, 
trial-and-error learning, symbolic thought and goal-directed 
behaviour. In short, the sensorimotor stage is the period 
where infants transition from reflexive, instinctual responses 
to more deliberate and coordinated actions.

2. Pre-operational Stage (2 to 7 years)

During this stage, children develop more advanced 
symbolic thinking. However, they would still lack the ability 
for logical reasoning. This is the period of rapid language 
development and imaginative play, laying the groundwork 
for more complex cognitive abilities in the later stages of 
Piaget’s theory. 

3. Concrete Operational Stage (7 to 11 years)

Compared to the other stages, this stage represents a 
significant leap in a child’s ability to think logically about 
concrete events and objects. Children develop the ability 
to concrete thinking, classification (sorting objects by their 
characteristics), spatial reasoning and logical reasoning. 

	♦ Highlights 
individual stages 
of cognitive 
development

	♦ Stages of cognitive 
development 
[Piaget] SG

O
U



22 SGOU - SLM - M.A. SOCIOLOGY - Personality and Counselling-1 

However, while they can perform mental operations on 
concrete objects, they struggle with abstract or hypothetical 
thinking.

4. Formal Operational Stage (12 years and onward to 
adulthood)

This stage marks a significant shift in thinking patterns, 
with individuals gaining the ability to think abstractly and 
hypothetically beyond concrete experiences. The individuals 
develop such abilities as abstract thinking, hypothetical-
deductive reasoning, metacognition (the ability to reflect 
on one’s own thoughts and cognitive processes), moral 
reasoning and critical thinking. 

Lev Vygotsky’s Sociocultural Theory

Lev Vygotsky’s Sociocultural Theory of Development 
provides a unique perspective on how social interactions, 
cultural context and historical influences shape 
cognitive development. Unlike Piaget’s theory, which 
emphasises  individual stages of cognitive maturation, 
Vygotsky highlights the significance of social and cultural 
factors in promoting learning and cognitive growth. 

Fig 1.2.2 Lev Vygotsky

Central to his theory is the concept of ‘zone of proximal 
development (ZPD)’, where learning occurs most effectively 
through collaboration with more knowledgeable others. 
Scaffolding, the process where support is gradually 
withdrawn as learners gain competence, facilitates cognitive 
growth with the ZPD. 

	♦ Stages of Cognitive 
Development

	♦ Highlights social, 
cultural and 
historical influence 
on cognitive 
development

	♦ Zone of Proximal 
Development 
(ZPD)
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Further, Vygotsky emphasised the role of cultural tools, 
such as language and symbolic systems, in mediating 
thought and communication. Language, in particular, 
plays a crucial role by shaping both social interactions 
and individual cognitive processes, enabling children to 
internalise knowledge and regulate their own behaviours 
through private speech. 

1.2.2.1 Impact on Personality 

Cognitive development has a significant impact on shaping 
personality by influencing how individuals think, process 
information and interact with the world around them. The 
following discusses some:

	♦ Self-concept
As cognitive skills such as reasoning and introspection 

develop, individuals form a more complex understanding 
of themselves, including their strengths, weaknesses 
and motivations. This evolving self-concept becomes a 
fundamental aspect of personality.

	♦ Problem-solving and Decision-making
Cognitive abilities also influence how individuals approach 

challenges and make decisions. For example, someone with 
strong problem-solving skills might be more persistent and 
adaptable in difficult situations, shaping their personality 
traits like resilience and determination.

	♦ Social Interaction and Emotion Regulation
Cognitive skills such as perspective-taking and emotional 

regulation play a significant role in shaping how individuals 
interact with others. As these skills mature, individuals gain 
a better understanding of their own and others’ emotions, 
which in turn influences their social behaviour and 
personality traits.

	♦ Goal Setting and Motivation
Cognitive development enables individuals to establish 

more complex goals, plan effectively and persist in the face 
of challenges, contributing to the development of traits such 
as ambition, discipline and goal orientation.

1.2.3 Language Development
Language development is a complex process that begins 

in infancy and continues throughout childhood. It enables 

	♦ Cultural tools

	♦ Cognitive skills

	♦ Approach to 
challenge

	♦ Perspective-
taking 

	♦ Complex 
processing
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individuals to communicate, think and interact with the 
world around them and involves the acquisition and 
refinement of skills in understanding (receptive language) 
and producing (expressive language) spoken, written and 
nonverbal communication.

Stages of Language Development

	♦ Pre-linguistic Stage (0-6 months): The infant’s lan-
guage skills are not yet developed. They commu-
nicate with sounds; through crying, cooing and 
nasal murmurs while recognising voices, sounds 
and facial expressions. 

	♦ Babbling Stage (6-9 months): Children start to bab-
ble, producing sounds and syllables that are not 
yet words. Muscles of the mouth and teeth devel-
op to prepare children for more advanced talking.

	♦ Holophrastic Stage (9-18 months): During this pe-
riod, the children’s language skills typically ad-
vance enough for them to say single words to de-
scribe objects or express basic needs; for example, 
a child might say ‘dada’ to get their father’s atten-
tion.

	♦ Two-word Stage (18-24 months): This is a key pe-
riod where the child begins combining words to 
form basic sentences or phrases. For example, 
they might say ‘mom water’ to express their thirst 
and need for water. Understanding grows faster 
than expression in this stage.

	♦ Telegraphic Stage (24-30 months): In this phase, chil-
dren can speak phrases that are not only longer 
but also have more than two elements. They start 
putting together short sentences that focus on the 
main idea, leaving out grammatical elements. For 
example, a child might say, ‘daddy go work’ to 
indicate that the father is leaving for work.

	♦ Multi-word Stage (beyond 30 months): Children 
move beyond simple phrases, and build increas-
ingly complex sentences allowing them to better 
communicate their ideas. For example, by this 
stage the child knows to use the word ‘cats’ in-
stead of ‘cat’ while referring to more than one cat, 
paving the way for proper grammar use and de-

	♦ The process 
of language 
acquisition

	♦ Sounds and nasal 
murmurs

	♦ Sounds and 
syllables 

	♦ Single words 
for basic needs

	♦ Words combined 
to form basic 
sentences or 
phrases

	♦ Phrases with more 
elements but no 
grammar

	♦ Complex sentences 
and better 
communication
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velopment of storytelling abilities.
1.2.3.1 Theories of Language Development

Theories of language development explain how humans 
acquire, develop and use language, each emphasising 
different mechanisms and influences on language learning. 
Outlined below are the major key theories of language 
development: 

1. Behaviourist Theory

     Fig 1.2.3 B F Skinner

Proposed by B F Skinner, the behaviourist theory suggests 
that language acquisition is a result of operant conditioning 
(the learning process where behaviour is shaped by rewards 
and punishments). According to Skinner, children learn 
language through imitation, repetition and reinforcement 
from their environment. Positive reinforcement, such as 
praise and rewards, encourages children to repeat words and 
phrases, while negative reinforcement discourages incorrect 
language use. This theory, thus, emphasises the role of 
the environment and external stimuli in shaping language 
behaviour.

2. Nativist Theory (Innatist Theory)

Noam Chomsky proposed the nativist theory, which 
suggests that the ability to acquire language is innate and 
is controlled by a ‘Language Acquisition Device’ (LAD) 
that is hardwired into the brain. According to this theory, 
all humans are born with a universal grammar that forms 
the foundation for all languages, enabling children to learn 
language naturally as they are exposed to linguistic input. 
The rapid pace at which language is learned and the capacity 
to create new sentences are considered evidence of this 
inherent ability.

	♦ Language 
acquisition 
as a result of 
conditioning

	♦ Ability to language 
is innate
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               Fig 1.2.4 Noam Chomsky

3. Social Interactionist Theory

Developed by Lev Vygotsky and Jerome Bruner, this 
theory emphasises the importance of social interaction 
and communication with caregivers and peers in language 
development. It highlights the role of the Zone of Proximal 
Development (ZPD) and scaffolding, where more knowled-
geable individuals provide support to help children progress 
in their language abilities, thus underscoring the influence of 
social and cultural contexts on language learning.

4. Cognitive Development Theory

Jean Piaget’s cognitive development theory connects 
language acquisition to overall cognitive development. It 
posits that children’s language skills advance alongside 
their cognitive abilities. According to this theory, the stages 
of cognitive development (sensorimotor, preoperational, 
concrete operational, formal operational) influence how 
children use and understand language and highlight 
the interplay between cognitive growth and linguistic 
competence.

1.2.3.2 Impact on Personality

The acquisition and refinement of language skills play 
a pivotal role in shaping various aspects of personality as 
given below:

	♦ Importance of 
social interaction 
in language 
development

	♦ Language 
acquisition and 
overall cognitive 
development SG
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	♦ Social Competence
Effective language development allows clear expression 

of thoughts and emotions, fostering meaningful social 
interactions and confidence in relationships.

	♦ Emotional Regulation
Language skills help in expressing and comprehending 

emotions, fostering stability and developing adaptive coping 
strategies.

	♦ Cognitive Development
Language skills enhance problem-solving abilities and 

academic success, which in turn supports intellectual 
confidence and conscientiousness.

	♦ Self-concept and Identity
Language development supports self-expression and 

reflective thinking and helps shape a coherent self-concept 
and resilience to external feedback.

1.2.4 Emotional Development
Emotional development refers to the continuum of 

processes extending from infancy to adulthood, through which 
individuals acquire the ability to recognise, comprehend, 
express and regulate their emotions. This development 
encompasses both psychological and physiological dimen-
sions, fundamentally shaping individuals’ perceptions and 
interactions with their surrounding environment.

1.2.4.1 Components of Emotional Development

	♦ Emotional Awareness: recognising and identify-
ing one’s own emotions and the emotions of oth-
ers. For example, an individual identifies his/her 
anxiety before a big exam and takes steps to man-
age it effectively. 

	♦ Emotional Expression: communicating feelings 
appropriately through facial expressions, ges-
tures and language. For example, someone ex-
pressing anger rather than suppressing it allow-
ing for healthy emotional release.

	♦ Emotional Regulation: Managing emotions in re-
sponse to internal and external stimuli, fostering 
adaptability and resilience. An example would 
be someone handling disappointment by taking 
a moment to breathe deeply before responding. 

	♦ Meaningful social 
interactions

	♦ Emotional 
stability

	♦ Development of 
other cognitive 
abilities

	♦ Self reflectivity

	♦ Involves 
both emotion 
recognition and 
regulation

	♦ Three major 
components 
of Emotional 
Development
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1.2.4.2 Theories of Emotional Development

Unlike the theories of emotions, which explain the nature 
of emotions - whether innate, constructed, neurobiological, 
or cognitive - theories of emotional development explain the 
emergence of emotions and how emotions change across the 
lifespan. 

1. Discrete Emotions Perspective

Proposed by Caroll Izard, this theory proposes that 
emotions are distinct, specific responses that are innate 
and universally recognisable across cultures. Accordingly, 
emotions like joy, sadness, anger, fear and surprise are not just 
general feelings but have unique physiological, expressive 
and personal components. Therefore, it emphasises that 
emotional development involves learning to recognise, 
understand and manage these discrete emotions, influenced 
by both biological factors and experiences. 

2. Theory of Self-conscious Emotions

Proposed by Michael Lewis, this theory focuses on how 
self-awareness and social understanding in children lead 
to the emergence of what is referred to as ‘self-conscious’ 
emotions, such as, such as shame, guilt, embarrassment 
and pride. Unlike basic emotions like happiness or sadness, 
self-conscious emotions play a crucial role in guiding social 
behaviour and moral development. For example, shame 
or guilt arises when individuals perceive their actions as 
violating social norms or personal values, prompting efforts 
to repair relationships or improve behaviour.  This theory 
highlights the importance of self-reflection and social 
learning in developing moral emotions and ethical behaviour 
throughout childhood and into adulthood.

3. Theory of Constructed Emotions

The theory of constructed emotions, championed by Lisa 
Feldman Barrett and other proponents of psychological 
constructionism, challenges the traditional views of emotions 
as fixed, universal responses governed solely by biological 
factors. According to this theory, emotions are complex 
psychological experiences that are actively constructed by the 
brain. They arise from a combination of cognitive appraisals, 
social and cultural contexts, personal experiences and 
physiological responses, suggesting that emotions are highly 
variable and context-dependent, varying across individuals 

	♦ Theories of 
emotion vs. 
theories of 
emotional 
development

	♦ Emotions are 
distinct, innate 
and universal

	♦ Emergence of self-
conscious emotions

	♦ Emotions 
as complex 
psychological 
experiences
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and cultures. 

1.2.4.3 Impact on Personality

	♦ Emotional Regulation and Personality Development
Emotion regulation, which involves managing and 

controlling one’s emotional experiences, is crucial in shaping 
personality traits. For instance, people who are capable 
of regulating their emotions often display characteristics 
like emotional stability, resilience, and adaptive coping 
mechanisms.

	♦ Emotional Expressiveness and Personality Traits
The way individuals express and experience emotions is 

closely linked to personality traits. For example, someone 
who is naturally expressive of positive emotions like joy and 
enthusiasm may develop traits associated with extraversion, 
such as sociability and assertiveness, whereas individuals 
who frequently express negative emotions like anger or 
anxiety may develop traits related to neuroticism, such as 
emotional instability and susceptibility to stress. 

	♦ Attachment and Emotional Security
Early emotional experiences, especially with caregivers, 

are found to have a profound impact on the development of 
personality through attachment relationships. For example, 
secure attachments in infancy provide a foundation of 
emotional security, promoting the development of traits like 
trust, autonomy and self-confidence.

	♦ Cultural Influences on Emotional Expression and 
Personality 

Cultural norms and values play a significant role in shaping 
how emotions are expressed, understood and regulated, 
influencing personality development. For instance, cultures 
that prioritise emotional restraint may foster personality 
traits such as emotional control and composure. Conversely, 
cultures that encourage emotional expressiveness may 
cultivate traits associated with openness and warmth in 
interpersonal relationships.

1.2.5 Emergence of Self
Do babies have a sense of themselves? Apparently not! 

The sense of the self develops later, starting with awareness 
of their own bodies and understanding themselves as 
distinct individuals in relation to others. The concept of the 

	♦ Management 
and control 
of emotional 
experiences

	♦ Experience and 
expression of 
emotions and 
personality

	♦ Early emotional 
experiences

	♦ Cultural norms 
and values

	♦ Sense of the self 
develops later
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self emerges through a dynamic process of cognitive, social 
and emotional development, influenced by both internal 
experiences and external interactions. 

The following outlines the stages of the emergence of self-
concept:

	♦ Infancy (0-18 months)
	♦ Sense of Body: Babies initially perceive themselves 

as extensions of their own sensory experiences. 
It is when they start exploring their own bodies, 
they begin to differentiate between themselves 
and the external environment.

	♦ Social Referencing: Infants begin to recognise fa-
miliar faces and respond to caregivers’ emotional 
cues, establishing the foundation for early social 
interactions.

	♦ Toddlerhood (18 months – 3 years)
	♦ Emergence of Self-recognition: Children begin 

to demonstrate self-recognition around 18-24 
months and can be observed through mirror 
self-recognition tasks. They may touch or point to 
body parts when seeing themselves in a mirror.

	♦ Early Self-Definition: At this stage, toddlers start to 
use language to identify themselves, often refer-
ring to their own names or asserting preferenc-
es. For example, they would start using the word 
mine to refer to things of interest. 

	♦ Early Childhood (3-6 years)

	♦ Expanding Self-Concept: Children gain a more 
elaborate self-concept based on their experienc-
es, interactions and feedback from others and be-
gin to describe themselves in terms of observable 
characteristics such as age, gender and physical 
attributes.

	♦ Social Comparisons: Children begin to compare 
themselves with peers, understanding how they 
differ from others and simultaneously seek vali-
dation from caregivers and peers.

	♦  Middle Childhood (6-12 years)
	♦ Social Roles and Competencies: Self-concept be-

comes more entwined as children explore differ-

	♦ As extensions of 
their own sensory 
experiences

	♦ Foundation 
for early social 
interactions

	♦ Recognition 
oneself

	♦ Language to 
identify and define 
oneself

	♦ More elaborate 
concept of oneself

	♦ Comparison with 
others
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ent social roles (e.g., student, sibling, friend) and 
develop competencies in various domains (aca-
demic, sports, arts).

	♦ Internal Traits and Abilities: In this phase, children 
begin to internalise feedback from teachers, par-
ents and peers to form beliefs about their abilities, 
strengths and weaknesses.

	♦ Adolescence (12-18 years)
	♦ Identity Exploration: This phase is characterised by 

heightened self-awareness and introspection and 
adolescents engage in intense exploration of their 
identity, questioning and experimenting with dif-
ferent roles, values and identities.

	♦ Integration and Consolidation: Adolescents strive to 
integrate various aspects of themselves (e.g., per-
sonal values, cultural identity, career aspirations) 
into a unified self-concept, developing a sense of 
continuity and stability in their identity. 

	♦ Self concept 
aligned with 
multiple social 
roles

	♦ Internalising 
feedback

	♦ Intense exploration 
of ones’s identity

	♦ A unified and 
continuous self-
concept

Is self the same as self-concept?

The ‘self’ refers to the entire person, encompassing all the aspects of who they 
are. ‘Self-Concept’ on the other hand is more specific. It refers to the organised 
set of beliefs and perceptions that an individual holds about themselves. In short, 
self-concept is how our image of ourselves and includes aspects like:

	♦ Self-image: how we perceive our own physical appearance and person-
ality traits.

	♦ Self-Esteem: the value one places on themselves; how much they like, 
accept and respect themselves.

	♦ Ideal Self: the person one aspires to be; often shaped by personal goals, 
societal expectations and cultural norms.

1.2.5.1 Components of Self-concept

	♦ Cognitive Aspect
The cognitive component of self-concept involves the 

beliefs and knowledge individuals have about themselves 
and includes: 

	♦ Self-schema: Organised cognitive structures that 
contain information about the self. For example, 
someone might have a self-schema that includes 
being hardworking, intelligent and diligent.

	♦ Cognitive Aspect: 
Self-schema, self-
perception and 
self-reflection
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	♦ Self-perception: How individuals view their abili-
ties, traits and characteristics. This can include ac-
ademic self-concept (beliefs about one’s academ-
ic abilities) and social self-concept (beliefs about 
one’s social skills).

	♦ Self-reflection: The process of thinking about one’s 
own thoughts, feelings and behaviours. Reflect-
ing on past experiences and considering future 
aspirations are key aspects of this component.

	♦ Affective Aspect
The affective component of self-concept involves the 

emotional responses individuals have towards themselves 
and includes:  

	♦ Self-esteem: The overall evaluative aspect of 
self-concept, representing the extent to which 
individuals feel positively or negatively about 
themselves. High self-esteem involves feelings of 
self-worth and confidence, whereas low self-es-
teem involves self-doubt and negative self-per-
ception.

	♦ Self-compassion: The ability to be kind and under-
standing towards oneself, especially in times of 
failure or difficulty. Self-compassion involves ac-
knowledging one’s own suffering and respond-
ing with care and not criticism.

	♦ Emotional Self-awareness: Involves recognising and 
understanding one’s own emotions. This aware-
ness helps individuals manage their emotions ef-
fectively and respond to situations in a balanced 
manner.

	♦ Behavioural Aspect
The behavioural component of self-concept pertains to 

how individuals act based on their self-perceptions and 
includes:

	♦ Self-regulation: The ability to control and direct 
one’s own behaviour in accordance with personal 
goals and standards. Self-regulation involves set-
ting goals, monitoring progress and making ad-
justments as needed.

	♦ Role Behaviour: The way individuals perform roles 
in their daily lives, such as being a student, parent 
or employee. These behaviours are influenced by 

	♦ Affective Aspect: 
Self-esteem, self-
compassion and 
emotional self-
awareness

	♦ Behavioural 
Aspect: Self-
regulation, role 
behaviour and 
behavioural 
expression
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how individuals perceive their roles and respon-
sibilities.

	♦ Behavioural Expression: How individuals express 
their self-concept through actions and interac-
tions. For example, someone with a positive 
self-concept may engage in proactive and confi-
dent behaviours, while someone with a negative 
self-concept may exhibit avoidance or withdraw-
al.

1.2.5.2 Impact on Personality

Self is at the core of an individual’s identity and 
significantly influences one’s personality. The following 
discussion illustrates this.

	♦ Self-Awareness and Identity Formation
The emergence of self-awareness around 18-24 months 

allows children to recognise themselves as distinct individuals, 
forming the basis for personal identity and shaping their 
understanding of ‘I’ and ‘me’. A toddler recognising himself 
in the mirror is a prime example of this development. 

	♦  Consistency and Coherence in Behaviour
A well-developed sense of self leads to consistent 

behaviour aligned with one’s self-concept, promoting 
stability and predictability in personality traits and actions. 
For example, a child who identifies themselves as kind and 
helpful will consistently engage in behaviours like sharing 
toys and assisting classmates, reinforcing their self-concept 
and displaying stable, predictable personality traits.

	♦ Self-Esteem and Emotional Regulation
The development of the self influences self-esteem, 

impacting confidence and emotional stability by improving 
the recognition and management of emotions. A teenager 
with positive self-esteem would confidently participate in 
class discussions and effectively manage exam anxiety, thus 
contributing to a confident and resilient personality.  

	♦ Goal Setting and Motivation
Having a clear self-concept helps individuals identify their 

personal interests and goals, which in turn drives intrinsic 
motivation and encourages autonomy in pursuing self-
determined objectives. For instance, a young aspiring artist 
who practices drawing daily, driven by intrinsic motivation, 
would exhibit characteristics such as perseverance and 

	♦ Basis of personal 
identity

	♦ Stable and 
predictable 
personality

	♦ Self-esteem, 
confidence and 
emotional stability 

	♦ Identification of 
personal interests 
and goals
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dedication.

	♦ Social Interactions and Relationships
Understanding one’s self-concept enhances interpersonal 

skills, empathy and adaptability in social roles, contributing 
to healthier relationships and effective social interactions.

	♦ Adaptability and Growth
A well-established self-concept allows individuals to 

navigate new challenges and experiences, promoting 
continuous personal growth and the development of 
personality traits.

1.2.6 Gender Identity
It is the queer movement (or the LGBTQ movement) of 

the late 20th century that guides the present understanding 
of gender identity, departing from the traditional male 
or female binary. By challenging these traditional binary 
notions of gender, the movement has expanded awareness to 
include non-binary, genderqueer and transgender identities, 
broadening the spectrum of recognised gender identities 
and fostering greater visibility, self-affirmation and cultural 
acceptance. 

Thus, gender identity is now understood as an individual’s 
deeply felt sense of being male, female, a blend of both, neither 
or something else, and it may or may not align with the sex 
assigned at birth. However, it is nevertheless significant for 
it forms a core part of a person’s identity, influencing their 
self-perception and interactions with society. It is, as stated, 
distinct from biological sex and is often understood through 
self-awareness, personal experiences and societal influence. 

In short, understanding gender identity essentially 
involves recognising that individuals may identify beyond 
the traditional binary of male and female, embracing a 
spectrum of identities that reflect the diversity of human 
experience. 

	♦ Interpersonal 
skills

	♦ Continuous  
personal growth

	♦ Redefining gender 
identity

	♦ Core of a person’s 
identity

	♦ Is beyond the 
traditional binary 
of male and female

Sex is assigned at birth, while gender identity is socially constructed

Let us discuss how gender identity is different from other related constructs.

Sexual Orientation

Sexual orientation refers to whom individuals are romantically or sexually 
attracted to, such as being heterosexual, homosexual, bisexual or asexual and is 
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1.2.6.1 Development of Gender Identity

The development of gender identity does not follow rigid 
stages similar to those observed in physical or cognitive 
development. These stages are not universal, consistent 
or linear, and individuals may undergo gender identity 
development in various ways that are influenced by personal 
experiences, cultural backgrounds and social environments. 
Additionally, transgender and non-binary individuals 
may face unique challenges and experiences related to 
gender dysphoria, social acceptance and access to affirming 
healthcare during their gender identity development. 

Nevertheless, researchers have identified general trends 
and processes that are commonly experienced by many 
individuals as given below:

	♦ Early Awareness (Infancy to Toddlerhood): In-
fants begin to distinguish between male and fe-
male caregivers and may show preferences for 
specific gendered activities or toys.

	♦ Consolidation (Early Childhood): Children typi-

	♦ Diverse gender 
trajectories

distinct from gender identity, which is about one’s internal sense of being male, 
female, both, neither or another gender.

Biological Sex

Biological sex refers to the physical attributes (e.g., chromosomes, hormones, 
reproductive anatomy) that typically classify individuals as male or female at 
birth. It is assigned based on observable characteristics and is separate from gender 
identity, which involves an individual’s personal sense of their own gender.

Gender Expression

Gender expression refers to how individuals outwardly manifest their gender 
identity through behaviours, clothing and personal style. It may or may not align 
with societal expectations of one’s perceived gender.

Gender Roles

Gender roles are societal expectations and norms considered appropriate for 
individuals based on their perceived gender and may vary across cultures and 
historical periods. Gender identity, on the other hand, is about an individual’s 
personal sense of their own gender, which may or may not conform to societal 
gender norms. 
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cally internalise societal gender norms and begin 
to identify themselves and others as boys or girls. 
They may also start to express preferences for 
gendered clothing and toys.

	♦ Exploration (Middle to Late Childhood): As chil-
dren grow, they may explore and experiment with 
different gender roles and behaviours, sometimes 
challenging traditional norms and questioning 
and expanding their understanding of gender 
identity.

	♦ Identity Formation (Adolescence): During ad-
olescence, many people become more aware of 
themselves and start to explore their gender iden-
tity. Some may start to express and confirm their 
gender identity, which may or may not match the 
sex they were assigned at birth.

	♦ Integration and Continuation (Adulthood): 
Throughout adulthood, individuals continue to 
refine and integrate their gender identity as they 
navigate relationships, careers and societal expec-
tations. This stage also involves ongoing self-re-
flection and negotiation of gender expression and 
identity in various contexts.

1.2.6.2 Impact on Personality

Gender identity plays a significant role in shaping the 
individuals’ broader personality in several ways: 

	♦ Shaping self-concept
Gender identity significantly shapes individuals’ self-

perception and their sense of belonging. For example, 
cisgender individuals (whose gender identity aligns with 
their assigned sex at birth) often experience coherence and 
stability in their self-concept, feeling affirmed within societal 
norms and fostering positive self-esteem and confidence. 
In contrast, transgender and non-binary individuals may 
face challenges aligning their gender identity with societal 
expectations. This disconnect can lead to internal conflict and 
gender dysphoria, affecting their self-concept development. 

	♦ Influence on Interpersonal Relationships
Gender identity shapes how individuals interact socially 

as well. Following the above example, cisgender individuals 

	♦ General trends in 
the development of 
gender identity

	♦ Shapes self-
perception and 
sense of belongingSG
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often navigate interactions that align with societal norms, 
reinforcing their perceived gender roles and influencing 
personality traits like empathy and assertiveness. On the 
other hand, transgender and non-binary individuals may 
face challenges in disclosing their gender identity, seeking 
acceptance and navigating social relationships. 

	♦ Impact of Gender Norms and Expectations
Gender norms and expectations prescribe societal 

roles, behaviours and attributes deemed appropriate for 
individuals based on their perceived gender. They are 
learned through socialisation processes from childhood and 
influence personality development by shaping attitudes, 
beliefs and behaviours related to gender roles. For example, 
societal expectations of masculinity may influence a cisgender 
man’s behaviour and communication style, reinforcing traits 
associated with traditional gender roles like assertiveness or 
leadership.

	♦ Patterns of 
interactions

	♦ Shapes attitudes, 
beliefs and 
behaviours 

This unit provides a comprehensive understanding of how various 
developmental aspects contribute to personality formation. Psychomotor 
development involves the progression of physical abilities and coordination, 
impacting self-esteem, social interaction and cognitive development. The section 
on cognitive development discusses Piaget’s stages and Vygotsky’s sociocultural 
theory and the impact of the development of cognitive abilities on such aspects as 
self-concept, problem-solving and social interaction. The next section on language 
development discusses the various stages and theories of language development 
and their influence on such components of personality as social competence 
and emotional regulation. Emotional Development contains a discussion on 
components of emotional development and its theories. Further, the development 
of self-concept, encompassing cognitive, affective and behavioural components, 
significantly influences personality by shaping identity formation, emotional 
regulation, goal-setting, social interactions and personal growth. Gender 
identity, shaped by societal norms and personal experiences, encompasses a 
diverse spectrum beyond traditional male and female binaries, influencing self-
perception, interpersonal interactions and societal roles.

Summarised Overview
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Self Assessment

1.	 What is psychomotor development? How does it differ from simply 
learning physical movements?

2.	 Explain how the successful development of motor skills can impact 
self-esteem and confidence. 

3.	 Describe the relationship between motor skills and cognitive develop-
ment, through an example.  

4.	 Explain the theory of cognitive development.
5.	 What are the key stages of Piaget’s theory of cognitive development?
6.	 How does the sensorimotor stage contribute to a child’s cognitive de-

velopment?
7.	 What cognitive abilities are developed during Piaget’s concrete opera-

tional stage?
8.	 Compare and contrast Piaget’s and Vygotsky’s theories of cognitive 

development. 
9.	 Explain the concept of ‘Zone of Proximal Development’ and its impli-

cations for education. 
10.	 What are the theories of language development?
11.	 List and describe the main stages of language development during ear-

ly childhood. 
12.	 How does the behaviourist theory explain language acquisition?
13.	 What is Noam Chomsky’s Language Acquisition Device (LAD)? How 

does it relate to language development?
14.	 Explain the significance of social interaction in language development 

according to the Social Interactionist Theory.
15.	 How do language skills contribute to emotional regulation?
16.	 Elucidate the theories of emotional development.
17.	 Describe the role of self-conscious emotions in guiding social be-

haviour, according to Michael Lewis’ theory. 
18.	 Name the components of emotional development.
19.	 Explain the impact of cognitive development on self-concept and iden-

tity formation.
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1.	 Explain the concept of psychomotor development and its significance 
in shaping personality.

2.	 Compare and contrast Piaget’s Theory of Cognitive Development with 
Vygotsky’s Sociocultural Theory in terms of their explanations of how 
children acquire and develop cognitive abilities and discuss how these 
theories influence our understanding of the relationship between cog-
nitive development and personality.

3.	 Discuss how the acquisition and refinement of language skills influ-
ence social competence, emotional regulation, cognitive development 
and the formation of self-concept and identity. Support your answer 
with relevant theories and examples.

4.	 Discuss the role of emotional development in shaping personality 
traits. Provide examples to illustrate how emotional awareness, expres-
sion and regulation influence individuals’ personalities across different 
life stages.

5.	 Explain the stages of the emergence of self-concept from infancy to ad-
olescence. How does the development of self-concept influence person-
ality traits such as self-esteem, self-regulation and interpersonal rela-
tionships? Support your answer with relevant examples.

6.	 Discuss how societal norms and personal experiences shape individ-
uals’ perceptions of themselves and their interactions with others. In-
clude a discussion on the challenges faced by transgender and non-bi-
nary individuals in the development of their gender identities.
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Space for Learner Engagement for Objective Questions
Learners are encouraged to develop objective questions based on the content in the 

paragraph as a sign of their comprehension of the content. The Learners may reflect on the 
recap bullets and relate their understanding with the narrative in order to frame objective 
questions from the given text. The University expects that 1 - 2 questions are developed for 
each paragraph. The space given below can be used for listing the questions.
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Psychoanalytic Approaches to Personality

Learning Outcomes

Background

Upon completion of the unit, the learner will be able to:

	♦ discuss the Freudian (Classical Psychoanalytic) approach to personality
	♦ comprehend how Jung’s analytical psychology describes personality 

through the concepts of the collective unconscious, archetypes and indi-
viduation

	♦ describe how Adler’s individual psychology explains personality develop-
ment through such concepts as inferiority complex, strive for superiority 
and birth order

	♦ examine how Horney’s psychoanalytic social theory accounts for person-
ality

	♦ evaluate the identity theory of Erikson as an approach to personality

Classical psychoanalysis, developed by Sigmund Freud in the late 19th and 
early 20th centuries, is foundational to the field of psychology, gaining the 
classical status owing to its pioneering and enduring influence. At its core, 
classical psychoanalysis is based on the premise that much of human behaviour 
is driven by unconscious motives and conflicts, often rooted in early childhood 
experiences and emphasises the influence of the unconscious mind, early 
childhood experiences and sexual and aggressive instincts on personality 
development.  

In contrast, the neo-psychoanalytic approach to personality, developed by 
Freud’s followers and successors like Carl Jung, Alfred Adler, Karen Horney 
and Erik Erikson, extends and modifies classical psychoanalytic theories by 
placing less emphasis on sexual and aggressive instincts and more on social, 
cultural and interpersonal factors. Neo-psychoanalysts highlight the role of the 
conscious mind, ego development and social relationships in shaping personality. 
For instance, Jung introduced the concept of the collective unconscious and 
archetypes, Adler focused on the drive for superiority and social interest, 
Horney emphasised the impact of social and cultural conditions on personality, 

UNIT
3
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Keywords
Psychosexual Stages, Unconscious, Conflicts, Archetypes, Inferiority Complex, 
Birth Order, Individuation, Social Interest, Neurotic Trends, Psychosocial Stages, 
Identity

and Erikson proposed psychosocial stages of development that extend across the 
lifespan. These theorists sought to address what they perceived as limitations in 
Freud’s theories, offering a more holistic and socially-oriented perspective on 
personality development.

Discussion

1.3.1 Classical Psychoanalytic Approach: 
Sigmund Freud

Fig 1.3.1 Sigmund Freud

Freud’s psychoanalytic theory provides one of the most 
comprehensive and foundational theories on personality. 
Freud’s emphasis on unconscious desires, conflicts and 
even repressed memories provides an extensive and unique 
framework for understanding the complexities of human 
behaviour and personality. It laid the foundation for 
understanding how hidden psychological processes shape 

	♦ The unconscious 
and personality
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our thoughts, emotions and actions.

Centred on the unconscious, the Freudian theory lays out 
a comprehensive framework for understanding personality 
development based on three core tenets: the tripartite 
structure, psychosexual stages of development and defence 
mechanisms. 

1.3.1.1 Tripartite Structure of the Mind: Id, Ego and 
Superego

Freud conceptualised the mind as composed of three 
interrelated components: id, ego  and superego, and proposed 
that personality is formed by the interactions and conflicts 
among these components. 

Id

The id is the most primitive and instinctual part of the 
psyche, present from birth and operates on the pleasure 
principle, seeking immediate gratification of instinctual 
drives and desires. Driven by basic biological urges and 
desires, it is entirely unconscious and encompasses the basic 
biological impulses, such as hunger, sex and aggression. For 
instance, it is the id that drives someone to act on an intense 
urge to buy something luxurious despite knowing it exceeds 
one’s budget. 

Ego

The ego represents the rational and conscious aspect. It 
develops from the id and operates on the reality principle, 
mediating between the demands of the id, the constraints 
of reality and the moral standards of the superego. The ego 
seeks to balance desires with social norms and practical 
considerations. It is responsible for rational thought, 
problem-solving, decision-making and working to satisfy 
the id’s desires in realistic and socially acceptable ways.

Superego

The superego incorporates the values and morals of society 
learned from parents and other authority figures. Operating 
on the morality principle, it acts as the moral conscience of 
the mind. It strives for perfection, judging actions as right 
or wrong. The superego emerges from the individual’s 
experiences and social interactions, influencing behaviour 
by rewarding moral behaviour and punishing or repressing 

	♦ Core tenets

	♦ Personality formed 
by the interactions 
and conflicts 
among id, ego and 
superego

	♦ Primitive and 
instinctual and 
operates on the 
pleasure principle

	♦ Rational and 
conscious and 
operates on the 
reality principle

	♦ Incorporates the 
values and morals 
of the society 
and operates on 
morality principle
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immoral impulses. 

1.3.1.2 Psychosexual Stages of Development

The psychosexual stages of development underscore 
the enduring impact of early childhood experiences on the 
formation of personality, emphasising the role of unconscious 
drives and conflicts in shaping human behaviour and 
development. 

Understanding concepts like fixation, influence on 
personality traits and defence mechanisms provides insight 
into how these early stages impact individuals shaping their 
lives.

	♦ Fixation
Fixation, in Freudian terms, refers to the condition 

where unresolved conflicts or overindulgence during a 
psychosexual stage lead a person to remain fixated on 
seeking pleasure in ways linked to that particular stage. For 
example, someone fixated at the oral stage might continue 
to seek oral gratification through habits like overeating or 
excessive smoking. 

	♦ Personality Traits
Developmental experiences during these stages also 

contribute to shaping personality traits and behaviours. For 
instance, unresolved conflicts in the anal stage might lead to 
traits like stubbornness or excessive orderliness, reflecting 
ongoing psychological influences from early childhood.

	♦ Defence Mechanisms
Freud proposed that defence mechanisms, such as 

repression or regression, emerge as ways to cope with 
unresolved conflicts from earlier stages. These mechanisms 
affect how individuals manage stress and navigate 
relationships, illustrating the enduring impact of early 
psychosexual development on psychological functioning. 
For example, someone who represses memories of childhood 
trauma might struggle with forming intimate relationships 
later in life, as their suppressed emotions continue to 
influence their behaviour and emotional responses.

1.3.2 Neo-psychoanalytic Approaches
Neo-psychoanalytic approaches integrate classical 

psychoanalytic principles with other insights from 

	♦ Underscores the 
enduring impact 
of early childhood 
experiences on 
personality 

	♦ Caused by 
unresolved 
conflicts

	♦ Shaped by 
developmental 
experiences of 
the psychosexual 
stages

	♦ Emerge to cope 
with unresolved 
conflicts SG
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psychology. Unlike traditional Freudian theory, neo-
psychoanalysis emphasises the role of interpersonal 
relationships, social contexts and lifelong development in 
personality. 

1.3.2.1 Analytic Psychology: Carl Jung

Carl Jung, the Swiss psychiatrist and psychoanalyst, 
developed analytical psychology, expanding on Freud’s 
focus to include such concepts as collective unconscious, 
archetypes and psychological types. Jung’s theory integrates 

	♦ Classical and neo-
psychoanalytic 
approaches

	♦ Themes of analytic 
psychology

Stage Period Erogenous 
Zone

Key Development Example of 
Developmental Conflicts

Oral Birth to 18 
months

Mouth Dependent on the 
mother (or caregivers) 
for nourishment and 
comfort; dependency, 
feeding and weaning

Behaviours such as exce-
ssive eating, smoking or 
excessive talking reflecting 
unresolved dependency 
needs or issues related to 
oral gratification

Anal 18 months 
to 3 years

Anus Learning control over 
bodily functions, 
particularly bowel 
movements (toilet 
training)

Traits like excessive neat-
ness and orderliness (anal 
retentive) or messiness 
and disorganisation (anal 
expulsive)

Phallic 3 to 6 years Genitals Understanding and 
identifying with one’s 
gender role; gender 
identity; Oedipal and 
electra complex

Difficulties in forming 
healthy relationships or 
excessive rivalry with same-
sex parent

Latency 6 years to 
puberty

Dormant Suppression of sexual 
urges, focus on deve-
loping social and int-
ellectual skills

Difficulties in expressing 
oneself sexually or over-
emphasis on intellectual 
pursuits

Genital Puberty 
onwards

Genitals Development of 
mature sexual 
relationships and 
interests

Challenges in forming inti-
mate relationships or a 
persistent focus on sexual 
gratification without emo-
tional intimacy

Table 1.3.1 Psychosexual Stages of Development
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spiritual dimensions, emphasising individuation towards 
psychological wholeness.

Fig 1.3.2 Carl Jung

The major themes of analytic psychology are discussed 
below:

1. Structure of Personality

Jung describes the total personality, or psyche (as he calls 
it), as comprising several distinct yet interrelated systems: 
the ego, the personal unconscious with its complexes, and 
the collective unconscious with its archetypes and elements 
like the persona, anima/animus, and shadow. In addition to 
these, there are attitudes of introversion and extraversion and 
the functions of thinking, feeling, sensing, and intuiting. 

	♦ Ego: the unconscious mind responsible for rational 
thought, decision-making and integrating experienc-
es into personal identity

	♦ Personal unconscious: Contains personal memories, 
thoughts, emotions and complexes (emotionally char-
ged clusters of related thoughts and feelings).

	♦ Complexes: Emotional patterns or themes within 
the personal unconscious that influence thoughts, 
behaviours and perceptions. For example, an ir-
rational fear of heights triggered by a childhood 
trauma involving falling. 

	♦ Collective unconscious: another layer of unconscious 
shared by all humanity, which is a compilation of 

	♦ Psyche; the total 
personality

	♦ Components of 
the psyche SG
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patterns of instinctive images and memories derived 
from ancestors through evolutionary processes as ar-
chetypes.

	♦ Archetypes: Universal, innate symbols and images 
inherited from ancestral past and common across 
cultures and times, influencing human experienc-
es. There are four archetypes discussed primarily:

	♦ Persona: The social mask or role a person pres-
ents to the world, and is the public image of 
oneself.

	♦ Shadow: The darker, repressed aspects of the 
personality, including instincts, desires and 
traits that are inconsistent with the ego’s 
self-image.

	♦ Anima/animus: Anima (feminine aspect in men) 
and animus (masculine aspect in women), rep-
resent the unconscious other gender qualities 
within each person.

	♦ Self: represents the mid-point of personality 
and hold these systems together striving for 
unity, equilibrium and stability. 

2. Psychological Types

Jung attempted to categorise individuals in terms of their 
primary modes of psychological functioning. It was based 
on the idea that individuals differ in how they perceive the 
world and make decisions. Jung postulated that there are 
different attitudes and functions of consciousness and operate 
as pairs of opposite and compensatory tendencies. Simply, 
the opposite attitude or function of the ones that dominate 
the consciousness will tend to be repressed. 

The attitudes of consciousness refer to the basic direction in 
which a person’s conscious interests and energies may flow. 
Two attitudes were identified:

	♦ Introversion: Focuses inwardly - on subjective psy-
chological experience, the internal thoughts and 
feelings.

	♦ Extraversion: Focuses outwardly- to the environ-
ment of objects, other people and collective norms.  

	♦ Components of 
the psyche

	♦ Categorising 
individuals based 
on psychological 
types

	♦ Attitudes of 
Consciousness
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On the other hand, the functions of consciousness suggest 
the different ways in which the conscious mind apprehends 
reality. They are four in number.

	♦ Sensation: the immediate experience of the objec-
tive world

	♦ Intuition: deeper perception of inherent possibili-
ties and inner meanings. 

	♦ Thinking: the mode of evaluation based on intel-
lectual comprehension, concerned with the truth 
or falsity of experience

	♦ Feeling: the affective, sentimental function and in-
volves judging the value of things 

Jung proposed that each person possesses a dominant 
psychological function and an attitude, leading to the 
categorisation of eight distinct personality types based on the 
combinations of these, influencing how individuals perceive 
the world, interact with others and make decisions.

	♦ Functions of 
Consciousness

	♦ Eight distinct 
personality types

Psychological type Characteristics

Extraverted Thinking Logical, objective, dogmatic

 Extraverted Feeling Emotional, sensitive, sociable (more 
typical of women than men)

 Extraverted Sensing Outgoing, pleasure seeking, adaptable

 Extraverted Intuiting Creative, able to motivate others, and to 
seize opportunities

 Introverted Thinking More interested in ideas than in people

 Introverted Feeling Reserved, undemonstrative, yet capable of 
deep emotion

 Introverted Sensing Outwardly detached, expressing 
themselves in aesthetic pursuits

 Introverted Intuiting Concerned with the unconscious more 
than the everyday reality

Table 1.3.2 Jung’s Psychological Types

3. Development of Personality

Jung emphasised that personality is shaped not only 
by past experiences but also by future aspirations. Unlike 
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Freud, who emphasised early childhood and saw limited 
development after a certain age, Jung believed in continuous 
growth and self-realisation as the goal of life. However, he did 
not outline sequential stages of development as extensively 
as Freud but mainly discussed general periods in the overall 
developmental process.

	♦ Personality shaped 
by both past 
experiences and 
future aspirations

Stage Characteristics

Childhood Early experiences and the formation of basic 
personality traits influenced by interactions 
with caregivers and early environment and the 
development of ego

Puberty to young 
adulthood

Exploration of personal identity, influenced by 
societal and cultural factors as well as personal 
experiences and adaptation to the growing 
demands of reality with the focus on the external 

Middle age and beyond The period of transition with the focus shifting to the 
internal and Jung believed in ongoing development 
throughout life, focusing on individuation—the 
process of integrating conscious and unconscious 
aspects to achieve personal 

Table 1.3.3 Jung’s Developmental Stages

1.3.2.2 Individual Psychology: Alfred Adler

Fig 1.3.3 Alfred Adler

The school is so named because Adler wanted the 
uniqueness of each individual to be emphasised through 
his system. Unlike the classical psychoanalytic focus on 
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unconscious drives and past experiences, Adler emphasised 
the holistic nature of individuals and their purposeful 
behaviour aimed at overcoming feelings of inferiority and 
achieving personal growth. His approach is teleological, 
meaning it is oriented towards understanding individuals 
through their goals and aspirations. Adler believed that 
humans are inherently social beings whose development 
is deeply influenced by their interactions and relationships 
within society.

The major themes of individual psychology are discussed 
below:

1. Inferiority Complex

This is one of the central concepts in Adlerian psychology. 
It posits that feelings of inferiority originate in childhood 
when individuals experience dependence and vulnerability. 
However, these feelings are not inherently negative, as 
they motivate individuals to strive for improvement. But, if 
these feelings become overwhelming or are not adequately 
addressed, they can lead to an inferiority complex, where 
individuals feel persistently inadequate. 

For example, a child struggling academically may feel 
inferior to peers. If managed positively, they might work 
harder and seek help, overcoming difficulties. Conversely, 
internalising these feelings as part of their identity may 
lead to avoiding academic challenges and the cementing of 
inferiority complex.  

2. Striving for Superiority

According to Adler, the primary motivating force in 
humans is the drive to overcome inferiority and achieve 
superiority. Striving for superiority as the fundamental fact 
of life is not about dominating others but personal growth, 
self-improvement and realising one’s potential to perfection 
and is oriented towards the future. 

For example, consider an athlete who, despite early 
setbacks and losses, continues to train rigorously. Their 
motivation is driven by a desire to surpass their previous 
limitations, improve their skills and thus achieve perfection 
as an athlete. 

3. Style of Life

This refers to the unique pattern of characteristics, 

	♦ Holistic and 
unique nature of 
individuals

	♦ Not inherently 
negative and 
motivate 
individuals 
to strive for 
improvement

	♦ Example

	♦ The primary 
drive to overcome 
inferiority and 
achieve superioritySG
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behaviours and habits that develop in an individual to 
navigate challenges and pursue the goal. It is one’s distinctive 
character and shapes and defines everything we do and our 
attitudes, influencing which aspects of our environment we 
focus on or disregard. Adler described several universal 
problems and categorised them into three categories: 
problems involving our behaviour toward others, problems 
of occupation and problems of love. Further, he proposed 
four basic styles of life in dealing with these problems: the 
dominant type, the getting type, the avoidant type and the 
socially useful type. And, for Adler, while the first three types 
are not prepared to cope with the everyday problems of life, 
the last one copes with problems within a well-developed 
framework of what is called ‘social interest’. 

4. Social Interest

Refers to an individual’s innate potential to cooperate with 
others and achieve personal and societal goals. The original 
term he used was German and meant ‘community feeling’. 
He believed that getting along with others is the first task and 
encounter of our life. Our ability to handle life’s challenges 
is affected by our ability to get along with others. He also 
posited that a mother’s role is crucial in developing social 
interest in a child, as she is the first point of contact for a 
baby.

5. Birth Order

This is considered one of the most enduring contributions 
of Adler. It suggests that birth order is a significant social 
influence in childhood for it significantly influences the 
development of personality. Adler identified common traits 
associated with being the firstborn, middle child, youngest 
child, or only child, positing that these roles shape how 
individuals perceive themselves and relate to others.

	♦ Firstborns
Often given significant attention and responsibility, 

firstborns tend to be conscientious, reliable, and achievement-
oriented. However, they may also struggle with feelings of 
dethronement and increased pressure when younger siblings 
are born.

	♦ Middle Children
Middle children often feel overshadowed by the 

achievements of the firstborn and the attention given to the 

	♦ Four basic styles of 
life in dealing with 
universal problems

	♦ Innate potential 
to cooperate with 
others

	♦ Birth order as 
a major social 
influence 

	♦ Birth order and 
psychological 
development
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youngest making them typically adaptable, diplomatic and 
skilled at negotiation, seeking their niche within the family.

	♦ Young ones
Usually receiving a lot of attention and care, the youngest 

children might be more pampered and protected. They 
tend to be charming, sociable and sometimes manipulative, 
leveraging their position to get their way.

	♦ Only Child
Spending much of their time with adults, only children 

often develop mature language skills and high levels of 
intellectual ability. However, they might struggle with 
social interactions with peers and have difficulty sharing or 
compromising.

1.3.2.3 Psychoanalytic Social Theory: Karen Horney

As an early feminist, she diverged from Freudian 
psychoanalysis and contended many of its propositions. 
She postulated that personality is influenced not only by 
biological factors but also by social and cultural factors. She 
rejected the Freudian concept of the Oedipus complex, the 
libido and the tripartite structure of the mind and suggested 
that people are not motivated by sexual drives but rather by 
the need for security and love.

Fig 1.3.4 Karen Horney

The major themes of Psychoanalytic social theory are 
discussed below:

1. Childhood Need for Safety and Security

Horney posited that children possess an intrinsic need 
for a nurturing and stable environment, where they feel 
protected and valued which is vital for healthy emotional 
development. When these needs are met, children develop 

	♦ Birth Order and 
Psychological 
Development

	♦ Psychoanalytic 
social theory 
vs. classical 
psychoanalysis
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a sense of trust and self-worth, laying the foundation for 
balanced interpersonal relationships and psychological well-
being. Conversely, if children encounter neglect, hostility or 
inconsistency, they may develop basic anxiety - a pervasive 
sense of loneliness and helplessness leading to maladaptive 
coping strategies and neurotic behaviours as individuals.

2. Basic Anxiety 

Introduced this concept as the foundation on which 
neuroses develop and refer to an insidious, pervasive 
feeling of loneliness and helplessness in a hostile world. It 
is inseparably tied to such feelings as hostility, hopelessness 
and fear. 

3. Neurotic Needs and Trends

Horney identified ten neurotic needs that individuals may 
develop as coping mechanisms to deal with basic anxiety 
which were later grouped into three broader categories, 
named neurotic trends.

a.  moving toward people (compliance)

	 i. need for affection and approval

	 ii. need for a dominant partner

b. moving against people (aggression)

	 i. need for power

	 ii. need to exploit others

	 iii. need for prestige

	 iv. need for achievement

c. moving away from people (withdrawal)

	 i. need for self-sufficiency

	 ii. need for perfection

	 iii. need for narrow limits to life

However, according to her, a normal person is flexible in 
behaviours and attitudes and is not neurotic that all three 
trends may get expressed as circumstances warrant. These 
trends are considered mutually exclusive and may be 
integrated harmoniously within a personality. 

	♦ Intrinsic need for 
safety and security

	♦ Foundation on 
which neuroses 
develop

	♦ ten neurotic needs 
grouped into 
three categories of 
neurotic trends

	♦ A normal person 
according to 
Homey
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4. The Idealised Self and the Real Self

Horney argued that whether normal or neurotic, we all 
develop a picture of ourselves that may or may not be realistic. 
While the real self is the authentic core of a person’s being, 
representing their true potential, feelings and thoughts, the 
idealised self is the distorted version of the self that a person 
believes they should be in order to cope with basic anxiety. 
This idealised self often leads to unrealistic standards and 
self-perception, resulting in inner conflict and self-hatred 
when the real self fails to meet these standards.

5. Self-Hatred

The disparity between the real self and the idealised self 
can result in self-hatredness. Individuals may become their 
own harshest critics, leading to feelings of worthlessness and 
inadequacy. 

Horney identified six ways in which self-hatred can 
manifest:

	♦ Tyranny of the should: Demanding unrealistic per-
fection from oneself.

	♦ Self-contempt: Viewing oneself with disdain and 
belittlement.

	♦ Self-frustration: Denying oneself pleasure or fulfil-
ment.

	♦ Self-torment: Inflicting physical or psychological 
pain on oneself.

	♦ Self-destructive actions and impulses: Engaging in 
behaviours that are harmful to oneself.

	♦ Alienation from the self: Disconnecting from one’s 
own needs and desires.

1.3.2.4 Identity Theory: Erik Erikson

Trained in the psychoanalytic tradition by Anna Freud, 
Erikson developed an approach to personality that broadened 
Freud’s work by extending developmental stages across the 
entire lifespan. He incorporated social and cultural factors 
into his theory of psychosocial development and thus 
expanded the scope beyond early childhood and biological 
drives while maintaining the core psychoanalytic focus on 
stages and conflicts. 

	♦ Real self as the 
authentic core and 
idealised self as the 
distorted version

	♦ Self-hatredness 
as the disparity 
between real self 
and the idealised 
self

	♦ Six ways in 
which self-hatred 
manifests

	♦ Lifespan 
psychosocial 
development
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Fig 1.3.5 Erik Erikson

The major themes of Erikson’s identity theory are discussed 
below:

1. Epigenetic Principle of Maturation

Erikson’s epigenetic principle of maturation posits 
that human development progresses through a series of 
predetermined stages, each marked by a specific psychosocial 
crisis. These stages progress in a natural, sequential order, with 
each stage building upon the outcomes of the previous ones. 
Successful resolution of each crisis leads to the development 
of essential virtues and strengths. This principle highlights 
the cumulative and interconnected nature of development, 
emphasising that earlier experiences shape and influence 
later stages, integrating biological, psychological and social 
factors into a holistic process of maturation.

2. Psychosocial Stages of Development

Erik Erikson stipulated eight stages in his psychosocial 
model of development, each characterised by a central 
conflict that individuals must resolve to develop healthily. 
These stages span the entire lifespan, from infancy to old age. 
Successfully navigating the conflicts of each stage results in 
the acquisition of essential virtues and strengths, contributing 
to overall psychological well-being.

	♦ Development 
through 
predetermined 
stages, marked by 
psychosocial crisis

	♦ Stages of 
psychosocial 
development

Stage Period Conflict Basic Strength

Oral-Sensory Birth – 1 years Trust vs. Mistrust Hope

Muscular-Anal 1-3 years Autonomy vs. shame 
and Doubt

Will

Table 1.3.4 Erik Erikson’s Psychosocial Stages of DevelopmentSG
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Locomotor-
Genital

3-5 years Initiative vs. Guilt Purpose

Latency 6-11 years Industriousness vs. 
Inferiority

Competence

Adolescence 12-18 years Identity Cohesion vs. 
Role Confusion

Fidelity

Young 
Adulthood

18 – 35 years Intimacy vs. Isolation Love

Adulthood 35 – 55 years Generativity vs. 
Stagnation

Care

Maturity-Old 
Age

55 years and 
beyond

Ego Integrity vs. 
Despair

Wisdom

3. Maladaptive and Malignant Conditions

Maladaptive conditions occur when an individual 
excessively leans towards the positive resolution of a 
psychosocial crisis, without integrating the necessary 
negative aspects. For example, in the stage, Trust vs. Mistrust, 
if an individual develops an unrealistic level of trust without 
any mistrust, it could lead to gullibility or overdependence. 

On the other hand, malignant conditions arise when the 
negative aspects of a psychosocial crisis dominate, leading 
to significant developmental issues. For example, in the 
stage of autonomy vs. shame and doubt, if shame and doubt 
overpower the individual’s sense of autonomy, it can result 
in a crippling lack of self-esteem and pervasive feelings of 
inferiority. 

Erikson believed that maladaptation can lead to neuroses, 
whereas malignant conditions would lead to psychoses, 
but could be corrected through psychotherapy. Erikson 
emphasised that a balanced resolution is crucial at each stage. 
An optimal outcome involves integrating both positive and 
negative aspects of each crisis, leading to the development of 
a resilient and adaptable personality.

4. Identity Formation

The stage of Identity vs. Role Confusion is particularly 
crucial in Erikson’s theory. Identity formation, according 
to Erikson, involves navigating through roles, values and 
beliefs to forge a coherent sense of self. For example, during 

	♦ Maladaptive 
condition

	♦ Malignant 
condition

	♦ Balanced 
resolution at each 
stage

	♦ Process of identity 
formation
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adolescence, individuals explore different roles, values and 
beliefs to form a coherent identity. Successful resolution leads 
to a stable sense of self, while failure can result in confusion 
about one’s place in society.

The classical psychoanalytic approach by Sigmund Freud forms a foundational 
framework for understanding personality through unconscious desires and 
conflicts, structured around the tripartite divisions of id, ego and superego, 
alongside the psychosexual stages of development and defence mechanisms. 
Neo-psychoanalytic approaches, like Carl Jung’s analytical psychology, extend 
these ideas by incorporating concepts such as the collective unconscious and 
archetypes while emphasising continuous growth and individuation. Alfred 
Adler’s individual psychology focuses on the holistic nature of individuals, 
striving for superiority and social interest, highlighting the impact of birth 
order and inferiority complexes. Karen Horney’s psychoanalytic social 
theory introduces the significance of social and cultural factors in personality 
development, proposing neurotic needs, the idealised self versus the real self, 
and self-hatred as key concepts. Erik Erikson’s identity theory broadens Freud’s 
framework by incorporating psychosocial development stages across the lifespan, 
emphasising the epigenetic principle of maturation and the balance between 
maladaptive and malignant conditions. These theories collectively contribute to a 
nuanced understanding of personality, integrating unconscious processes, social 
interactions and lifelong development.

Summarised Overview

Self Assessment

1.	 Explain the core concept of the theory of psychoanalysis.
2.	 Describe the structure of personality as provided by psychoanalytic 

theory. 
3.	 What is pleasure principle according to Freud’s psychoanalytic theory?
4.	 Explain the role of id in Freud’s tripartite structure of the mind. 
5.	 Describe the function of the superego in Freud’s theory. 
6.	 Discuss the psycho sexual stages of development.
7.	 What is meant by ‘fixation’ in the context of Freud’s psychosexual stag-

es?
8.	 How do defence mechanisms relate to Freud’s psychosexual stages of 

development?
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9.	 What is ‘collective unconscious’ in Carl Jung’s analytic psychology?
10.	 Describe Adler’s concept of the inferiority complex. 
11.	 What does Adler mean by striving for superiority?
12.	 What are the four basic styles of life according to Adler?
13.	 How does Adler’s concept of ‘social interest’ influence personality de-

velopment? 
14.	 What role does ‘birth order’ play in Adler’s theory of personality?
15.	 Explain Karen Horney’s psychoanalytic social theory.
16.	 How does Karen Horney’s theory of personality differ from Freud’s?
17.	 What is ‘basic anxiety’ according to Horney?
18.	 Explain the concept of ‘neurotic needs’ in Horney’s psychoanalytic so-

cial theory. 
19.	 Evaluate the identity theory of Erikson.
20.	 What does Erikson’s ‘epigenetic principle of maturation’ suggest about 

the progression of human development?
21.	 How does Erikson’s theory differ from Freud’s in terms of the factors it 

incorporates into personality development?
22.	 According to Erikson, what are the consequences of successfully re-

solving the psychosocial crisis at each stage?
23.	 What are maladaptive and malignant conditions in Erikson’s theory? 

How do they differ from each other?

1.	 Choose a situation and discuss how the id, ego and superego might in-
teract to explain the individual’s behaviour. Discuss how understand-
ing these dynamics enhances your insight into human behaviour.

2.	 Discuss whether Freud’s emphasis on early childhood experiences and 
fixation applies to understanding personality development today. Pro-
vide examples to support your argument.

3.	 Analyse Jung’s theory of the collective unconscious and archetypes. 
How do these concepts contribute to understanding universal symbols 
and patterns in human behaviour?

4.	 Discuss Adler’s concept of the inferiority complex and its role in per-
sonality development.

Assignments
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5.	 Explore how Horney’s emphasis on basic anxiety, neurotic needs and 
the idealised self influence individuals’ interactions and behaviours in 
social contexts. How can understanding these concepts improve per-
sonal relationships?

6.	 Explain how Erikson’s stages of development provide a framework for 
understanding personality growth across the lifespan. How can aware-
ness of these stages enhance personal development and adaptation to 
life’s challenges?

7.	 Discuss how concepts from Freud, Jung, Adler, Horney and Erikson 
can be applied to enhance self-understanding and promote personal 
growth. Provide examples of how individuals can use these theories to 
improve their lives.
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Space for Learner Engagement for Objective Questions
Learners are encouraged to develop objective questions based on the content in the 

paragraph as a sign of their comprehension of the content. The Learners may reflect on the 
recap bullets and relate their understanding with the narrative in order to frame objective 
questions from the given text. The University expects that 1 - 2 questions are developed for 
each paragraph. The space given below can be used for listing the questions.
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Nature of Counselling

BLOCK-02
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UNIT
1

Introduction to Counselling

Learning Outcomes

Background

Upon completion of the unit, the learner will be able to:

	♦ define counselling and discuss its key components
	♦ identify and differentiate the various types of counselling practices
	♦ outline the stages of the counselling process

It is the battleground of Kurukshetra. Arjuna, the formidable warrior, is 
incapacitated and overwhelmed by the thought of fighting his own kin. 
Profoundly dismayed, he turns to Krishna, his friend and charioteer, for 
direction. Krishna renders to him the Bhagavat Gita relieving his apprehensions 
and reinstating his will. This episode is of particular interest to us because, 
beyond being revered as a sacred text of Hinduism, the Bhagavat Gita stands as a 
timeless example of a counselling relationship. This interaction, where Krishna’s 
counsel facilitates Arjuna’s self-discovery and empowerment, exemplifies the 
transformative power of counselling principles that have existed for millennia, 
even predating the modern formalisation of the profession.

It was only in the 20th century that the term counselling came to represent the 
formalised discipline and the practice of it. However, as illustrated, the essence 
of it is fundamental to human existence and dates back in history. From the 
ancient practices where wise leaders, shamans and even philosophers provided 
intellectual and emotional support to the informal advice we seek from 
friends and family today echoes counselling. Yet, as a systematised discipline, 
counselling is not a mere extension of these activities. Rather, it is a structured 
approach so designed to address specific psychological needs and challenges. 
However, with this example initiating the discussion, let us explore counselling 
as a sub-discipline of psychology and its practice.  
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Discussion

2.1.1 Definition 
Imagine a situation where your dearest friend has been 

confiding in you for months. She is dealing with a difficult 
job, a strained relationship and a lingering sense of sadness. 
Despite numerous heartfelt conversations where you have 
listened empathetically, provided feedback and offered 
advice based on your understanding, she still feels lost and 
overwhelmed. You realise that you are not being helpful to 
her and you are concerned. What would you now do? Is this 
when one ought to seek the help of a counsellor? How do 
you know?

When most people think of counselling, they often 
envision a supportive conversation with a professional who 
listens and provides guidance. However, there are various 
perspectives and misconceptions about what counselling 
entails:

	♦ Talking to a friend, but professional: Many see coun-
selling as similar to talking to a friend but with 
someone trained to help you in more structured 
and effective ways.

	♦ A safe space to vent: People often view counselling 
as a safe space to vent their feelings and frustra-
tions without fear of judgment or repercussions.

	♦ Advice from an expert: There is a common belief 
that counsellors are there to give expert advice 
and solutions to life’s problems.

	♦ Emotional Support: Counselling is seen as a source 
of emotional support, where the counsellor pro-
vides comfort and understanding.

	♦ The last resort: Some people consider counselling 
only when they have exhausted other options 
and still feel unable to cope.

	♦ Misconceptions 
about counselling

Keywords

Therapeutic, Confidentiality, Empathy, Integrative, Goal-setting, Active Listening, 
Empowerment, Client-centered 
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However, counselling involves:

	♦ Therapeutic Relationship: Unlike casual conver-
sations with friends, counselling is a structured 
and professional relationship. The counsellor has 
specific training to handle various emotional and 
psychological issues.

	♦ Confidentiality: Confidentiality is one of the key 
aspects of counselling. Everything you discuss in 
the counselling session or with the counsellor will 
remain between you and the counsellor, with only 
a few exceptions (e.g., risk of harm to yourself or 
others, cases of sexual abuse).

	♦ Client-centered Approach: Counselling focuses 
on the client’s needs and goals. It is not about the 
counsellor giving advice but rather facilitating the 
client’s own process of self-discovery and prob-
lem-solving.

	♦ Active Listening and Empathy: Counsellors are 
trained to listen actively and empathetically, 
which means they truly hear and understand 
what the client is saying and feeling. They help 
clients reflect on their thoughts and emotions in a 
meaningful way.

	♦ Structured Intervention: Counselling involves 
specific techniques and interventions that are tai-
lored to the client’s individual needs. These can 
include cognitive-behavioural strategies, mind-
fulness techniques or other therapeutic approach-
es.

	♦ Goal Setting and Progress Monitoring: Together, 
the client and counsellor set clear goals and reg-
ularly review progress to ensure that the coun-
selling is effective and that the client is moving 
towards their desired outcomes.

Thus, counselling is a professional, therapeutic and client-
centered process that offers a confidential and ethically guided 
environment for individuals to explore their thoughts and emotions, 
facilitated by a trained counsellor who provides empathetic listening, 
structured interventions and support to enhance personal well-
being and growth.

	♦ Key aspects of 
counselling

	♦ Counselling is
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2.1.2 Types of Counselling
Counselling encompasses a diverse range of approaches 

designed to meet the specific needs of individuals, each type 
offering unique methods and techniques to address various 
emotional, psychological and behavioural issues. 

The following provides an outline of the various types of 
counselling and its broader classification:

1. Based on Approach
a. Psychodynamic

	♦ Diverse but 
specific and unique

Counselling as a standardised and systematic approach! 

The term, counselling, has its roots in the Latin word consilium, which means to 
offer consultation or advice. This might explain why people mistake counselling 
for advice. 

Counselling vs. advice

Counselling helps individuals explore their own feelings and find personal 
solutions; advising involves providing direct recommendations or solutions. For 
example, in counselling, a client may discuss their distress over a relationship 
issue and explore their feelings and coping strategies. Unlike advice-giving, 
which would involve telling the client to follow specific steps like ending the 
relationship or seeking mediation, counselling helps the client understand their 
emotions and discover their own solutions.

Counselling vs. Guidance

Counselling focuses on understanding and discussing personal experiences 
and emotions, while guidance provides specific practical advice and resources. For 
example, during counselling, a client might talk about their struggles with work-
life balance, and the counsellor can help them explore their feelings and potential 
personal changes. In contrast, guidance-providing would involve recommending 
specific actions or tools, like time management courses or productivity apps, 
without involving in the client’s personal experience.

Counselling vs. Psychotherapy

Counselling aims to support personal growth through discussion and 
reflection, whereas psychotherapy addresses complex psychological issues that 
require more intensive therapeutic interventions. For example, counselling may 
involve exploring a client’s feelings about a recent life change and how it affects 
them. Psychotherapy, on the other hand, focuses on diagnosing and treating 
psychological issues, such as addressing long-standing emotional trauma or 
significant mental health disorders through more intensive therapeutic techniques.SG
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The psychodynamic approach is rooted in psychoanalytic 
theory and focuses on uncovering unconscious thoughts and 
feelings rooted in past experiences, particularly childhood, to 
understand and resolve current issues. For example, a client 
with persistent relationship problems might explore how 
unresolved conflicts with a parent influence their present 
behaviour and emotions in relationships.

b. Cognitive-Behavioural

The cognitive-behavioural approach to counselling 
seeks to identify and change negative thought patterns and 
behaviours that contribute to emotional distress. For example, 
a client struggling with anxiety might learn to challenge 
irrational fears and gradually engage in activities they avoid, 
reducing their anxiety over time.

c. Humanistic

The humanistic approach to counselling is rooted in the 
philosophical movement, humanism and emphasises on 
personal growth and self-actualisation, focusing on the 
individual’s inherent potential and self-worth. For example, 
a client feeling unfulfilled might explore their true feelings 
and aspirations in a supportive environment, leading to 
greater self-awareness and personal empowerment.

d. Integrative

The integrative approach to counselling combines 
techniques and theories from various therapeutic models 
to address a client’s unique needs comprehensively. For 
example, a counsellor might use cognitive-behavioural 
strategies to challenge negative thoughts while incorporating 
humanistic techniques to foster personal growth, providing a 
tailored approach to effectively support a client dealing with 
both anxiety and self-esteem issues.

2. Based on the Setting

a. Individual Counselling

Individual counselling involves one-on-one sessions 
where a client addresses personal issues, such as managing 
anxiety or depression.

b. Group Counselling

Group counselling involves multiple individuals sharing 
and supporting each other on similar issues, like overcoming 

	♦ Types of 
counselling based 
on approach: 
Psychodynamic, 
Cognitive-
behavioural, 
Humanistic and 
Integrative
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addiction together in a supportive setting.

c. Family Counselling

Family counselling addresses dynamics and conflicts 
within a family, such as improving communication between 
parents and children.

d. Couple Counselling

Couple counselling helps partners resolve relationship 
issues, like enhancing communication and resolving conflicts 
in their marriage.

3. Based on Purpose

a. Career Counselling

Career counselling helps individuals navigate career 
difficulties and make informed decisions, such as exploring 
job options and addressing challenges in their current career 
path.

b. Rehabilitation Counselling

Rehabilitation counselling supports individuals in 
overcoming physical or mental disabilities to achieve 
personal and professional goals, like helping someone regain 
employment after a serious injury.

c. School Counselling

School counselling provides academic, career and emo-
tional support to students, such as helping a student manage 
academic stress and plan for college.

d. Crisis Counselling

Crisis counselling offers immediate support during urgent 
situations, like providing emotional assistance to someone 
experiencing a sudden trauma or loss.

2.1.3 Stages of Counselling
Counselling is a process that generally follows a structured 

path. While the specific steps may vary depending on 
the counsellor and the client’s needs, most counselling 
relationships progress through the following stages:

Stage 1: Initial Disclosure (Relationship Building)

Stage 2: In-depth Exploration (Problem Assessment)

	♦ Types of 
counselling based 
on the setting: 
Individual, Group, 
Family and Couple 
Counselling

	♦ Types of 
counselling 
based on 
purpose: Career, 
Rehabilitation, 
School and Crisis 
Counselling
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Stage 3: Commitment to Action (Goal Setting)

Stage 4: Counselling Intervention and Evaluation

Stage 5: Termination or Referral

However, these stages are a general framework and the 
counselling process can be fluid, with some overlap between 
stages. The specific duration of each stage may vary depending 
on the client’s needs and the counsellor’s approach.

Let us now assume, for the ease of discussing these stages, 
a college student struggling with feelings of loneliness and 
anxiety. He/She decides to seek counselling to help manage 
these emotions and improve the overall well-being.

Stage 1: Initial Disclosure (Relationship Building)

This is the foundational stage where the counsellor and 
client establish rapport and trust. Key activities include:

	♦ Establishing a safe and comfortable environment: Cre-
ating a space where the client feels heard and 
understood. For example, the counsellor would 
arrange a quiet, private room for their sessions, 
ensuring it is a place where the student feels com-
fortable and safe to talk. 

	♦ Building rapport: Developing a positive connection 
based on empathy, genuineness and respect. The 
counsellor engages in warm, friendly conversa-
tion, actively listens to her concerns and responds 
with empathy and understanding. The college 
student feels heard and understood, and encour-
aged to open up more.

	♦ Clarifying expectations: Outlining the counselling 
process, roles and boundaries. For example, the 
counsellor would explain how the sessions will 
work, the importance of confidentiality and what 
the student can expect from the counselling pro-
cess. The student is reassured that their feelings 
and experiences will be kept confidential. 

	♦ Initial information gathering: Collecting basic infor-
mation about the client’s background and present-
ing the problem. The counsellor asks the college 
student basic questions about the background, 
current situation and what brought them to seek 

	♦ Overview of 
the stages of 
counselling

	♦  In process flexible 
and may overlap

	♦ Illustrative 
scenario

	♦ Foundational 
stage; establishes 
rapport and trust
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counselling. The student might report feeling 
isolated despite being surrounded by peers and 
how this has increased their anxiety.

Stage 2: In-Depth Exploration (Problem Assessment)

Once a foundation of trust is established, the counselling 
process moves to a deeper level of exploration. Key activities 
include:

	♦ Identifying the problem: Clearly defining the cli-
ent’s concerns and challenges. In our case, the 
counsellor could help the student articulate their 
feelings of loneliness and anxiety more clearly 
and identify their main concerns as being isolat-
ed and feeling anxious.  

	♦ Understanding the problem: Exploring the underly-
ing causes and contributing factors. For example, 
they could now explore potential causes, such as 
recent life changes, social dynamics and the col-
lege student’s coping mechanisms to understand 
the situation better. 

	♦ Gathering information: Collecting detailed infor-
mation about the client’s history, relationships 
and coping mechanisms. The counsellor could 
ask about their history, their relationships with 
friends and family and any previous experiences 
with anxiety.

	♦ Assessing strengths and resources: This involves 
identifying the client’s coping abilities and sup-
port systems, like the nature of the existing sup-
port system, their hobbies, personal strengths etc. 

Stage 3: Commitment to Action (Goal Setting)

This stage involves collaboratively setting clear and 
achievable goals for the counselling process. Key activities 
include:

	♦ Defining goals: Establishing specific, measurable, 
attainable, relevant and time-bound (SMART) 
goals. At this stage, they set goals together which 
are specific and measurable. 

	♦ Identification and 
exploration of the 
client’s concerns
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	♦ Prioritising goals: Determining the order in which 
the goals will be addressed. For example, in the 
case we are discussing they could decide to first 
focus on strategies to reduce loneliness, as the 
student identifies this as the most pressing issue. 
Reducing loneliness thus could be prioritised to 
help alleviate some of their anxiety.

	♦ Developing an action plan: Involves creating a 
roadmap for achieving the identified goals. They 
could create a plan that includes specific actions, 
like attending the book club regularly and prac-
tising anxiety-reduction techniques. 

	♦ Building motivation: Fostering the client’s com-
mitment to change and goal attainment. For ex-
ample, the counsellor encourages the student by 
highlighting their strengths and the positive steps 
they have already taken by seeking help, thus 
making them feel motivated and hopeful about 
their progress.

Stage 4: Counselling Intervention and Evaluation

This is the core of the counselling process, where specific 
techniques and strategies are implemented to address the 
client’s issues. Key activities include:

	♦ Selecting interventions: Choosing appropriate 
counselling techniques based on the client’s needs 
and goals. For example, in this case the counsellor 
may choose cognitive-behavioural techniques to 
help the student manage their anxiety and impart 
social skills training to improve their interactions. 

	♦ Implementing interventions: Applying the chosen 
techniques to facilitate change. For example, they 
could practice role-playing conversations to boost 
the client’s confidence in social settings and intro-
duce breathing exercises to reduce anxiety. 

	♦ Monitoring progress: Regularly assessing the cli-
ent’s progress toward goals. The counsellor 
checks in with the college student regularly to see 
how she is feeling and whether she is meeting her 
goals. 

	♦ Action planning

	♦ Core of the 
counselling process
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	♦ Making adjustments: Modifying the counselling 
plan as needed based on client feedback and 
progress. Based on the student’s feedback, they 
adjust the plan, perhaps adding more frequent 
check-ins or trying different anxiety manage-
ment techniques and thus continually adapt the 
approach to suit the evolving needs.

Stage 5: Termination or Referral

Counselling is a time-limited process, and this stage 
involves planning for the end of the counselling relationship 
or referring the client to other services. Key activities include:

	♦ Evaluating progress: Assessing the client’s overall 
progress and goal achievement. The counsellor 
and the client would now meet to review their 
progress, noting improvements in their social in-
teractions and reduced anxiety levels. 

	♦ Preparing for termination: Helping the client devel-
op strategies for maintaining gains and coping 
with future challenges. Strategies are discussed, 
such as continuing with journaling and practic-
ing the techniques learned, to help the student 
manage their emotions independently.

	♦ Referrals: Providing appropriate referrals to other 
professionals or resources if needed. However, if 
the girl feels they need further support, the coun-
sellor may suggest a support group or additional 
resources on campus or outside in other profes-
sional settings. 

	♦ Ending the relationship: Closing the counselling 
process in a supportive and respectful manner. 
The counsellor shall conclude the session on a 
positive note, affirming the student’s growth and 
encouraging them to reach out in the future if 
needed. 

	♦ Closure

Case Study Report

A case study report in a counselling setting is a detailed document that provides 
an in-depth analysis of an individual’s counselling experience. It aims to capture 
the complexities of the client’s issues, the counselling process and the outcomes. 
Such a report is generally used for educational purposes, to share insights with 
colleagues and to contribute to the professional development of the counsellor.

SG
O
U



73SGOU - SLM - MA SOCIOLOGY -  Personality and Counselling- 1 

Guideline for Writing a Case Study Report

1. Title Page

* Title: Provide a clear and descriptive title for the case study

* Client Information: Include anonymised client details (e.g., age, gender) to 
maintain confidentiality

* Counsellor Information: State the name and credentials of the counsellor (if 
applicable)

2. Introduction

* Background: Briefly describe the context of the case, including the client’s 
background and the presenting issue

* Purpose: State the purpose of the case study report.

3. Client Background

*Demographics: Provide anonymised details about the client’s age, occupation 
and relevant personal history.

*Presenting Problem: Explain the main issue or concern that led the client to seek 
counselling

4. Counselling Goals

*Initial Goals: Outline the specific objectives of the counselling sessions based 
on the client’s needs

*Expected Outcomes: Describe the desired outcomes or changes aimed for during 
the counselling process

5. Counselling Process

*Methods and Techniques: Detail the approaches and techniques used (e.g., 
cognitive-behavioural therapy, solution-focused therapy).

*Sessions Summaries: Summarise key sessions, highlighting significant themes, 
interventions and client responses. 

6. Client Responses and Progress

*Reactions and Feedback: Describe how the client responded to the counselling 
process, including any changes in behaviour or attitudes.

*Progress: Document the progress made toward achieving the counselling 
goals.

7. Challenges and Solutions
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*Challenges Encountered: Identify the difficulties or obstacles faced during 
counselling

*Solutions Implemented: Explain how these challenges were addressed and 
resolved.

8. Conclusion

*Summary of Outcomes: Summarise the overall outcomes of the counselling 
process, including the effectiveness of the techniques used.

*Reflections: Reflect on the case study, discussing what was learned from the 
experience and any insights gained

9. Ethical Considerations

*Confidentiality: Ensure that all identifying details are anonymised to protect 
client confidentiality.

*Consent: Mention if and how client consent was obtained for sharing the case 
study (if applicable)

10. Appendices (if applicable)

Include any supplementary materials such as assessment tools, session notes 
or relevant documents

Counselling is a structured, professional process where a trained counsellor 
provides a confidential and client-centered environment for exploring personal 
thoughts and emotions. Unlike casual conversations with friends, it involves 
active listening, empathy and tailored interventions to address emotional and 
psychological issues. The primary goal of counselling is to support clients through 
self-discovery and problem-solving, and aid in setting goals and monitoring the 
progress towards their goals. Counselling includes various approaches such as 
psychodynamic, cognitive-behavioural, humanistic and integrative methods, 
each tailored to address different emotional, psychological and behavioural 
issues. It can be conducted in individual, group, family or couple settings and 
serves distinct purposes like career guidance, rehabilitation, academic support 
and crisis intervention. Counselling generally progresses through five stages: 
Initial Disclosure (relationship building), where trust is established; In-depth 
Exploration (problem assessment), where the issues and underlying causes 
are identified; Commitment to Action (goal setting), where clear and achievable 
goals are set; Counselling Intervention and Evaluation, where specific techniques 
are implemented and progress is monitored; and Termination or Referral, where 

Summarised Overview
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progress is evaluated, strategies for maintaining the progress are developed and 
referrals to other resources are made if necessary. Each stage plays a crucial role 
in ensuring a structured and effective counselling process, although the stages 
may overlap and vary in duration based on individual needs.

Self Assessment

1.	 Describe the nature of counselling
2.	 What distinguishes counselling from a casual conversation with a 

friend?
3.	 List three misconceptions people often have about counselling. 
4.	 Explain the client-centered approach in counselling. 
5.	 Explain the importance of active listening and empathy in counselling. 
6.	 Why is goal setting important in counselling?
7.	 Name and briefly describe any two types of counselling based on ap-

proach. 
8.	 What is the psychodynamic approach to counselling? What does it fo-

cus on?
9.	 What is the humanistic approach to counselling? What does in it em-

phasise? 
10.	 What are the different types of counselling?
11.	 Explain the difference between individual counselling and group 

counselling. 
12.	 What is the purpose of crisis counselling? 
13.	 Explain the different stages of counselling.
14.	 What are the different types of counselling based on its purpose?
15.	 Describe the initial disclosure stage in the counselling process. 
16.	 What are the key activities involved in the in-depth exploration stage 

of counselling?
17.	 How does a counsellor help a client during the goal-setting stage?	
18.	 What is the significance of monitoring progress in counselling?
19.	 Elucidate counselling intervention and evaluation as one of the stages 

of counselling.
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1.	 Discuss how counselling differs from casual conversations with friends. 
Provide specific examples to illustrate how professional counselling of-
fers a structured and client-centered approach to emotional and psy-
chological issues.

2.	 Evaluate the importance of confidentiality in counselling. Describe a 
scenario where maintaining confidentiality is crucial and how breaches 
could impact the counselling process.

3.	 Analyse the strengths and limitations of at least two different types of 
counselling approaches (e.g., Cognitive-Behavioural and Humanistic). 
How can these approaches be effectively used to address a client’s spe-
cific issues? Provide case examples to support your analysis.

4.	 Compare and contrast individual, group and family counselling set-
tings. In what situations might each setting be most effective? Use re-
al-life scenarios or case studies to illustrate your points.

5.	 Describe the key activities involved in the Initial Disclosure (Relation-
ship Building) stage of counselling. How do these activities contribute 
to establishing a strong therapeutic relationship? Provide examples of 
effective techniques used during this stage.

6.	 Interview a practising counsellor to gain insights into their counselling 
process. Based on this interaction, write a case study report outlining 
the key aspects of the counselling approach discussed, including tech-
niques, stages and goals. Your report should reflect your understand-
ing of the counselling process as described by the counsellor and should 
include any relevant observations or learnings from your discussion.

7.	 Reflect on a personal experience or observation where counselling 
techniques were applied. What skills or approaches were most effec-
tive? What improvements could be made? Discuss how this reflection 
enhances your understanding and application of counselling skills.

Assignments
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Space for Learner Engagement for Objective Questions
Learners are encouraged to develop objective questions based on the content in the 

paragraph as a sign of their comprehension of the content. The Learners may reflect on the 
recap bullets and relate their understanding with the narrative in order to frame objective 
questions from the given text. The University expects that 1 - 2 questions are developed for 
each paragraph. The space given below can be used for listing the questions.
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The Counsellor

Learning Outcomes

Background

Upon completion of the unit, the learner will be able to:

	♦ discuss the roles and functions of a counsellor
	♦ explain the essential qualities and skills required for effective counselling 
	♦ describe the educational and professional training requirements for be-

coming a counsellor in the Indian context
	♦ discuss the ethical principles guiding counselling practice and their appli-

cations

In the realm of counselling, a pivotal question often arises: “Who is more 
important, the counsellor or the client?” This enquiry touches on the heart of the 
therapeutic relationship and the dynamics within it. While it might seem that the 
focus should be solely on the client, as they are the ones seeking help, the role 
of the counsellor is equally significant. Understanding this balance is crucial for 
effective counselling practice.

The client, undoubtedly, is at the centre of the therapeutic process with their 
experiences, emotions and needs shaping the direction and focus of the therapy. 
However, the counsellor’s role is equally indispensable for the effectiveness of 
the counselling process, which relies heavily on the counsellor’s skills, knowledge 
and ethical practice. Thus, while the client’s needs and experiences are central 
to the counselling process, it is the counsellor’s expertise, ethical practice and 
supportive presence that create the framework within which clients can achieve 
personal growth and resolve their issues.

This unit will explore the various roles and functions of the counsellor, 
emphasising how their skills and responsibilities contribute to the overall success 
of the counselling process and outline the ethical framework of counselling.

UNIT
2
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Discussion

Keywords
Therapeutic Intervention, Crisis Intervention, Empathy, Active Listening, 
Professional Training, Group Counselling, Confidentiality, Informed Consent, 
Client Autonomy

2.2.1 Who is a Counsellor?
A counsellor is a trained professional who helps 

individuals, couples, families or groups address, manage and 
overcome mental, emotional and behavioural issues. They 
provide a supportive environment where clients can explore 
their feelings, thoughts and behaviours to gain insights and 
develop strategies for personal growth and problem-solving. 
The role of a counsellor is multifaceted and involves various 
skills, knowledge and attributes that can assist clients 
effectively in their journey towards mental well-being.

2.2.1.1 Role and Functions of a Counsellor

	♦ Support and Guidance
Counsellors offer emotional support and guidance to 

clients facing challenges such as stress, anxiety, depression, 
grief, relationship issues and life transitions. They create a 
safe and non-judgmental space for clients to express their 
thoughts and feelings.

	♦ Assessment and Diagnosis
Counsellors assess clients’ mental health status by 

conducting interviews, administering psychological tests 
and gathering information about clients’ history and current 
circumstances. Based on their assessment, they may diagnose 
mental health disorders or identify specific issues that need 
addressing.

	♦ Treatment Planning
After assessment, counsellors develop individualised 

treatment plans that outline the goals and strategies for 
therapy. The plans are specially designed to meet each 
client’s particular needs and circumstances and may include 
a variety of therapeutic techniques and interventions.

	♦ Counsellor’s 
role as a trained 
professional

	♦ By offering 
safe and non-
judgemental space

	♦ Diagnosis based 
on assessment

	♦ Individualised 
Treatment Plans
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	♦ Therapeutic Interventions
Counsellors use a variety of therapeutic approaches and 

techniques, such as cognitive-behavioural therapy (CBT), 
psychodynamic therapy, person-centered therapy and 
others, to assist clients in managing their concerns. They 
work together with clients to recognise negative patterns, 
build coping strategies and encourage positive change.

	♦ Crisis Intervention
In situations of acute distress or emergency, counsellors 

offer immediate support and intervention to help clients 
stabilise and navigate through crises. This may involve safety 
planning, de-escalation techniques and connecting clients 
with additional resources or emergency services.

	♦ Advocacy and Empowerment
Counsellors advocate for clients’ rights and well-being, 

empowering them to make informed decisions and take 
control of their lives. They may also work to address systemic 
issues and barriers that impact clients’ mental health and 
access to care.

	♦ Education and Prevention
Counsellors educate clients and communities about mental 

health, coping strategies and preventive measures to promote 
overall well-being. They may conduct workshops, seminars 
and outreach programs to raise awareness and reduce stigma 
associated with mental health issues.

2.2.1.2 Qualities and Skills of an Effective Counsellor

	♦ Empathy 
Counsellors must possess a deep sense of empathy to 

understand and connect with the clients’ experiences and 
emotions. This helps build trust and rapport, which are 
essential for effective therapeutic relationships.

	♦ Active Listening
Effective counsellors practice active listening by fully 

concentrating, understanding and responding to clients’ 
communications, ensuring that clients feel heard and 
validated.

	♦ Communication Skills
Effective communication is essential for showing empathy, 

giving feedback and having meaningful conversations with 

	♦ Therapeutic 
Methods

	♦ Immediate/
emergency 
assistance

	♦ Advocating for the 
clients

	♦ Outreach

	♦ Core competencies 
of a counsellor
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clients. Counsellors must master verbal and non-verbal 
communication.

	♦ Cultural Competence
Counsellors must be mindful of and responsive to the 

cultural, social and individual diversity of their clients. This 
includes comprehending the clients’ cultural backgrounds, 
values and beliefs and adjusting the counselling practices to 
cater to their unique needs.

	♦ Self-awareness and Reflexivity
Counsellors must be self-aware and recognise their biases, 

emotions and limitations to maintain professionalism and 
avoid projecting personal issues onto clients.

	♦ Ethical and Professional Conduct
Adhering to ethical guidelines and professional standards 

is paramount for counsellors. This includes maintaining 
confidentiality, obtaining informed consent and practising 
within the boundaries of their competence.

	♦ Patience and Persistence
Change often takes time, and counsellors need to be patient 

and persistent in their efforts to support clients and involves 
maintaining hope and encouragement even when progress 
seems slow.

2.2.2 Training of a Counsellor
	♦ Educational Requirements
In India, the path to becoming a professional counsellor 

typically begins with an undergraduate degree in Psychology, 
Social Work or a related field. These programs provide 
essential knowledge about human behaviour, mental health 
and psychological theories. To advance in this field, aspiring 
counsellors often pursue a Master’s degree in Counselling 
Psychology, Clinical Psychology or Applied Psychology. 
Specialisations within counselling, such as school, clinical, 
marriage, family and career counselling, allow professionals 
to focus on specific areas of interest.

	♦ Professional Training and Certification
Professional training and certification are crucial for a 

counsellor’s career in India. Attending accredited programs 
ensures that the education and training received, meet 
established professional standards. Accreditation bodies such 

	♦ Core Competencies 
of a Counsellor 

	♦ Becoming a 
counsellor in India SG
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as the Rehabilitation Council of India (RCI) play a pivotal role 
in maintaining the quality of these programmes. For instance, 
certification from the RCI is essential for practising clinical 
psychologists and guarantees adherence to professional 
standards. While other counselling specialisations might not 
have strict licensure requirements, obtaining certification 
from bodies like the Counsellors’ Association of India (CAI) 
and the Indian Association of Clinical Psychologists (IACP) 
adds credibility to a counsellor’s practice. 

	♦ Continuing Education and Professional Development
Continuing education and professional development are 

essential for counsellors to stay current with the evolving 
field of psychology. Engaging in workshops, seminars 
and conferences organised by professional bodies such 
as the IACP, CAI and the Indian Psychiatric Society (IPS) 
provides counsellors with opportunities to learn about the 
latest research, therapeutic techniques and best practices. 
For example, attending the annual IPS conference helps 
counsellors stay updated with cutting-edge developments in 
psychiatric care. Staying updated with current research and 
practices is vital, as it ensures that counsellors can offer the 
most effective and evidence-based services to their clients. 
Regular participation in professional development events, 
coupled with ongoing peer discussions, helps counsellors 
maintain their competency and enhance their skills.

	♦ Supervised Practice
Supervised practice is a crucial component of counselling 

training in India. It offers aspiring counsellors the 
opportunity to gain hands-on experience in real-world 
settings. Internships and practicums are mandatory parts 
of counselling education programs, allowing trainees to 
apply their theoretical knowledge under the guidance of 
experienced professionals. Supervision and mentorship are 
essential in this process, providing trainees with the support 
and feedback needed to refine their counselling techniques 
and adhere to ethical standards. In India, supervised practice 
is often a requirement for certification by organisations like 
the RCI and IACP, ensuring that new counsellors are well-
prepared to enter the professional field.

2.2.3 Job Setting and Activities of a      
Counsellor

The job settings for counsellors are diverse and span 

	♦ Certification and 
Accreditation

	♦ Ongoing 
Professional 
Development

	♦ Hands-on trainingSG
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Regulatory and Professional Bodies Related to Counselling in India

In India, several key bodies are involved in the regulation, support and 
advancement of the counselling profession:

i- Rehabilitation Council of India (RCI)

Established by an Act of Parliament, RCI is the primary regulatory body for 
professionals in the field of rehabilitation, including clinical psychologists and 
counsellors. It sets standards for education and training, accredits institutions 
offering related programmes and ensures that practitioners adhere to professional 
and ethical standards. RCI certification is mandatory for practising clinical 
psychologists and ensures that professionals meet the required qualifications and 
competencies.

ii- Indian Counselling Association (ICA)

ICA is an organisation that represents the interests of professional counsellors 
in India. It aims to promote the practice of counselling by providing training, 
resources and a network for professionals. The ICA also focuses on advocacy, 
raising awareness about the importance of counselling and improving the quality 
of services offered by its members.

iii- Indian Association of Clinical Psychologists (IACP)

The IACP is a professional association dedicated to the development and 
promotion of clinical psychology in India. It provides a platform for clinical 
psychologists to engage in professional development, share research and advocate 
for the profession. The IACP offers guidelines and standards for practice, as well 
as resources and support for its members to enhance their skills and knowledge.

iv- Indian Psychiatric Society (IPS)

IPS is a leading organisation for psychiatrists in India but also plays a role in the 
broader mental health field, including counselling. The IPS works to advance the 
field of psychiatry through research, education and professional development. It 
provides a platform for psychiatrists to collaborate, share knowledge and address 
mental health issues in India. Although its primary focus is on psychiatry, the 
IPS’s activities and guidelines influence the practice of counselling and mental 
health care.

various traditional and emerging fields, each offering 
unique opportunities to provide vital mental health support 
and services.

	♦ Schools and Educational Institutions
School counsellors play a crucial role in supporting the 
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students’ academic, social and emotional growth. They 
help with course selection, study skills and career guidance. 
College and university counsellors focus on the transition 
to higher education, academic challenges and personal 
development. While managing large caseloads, addressing 
diverse student needs and collaborating with faculty can 
be challenging, the opportunity to positively impact young 
lives is rewarding.

	♦ Hospitals and Clinics
Counsellors in healthcare settings work closely with 

medical professionals to provide emotional support to 
patients dealing with illness, injury or chronic conditions. 
They help patients cope with their diagnoses, manage 
pain and make difficult decisions. This role requires strong 
interpersonal skills and the ability to navigate complex 
medical situations. While emotionally demanding, the 
opportunity to make a tangible difference in patients’ lives 
is highly fulfilling.

	♦ Private Practice
Private practice counsellors have autonomy in building 

their clientele and setting their own schedules. Although 
this provides flexibility, it also demands strong business and 
marketing abilities. Establishing good relationships with 
clients, managing finances and maintaining professional 
boundaries are crucial. 

	♦ Community Mental Health Centres
Counsellors in community mental health centres work 

with individuals from diverse backgrounds and dealing 
with a variety of mental health challenges. They often assist 
underserved populations and collaborate with other social 
service agencies. Dealing with high caseloads with limited 
resources and exposure to complex mental health issues 
can be demanding. However, the opportunity to positively 
impact the community and advocate for mental health 
services is incredibly rewarding.

	♦ Correctional Facilities
Counsellors working in prisons and jails provide 

essential support to inmates, helping them address mental 
health issues, substance abuse and in the process of their 
reintegration into society. The challenging environment, 
including security restrictions and exposure to trauma, 

	♦ Educational 
Support

	♦ Healthcare 
Counselling

	♦  Independent 
Practice

	♦ Community 
Counselling

	♦ Counselling for 
inmates
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requires resilience and dedication. Yet, the potential to 
reduce recidivism and help inmates turn their lives around 
is highly impactful.

	♦ Workplace
Workplace counsellors provide support for employees 

who are dealing with work-related stress, personal 
challenges or mental health concerns. They offer short-term 
counselling and can refer employees to external resources. 
Balancing confidentiality with the organisation’s needs 
and addressing workplace dynamics can be complex. 
Nonetheless, contributing to a positive work environment 
and employee well-being is highly rewarding.

	♦ Online Platforms
Online counselling offers accessibility and flexibility for 

clients. Counsellors must adapt to a virtual environment, 
building rapport through technology and ensuring client 
privacy. While technological challenges exist, online 
counselling expands the reach and provides a convenient 
option for many seeking support.

Activities vs. the functions of a counsellor

The activities of a counsellor, which encompass the 
specific tasks and interactions they engage in daily, differ 
from their general functions, which pertain to their broader 
roles and responsibilities within the counselling process.

The following section discusses in brief the various 
activities of a counsellor.

	♦ Individual Counselling Sessions: Counsellors 
conduct one-on-one sessions to address clients’ 
personal issues. For example, a counsellor in pri-
vate practice might help a client manage anxiety 
through cognitive-behavioural therapy (CBT).

	♦ Group Counselling and Therapy: Leading group 
sessions allow clients to share experiences and 
support each other. For example, a counsellor 
at a mental health clinic might facilitate group 
therapy for patients recovering from substance 
abuse, providing a platform for mutual support 
and shared coping strategies.

	♦ Crisis Intervention and Support: Counsellors 

	♦ Employee 
Counselling

	♦ Virtual 
counselling

	♦ Group Sessions

	♦ one-on-one 
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provide immediate support during emergencies. 
At a community mental health centre, a coun-
sellor may assist someone experiencing a panic 
attack or suicidal thoughts, offering immediate 
strategies to manage the crisis and prevent harm.

	♦ Assessment and Evaluation: Counsellors assess 
clients’ mental health status using interviews and 
psychological tests. For instance, a clinical coun-
sellor at a hospital might conduct assessments 
to diagnose depression and develop a treatment 
plan suited to the needs of the client.

	♦ Developing Treatment Plans: Based on assess-
ments, counsellors create personalised and spe-
cialised treatment plans. For example, a counsel-
lor working with a client at a rehabilitation centre 
might develop a plan that includes regular thera-
py sessions, lifestyle changes and participation in 
support groups to aid in recovery.

	♦ Record Keeping and Documentation: Maintain-
ing accurate records is essential for tracking 
progress and ensuring continuity of care. For 
instance, counsellors at hospitals keep detailed 
records of patient sessions, treatment plans, and 
progress notes to monitor and adjust treatments 
as needed.

	♦ Collaboration with Other Professionals: Coun-
sellors often work with other healthcare and edu-
cational professionals to provide comprehensive 
care. A school counsellor may collaborate with 
teachers to support a student with learning dif-
ficulties, while a clinical counsellor at a hospital 
might work with psychiatrists and social workers 
to develop a holistic treatment plan for a patient.

2.2.4 Ethical Principles of Counselling
Ethical principles are foundational to the practice of 

counselling, guiding professionals to ensure respectful, 
effective and responsible interactions with clients. The core 
ethical principles in counselling include confidentiality, 
informed consent, competence, integrity and professional 
responsibility. 

Following is a detailed discussion of each principle, with 

	♦  Crisis support

	♦  Clinical 
Assessment

	♦  Treatment 
Planning

	♦  Proper 
documentation

	♦ Interdisciplinary 
collaboration

	♦ Ethical principles 
and counselling
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examples to illustrate their application:

Confidentiality

Confidentiality is the ethical obligation of counsellors to 
protect the privacy of client information and ensure that 
it is not disclosed without the client’s consent, except in 
situations where there is a risk of harm.

For example, a student at a university confides in a campus 
counsellor about experiencing severe anxiety and suicidal 
thoughts. The counsellor must maintain confidentiality 
by not disclosing the information to anyone outside the 
counselling sessions. However, if the student expresses a 
specific plan to harm themselves, the counsellor is ethically 
obligated to break confidentiality to protect the student’s 
safety. This may involve notifying the campus emergency 
services or a trusted individual who can provide immediate 
support while still striving to handle the situation with 
sensitivity and discretion.

Informed Consent

Informed consent requires that clients are fully informed 
about the nature of the counselling process, including the 
methods used, potential risks, benefits and their right to 
withdraw consent at any time.

For instance, before beginning therapy, a counsellor at 
a mental health clinic will explain to the client what the 
therapy will involve, including the techniques and potential 
outcomes. The client is provided with a written consent form 
that outlines these details, and their signature is obtained to 
confirm their understanding and agreement to proceed with 
the treatment.

Competence

Competence refers to the counsellor’s responsibility to 
possess the necessary skills, knowledge and training to 
provide services within their scope of practice effectively.

For example, a counsellor specialising in cognitive-
behavioural therapy (CBT) should have received specific 
training in CBT techniques and should only practice within 
this area if they are adequately trained. If a client presents 
issues outside the counsellor’s expertise, such as severe 
psychotic disorders, the counsellor must refer the client to 
a qualified mental health professional who is a specialist in 

	♦ Client privacy

	♦ Client consent

	♦ Counsellor’s 
professional 
competence
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that area.

Integrity

Integrity involves maintaining honesty and transparency 
in professional interactions, avoiding misrepresentation of 
qualifications and ensuring that all actions are consistent 
with ethical standards.

For instance, a counsellor advertising their services must 
accurately represent their qualifications and experience. 
If they have a certification in marriage counselling 
but no formal training in child therapy, they should 
not advertise themselves as qualified to provide child 
therapy. Misrepresentation could lead to clients receiving 
inappropriate or ineffective treatment.

Professional Responsibility

Professional responsibility encompasses the counsellor’s 
obligation to adhere to ethical guidelines, engage in ongoing 
professional development and contribute to the welfare of 
clients and the profession.

For example, a counsellor should regularly attend 
workshops and training sessions to stay updated with 
the latest developments in psychological research and 
therapeutic techniques. Additionally, they should 
participate in peer supervision groups to discuss cases and 
seek feedback, ensuring they provide the best possible care 
and adhere to ethical standards.

Respect for Diversity

Counsellors should respect and be sensitive to the diverse 
backgrounds, values and beliefs of clients, ensuring that 
their practice is inclusive and non-discriminatory.

For example, if a client from a different cultural background 
seeks counselling, the counsellor must be aware of and 
respect the client’s cultural values and beliefs. This might 
involve adapting therapeutic approaches to be culturally 
appropriate and seeking to understand the client’s cultural 
context to provide relevant and effective support.

Dual Relationships

Counsellors should avoid dual relationships that could 
impair their professional judgment or create conflicts of 
interest. A dual relationship occurs when a counsellor has 
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another significant relationship with the client outside the 
counselling context.

For instance, a counsellor working in a small community 
should avoid becoming friends with clients or engaging in 
business transactions with them. Such dual relationships can 
lead to conflicts of interest, affect the therapeutic relationship 
and compromise the professional boundaries essential for 
effective counselling.

Client Autonomy

Respecting client autonomy involves supporting clients 
in making their own informed decisions and respecting their 
right to self-determination.

For example, a client is struggling with a difficult boss 
and is unsure whether to stay in their current job or seek a 
new position. The counsellor helps the client explore coping 
strategies and conflict resolution techniques, while also 
discussing ways to improve their work situation. Instead of 
advising the client to leave the job, the counsellor respects 
the client’s autonomy by supporting them in evaluating 
their options and making their own informed decision based 
on their needs and goals. 

	♦ Maintaining 
professional 
boundaries

	♦ Respect for client 
autonomy

A counsellor is a trained professional who helps individuals, couples, families 
or groups address and overcome mental, emotional and behavioural issues 
through support, assessment, treatment planning and therapeutic interventions. 
Essential qualities of an effective counsellor include empathy, active listening, 
strong communication skills, cultural competence, self-awareness, ethical 
conduct and patience. In India, becoming a professional counsellor typically 
involves earning a Master’s degree in Counselling Psychology or a similar 
specialisation, with certification from bodies like the RCI and IACP enhancing 
credibility. Essential training includes accredited education, ongoing professional 
development through workshops and conferences and supervised practice 
to gain practical experience and refine skills. Counsellors operate in various 
settings, including schools, hospitals, private practice, community mental health 
centres, correctional facilities, workplaces and online platforms, each offering 
unique opportunities and challenges. Their activities encompass individual and 
group counselling, crisis intervention, assessment, treatment planning, record-
keeping and collaboration with other professionals while adhering to core ethical 
principles such as confidentiality, informed consent, competence, integrity and 
respect for diversity.

Summarised Overview
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1.	 Discuss the various roles and functions of a counsellor. How do these 
roles differ across different job settings?

2.	 Describe the key qualities and skills necessary for a counsellor to be 
effective in their practice. Provide examples to illustrate their impor-
tance.

3.	 Explain the educational and professional training requirements for be-
coming a counsellor in India. How does certification impact a counsel-
lor’s practice?

4.	 Analyse the core ethical principles in counselling and provide exam-
ples of how these principles can be applied in practice.

5.	 Explain the concept of client autonomy and how it is respected in the 
counselling process. Provide an example of how a counsellor can sup-
port client self-determination.

Assignments

Self Assessment

1.	 What are the qualities and skills of an effective counsellor?
2.	 Who is a counsellor?
3.	 What are the roles and functions of a counsellor?
4.	 Explain in brief about the training of a counsellor.
5.	 What are the activities of a counsellor?
6.	 Describe the importance of active listening in counselling. 
7.	 What are the educational requirements to become a counsellor in         

India?
8.	 Why is professional certification important for counsellors?
9.	 List three job settings where counsellors may work.
10.	 What is the role of a school counsellor?
11.	 What is the purpose of confidentiality in counselling?
12.	 What is informed consent in counselling? 
13.	 What does cultural competence mean in the context of counselling?
14.	 How does integrity play a role in the counselling profession?
15.	 Explain the importance of ethical conduct in counselling. 
16.	 Explain the ethical principles involved in counselling.
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6.	 Assess the impact of cultural competence on counselling practices. 
How can counsellors ensure that they are providing culturally sensi-
tive and inclusive support?
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Space for Learner Engagement for Objective Questions
Learners are encouraged to develop objective questions based on the content in the 

paragraph as a sign of their comprehension of the content. The Learners may reflect on the 
recap bullets and relate their understanding with the narrative in order to frame objective 
questions from the given text. The University expects that 1 - 2 questions are developed for 
each paragraph. The space given below can be used for listing the questions.
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The Practice of Counselling

Learning Outcomes

Background

Upon completion of the unit, the learner will be able to:

	♦ discuss the various goals of counselling
	♦ assess the methods of counselling and differentiate it from techniques
	♦ explain how advanced empathy, immediacy, confrontation, interpretation 

and role-playing are used in counselling

What do you think is the biggest challenge in counselling? It involves another 
human and their lived experiences! Though standardised, counselling is a deeply 
personal and relational process, uniquely characterised by the counsellor’s 
responsibility to engage with another individual’s lived experience. This 
responsibility underscores the counsellor’s role as a guide who navigates the 
complexities of human emotions, thoughts and behaviours. Each client brings 
a distinct set of experiences, challenges and aspirations, making the therapeutic 
relationship both a privilege and a profound responsibility. The counsellor is 
necessitated to approach each interaction with sensitivity, empathy and respect 
for the client’s individuality.

Given this context, the goals of counselling and the methods employed are 
designed to address the intricate and evolving nature of the human experience. 
Techniques such as advanced empathy, immediacy and confrontation are not 
merely tools but are carefully chosen to enhance the therapeutic relationship 
and facilitate meaningful progress. These methods are purposed to address the 
client’s unique needs and circumstances, promoting a deeper understanding and 
fostering personal growth.

UNIT
3

Keywords
Personal Growth, Problem Resolution, Self-awareness, Coping Mechanism, CBT, 
Psychodynamic Therapy, SFBT, Narrative Therapy, Body-awareness, Holistic 
Approach 
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Discussion

2.3.1 Goals of Counselling
Setting goals is a fundamental component of effective 

counselling as it provides direction and focus to both 
the client and the counsellor. While specific goals may 
differ based on different therapeutic approaches, there are 
overarching objectives shared by most practices, such as 
increasing self-awareness, promoting personal growth and 
improving coping mechanisms.

The following section will explore these goals in detail, 
with examples to illustrate their application in counselling. 
For ease of discussion, they are categorised as:

	♦ Short-term and Long-term Goals
	♦ Personal Growth and Problem Resolution
	♦ Enhancing Self-awareness and Self-understand-

ing
	♦ Improving Coping Mechanisms and Adaptive 

Behaviours
	♦ Setting goals is a crucial part of successful counseling.

Short-term and Long-term Goals

Short-term goals in counselling aim to address immediate 
concerns and provide quick relief from pressing issues. 
These goals are often more concrete and easier to measure. 
For instance:

	♦ Managing Stress: Techniques such as mindfulness, 
breathing exercises and time management skills can 
help clients reduce their stress levels quickly.

	♦ Example: A client may learn to use the 4-7-8 
breathing technique (inhale for 4 seconds, hold 
for 7 seconds, exhale for 8 seconds) to calm 
themselves during stressful moments.

	♦ Improving Communication Skills: Enhancing a cli-
ent’s ability to express themselves clearly and listen 
effectively to others can have immediate positive 
effects on their relationships.

	♦ Example: Role-playing scenarios where the 
client practices assertive communication 

	♦ Goals in general in 
counselling

	♦ Overview of the 
goals

	♦ Short-term goals 
in counsellingSG
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can help them handle difficult conversations 
more effectively.

On the other hand, long-term goals focus on deeper, lasting 
change and are often more abstract. The aim is to enhance 
the client’s overall well-being and personal development. 
For example:

	♦ Personal Growth: This involves a continual process 
of developing a better understanding of oneself and 
working toward becoming the best version of oneself.

	♦ Example: A client might work on enhancing their 
self-esteem by recognising and challenging nega-
tive self-beliefs, leading to greater self-acceptance 
and confidence over time.

	♦ Self-actualisation: This includes the striving to realise 
one’s full potential and achieve personal fulfilment.

	♦ Example: Through ongoing therapy, a client may 
discover their true passions and take steps to-
wards a career change that aligns with their core 
values and interests.

	♦ Long-term Behavioural Change: Addressing in-
grained habits or patterns that negatively impact the 
client’s life.

	♦ Example: A client with a history of substance 
abuse might work on developing healthier cop-
ing mechanisms and building a support network 
to maintain sobriety.

	♦ Short-term goals in counselling aim to solve im-
mediate problems and offer quick, measurable 
relief.

Personal Growth and Problem Resolution

Personal growth is a fundamental goal in counselling and 
focuses on enhancing self-esteem, self-awareness and self-
acceptance.

	♦ Enhancing Self-esteem: Building a positive self-view 
and confidence.

	♦ Example: A client might participate in exercis-
es that help them identify their strengths and 
achievements, gradually building a more posi-

	♦ Long-term goals in 
counselling
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tive self-image.
	♦ Self-awareness: Developing a deeper understanding 

of one’s emotions, motivations and behaviours.

	♦ Example: A client might use a daily mood tracker 
to note their emotional states and identify pat-
terns in their feelings and reactions.

	♦ Self-acceptance: Embracing oneself, including one’s 
imperfections.

	♦ Example: A client may work on accepting past 
mistakes and focusing on how they have grown 
from those experiences rather than being self-crit-
ical.

Counselling also aims at problem resolution by addressing 
specific issues that are causing distress or dysfunction in the 
client’s life.

	♦ Relationship Conflicts: Understanding and resolving 
conflicts in personal relationships.

	♦ Example: A couple might learn and practice active 
listening techniques to improve their communi-
cation and reduce misunderstandings.

	♦ Anxiety: Managing anxiety through techniques like 
cognitive-behavioural therapy (CBT) to challenge 
anxiety-provoking thoughts.

	♦ Example: A client with social anxiety might learn 
to identify negative automatic thoughts and re-
place them with more balanced and realistic ones.

	♦ Depression: Developing strategies to manage depres-
sive symptoms and improve mood.

	♦ Example: A client might work on setting small, 
achievable goals each day to create a sense of ac-
complishment and improve their motivation.

Enhancing Self-awareness and Self-understanding

This involves gaining deeper insights into one’s thoughts, 
emotions and behaviours, leading to improved personal 
growth and well-being. The techniques include:

	♦ Journaling: Writing down thoughts and feelings can 
help clients gain insight into their emotional states 

	♦ Personal Growth

	♦ Problem-resolution
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and identify patterns.
	♦ Example: A client might keep a journal to track 

their daily experiences, noting situations that 
trigger certain emotions and reflecting on how 
they handled them.

	♦ Self-reflection Exercises: Encouraging clients to pause 
and consider their internal experiences.

	♦ Example: A client could be asked to spend a few 
minutes each day reflecting on their emotions 
and what might have triggered them.

	♦ Feedback from the Counsellor: Constructive feed-
back helps clients see themselves from an external 
perspective.

	♦ Example: A counsellor might point out how a cli-
ent has become more adept at setting boundaries 
in their relationships, providing specific exam-
ples from recent sessions where the client effec-
tively communicated their needs and maintained 
their personal limits. 

Improving Coping Mechanisms and Adaptive Behaviours

Improving coping mechanisms and adaptive behaviours 
involves equipping clients with practical strategies to 
manage stress, navigate challenges and respond to life’s 
demands more effectively. The techniques include:

	♦ Cognitive Restructuring: Identifying and challenging 
negative thought patterns and replacing them with 
more positive and realistic ones.

	♦ Example: A client who tends to catastrophise 
might learn to question the likelihood of their 
worst fears coming true and consider more bal-
anced perspectives.

	♦ Relaxation Training: Techniques such as progressive 
muscle relaxation, guided imagery and deep breath-
ing exercises to manage stress and anxiety.

	♦ Example: A client might practice progressive 
muscle relaxation by systematically tensing and 
then relaxing different muscle groups to reduce 
physical tension.

	♦ Problem-solving Skills: Teaching clients a structured 
approach to solving problems can empower them to 

	♦ Deeper insights 
into oneself

	♦ Strategies of 
adaptive copingSG
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handle challenges more effectively.
	♦ Example: A client could learn to break down a 

problem into manageable steps, brainstorm pos-
sible solutions, evaluate the pros and cons of 
each, and implement the best solution.

	♦ Teaching Deep-breathing Exercises: Deep-breathing 
exercises help clients calm their nervous system and 
manage anxiety.

	♦ Example: A counsellor might guide a client 
through a deep-breathing exercise where they in-
hale deeply through the nose, hold their breath 
for a few seconds, and then exhale slowly through 
the mouth, teaching them to use this technique 
whenever they feel anxious.

2.3.2 Methods of Counselling
Counselling encompasses a range of methods designed to 

address the unique needs of each client. Here are some of the 
major methods used in counselling practice:

1. Cognitive-behavioural Therapy (CBT)

CBT focuses on identifying and changing negative 
thought patterns and behaviours. It is based on the premise 
that thoughts, feelings and behaviours are interconnected, 

	♦  Identification and 
modification of 
negative thought 
patterns and 
behaviours
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and altering negative thought patterns can lead to changes 
in feelings and behaviours.

Techniques:

	♦ Cognitive Restructuring: Challenging and modifying 
irrational or unhelpful thoughts.

	♦ Example: A client who believes they are a fail-
ure may learn to recognise this as an irrational 
thought and replace it with a more balanced per-
spective, such as acknowledging their efforts and 
identifying areas for improvement.

	♦ Behavioural Activation: Encouraging clients to engage 
in activities that improve mood and reduce depres-
sion.

	♦ Example: A client with depression might schedule 
regular physical activity or hobbies they enjoy to 
lift their mood.

2. Person-Centered Therapy

Developed by Carl Rogers, person-centered therapy 
emphasises the client’s capacity for self-direction and 
understanding of their own experiences. The role of the 
counsellor is to provide a non-judgmental, empathetic and 
supportive environment.

Techniques:

	♦ Unconditional Positive Regard: Accepting and valuing 
the client without judgment.

	♦ Example: A counsellor listens to a client’s expe-
riences with genuine care and empathy without 
expressing disapproval or judgment.

	♦ Empathic Understanding: Reflecting the client’s feel-
ings and experiences to show understanding.

	♦ Example: The counsellor might say, “It sounds 
like you’re feeling really overwhelmed by your 
job,” to validate the client’s emotions.

3. Psychodynamic Therapy

This method explores unconscious processes and 
unresolved conflicts from the past that influence present 
behaviour. It aims to increase self-awareness and 
understanding of the influence of the past on present 

	♦ CBT Techniques

	♦ Relies on the 
client’s ability to 
guide themselves

	♦ Explores the 
unconscious 
influences
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behaviour.

Techniques:

	♦ Free Association: Encouraging clients to speak freely 
about whatever comes to mind to uncover uncon-
scious thoughts and feelings.

	♦ Example: A client might start talking about their 
day and, through free association, reveal deeper, 
unresolved issues from their childhood.

	♦ Dream Analysis: Interpreting the content of dreams to 
gain insights into unconscious processes.

	♦ Example: A client’s recurring dream about being 
chased might be explored to understand under-
lying fears or anxieties.

4. Solution-Focused Brief Therapy (SFBT)

SFBT concentrates on finding solutions in the present 
time and exploring a client’s hope for the future rather than 
focusing on past problems. It is a goal-oriented approach 
that helps clients identify and build on their strengths.

Techniques:

	♦ Miracle Question: Asking clients to envision how their 
life would be different if their problem was miracu-
lously solved.

	♦ Example: The counsellor might ask, “You wake 
up tomorrow and your anxiety is gone. What 
would you notice that is different?”

	♦ Scaling Questions: Helping clients measure their prog-
ress and identify small steps towards their goals.

	♦ Example: The counsellor might ask, “On a scale of 
1 to 10, how confident do you feel about manag-
ing your stress? What would it take to move from 
a 4 to a 5?”

5. Narrative Therapy

Narrative therapy views clients as the experts of their own 
lives and focuses on the stories they tell about themselves. 
It helps clients reframe their narratives to create a more 
empowering and positive self-identity.

Techniques:

	♦ Psychoanalytic 
Techniques

	♦ Explores 
unconscious 
influences

	♦ Based on present 
and oriented 
towards future

	♦ SFBT Techniques

	♦ Reframing 
narratives
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	♦ Externalisation: Helping clients separate themselves 
from their problems.

	♦ Example: A client who feels overwhelmed by anx-
iety might learn to view anxiety as an external 
force, saying, “The anxiety is trying to control 
me,” rather than, “I am anxious.”

	♦ Re-authoring: Encouraging clients to rewrite their life 
stories in a way that highlights their strengths and 
achievements.

	♦ Example: A client who sees themselves as a victim 
might be guided to reframe their story to focus 
on their resilience and the steps they have taken 
to overcome challenges.

6. Gestalt Therapy

Gestalt therapy emphasises the present moment and the 
client’s experience in the here and now. It focuses on personal 
responsibility and the use of experiential techniques to 
enhance self-awareness.

Techniques:

	♦ Empty Chair Technique: Allowing clients to have a di-
alogue with different parts of themselves or with sig-
nificant others in their life.

	♦ Example: A client might talk to an empty chair as 
if it were their parent, expressing feelings they 
have never shared.

	♦ Body Awareness: Encouraging clients to notice their 
physical sensations and what they might be commu-
nicating.

	♦ Example: A counsellor might ask, “What do you 
feel in your body right now as you talk about 
this?”

7. Integrative Therapy

Integrative therapy combines elements from different 
therapeutic approaches to fit the unique needs of the client. 
It allows for a more flexible and personalised approach.

Techniques:

	♦ Scheming Interventions: Using techniques from vari-
ous therapies to address specific issues.

	♦ Narrative therapy 
techniques

	♦ Holistic; focused 
on the here and 
now

	♦ Gestalt therapy 
techniques

	♦ Personalised, and 
blended techniques
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	♦ Example: A counsellor might use CBT techniques 
to address a client’s negative thought patterns 
and person-centered techniques to provide em-
pathy and support.

	♦ Holistic Approach: Considering the client’s mental, 
emotional, physical and spiritual well-being.

	♦ Example: A client dealing with chronic pain might 
receive counselling that includes relaxation tech-
niques, cognitive restructuring and exploration 
of the emotional impact of their pain.

	♦ Integrative 
therapy techniques

Therapy in Action
Scenario: The client struggles with procrastination
Context: The client, James has been struggling with procrastination, especially 

concerning his work projects and academic deadlines. He often feels overwhelmed 
and avoids tasks until the last minute.

Cognitive Behavioural Therapy (CBT)
Focus: Identifying and modifying unproductive thought patterns. 
Approach:
Counsellor: James, let us explore the thoughts you have when you start 

procrastinating. What goes through your mind?

James: I feel like I will never get it done, so I keep postponing it.

Counsellor: Let us challenge those thoughts. What are some realistic ways you 
can break tasks into smaller, manageable steps to avoid feeling overwhelmed?

Goal: To change James’ negative thought patterns and develop practical 
strategies for task  management.

Person-Centered Therapy

Focus: Providing a non-judgmental space to explore feelings and self-perception. 

Approach:

Counsellor: I want to understand more about how procrastination affects you 
emotionally. How do you feel about your work and your approach to tasks?

James: I feel frustrated and guilty for not completing tasks on time.

Counsellor: I am here to support you in understanding your feelings. Together, 
we will explore your inner experiences and self-perceptions.

Goal: To foster self-understanding and self-acceptance through empathetic 
listening and support.
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Psychodynamic Therapy

Focus: Exploring underlying unconscious conflicts and early experiences. 

Approach:

Counsellor: Let us get into your past experiences. Are there any early experiences 
or unresolved conflicts that might be contributing to your procrastination?

James: I remember feeling overwhelmed by high expectations from my parents.

Counsellor: We will explore how these early experiences may be influencing 
your current behaviours and emotional responses.

Goal: To uncover and address underlying psychological issues impacting 
James’s procrastination.

Solution-Focused Brief Therapy (SFBT)

Focus: Finding immediate, practical solutions and building on strengths. 

Approach:

Counsellor: What strategies have you successfully used in the past to overcome 
procrastination or manage tasks?

James: I have found that setting small goals helps sometimes.

Counsellor: Let us focus on those strategies. How can you apply them to your 
current tasks to make progress?

Goal: To identify and implement practical solutions that leverage James’s 
existing strengths and experiences.

Narrative Therapy

Focus: Rewriting personal narratives to alter self-perception. 

Approach:

Counsellor: How do you describe your experience with procrastination in 
your personal narrative? What story are you telling yourself about your ability 
to complete tasks?

James: I see myself as someone who is always behind and disorganised.

Counsellor: Let us work on rewriting that narrative. What alternative stories 
can we create that highlight your ability to overcome challenges?

Goal: To help James reconstruct his narrative in a way that empowers him and 
changes his self-perception.
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Gestalt Therapy 

Focus: Increasing awareness of present emotions and experiences. 

Approach:

Counsellor: Let us focus on how you are feeling about your tasks right now. 
What are you experiencing physically and emotionally as you think about 
procrastination?

James: I feel a knot in my stomach and a sense of dread.

Counsellor: Let us explore these feelings in the present moment and how they 
influence your behaviour.

Goal: To increase James’ awareness of his present emotional state and its impact 
on his procrastination.

Integrative Therapy

Focus: Combining elements from various therapeutic approaches. 

Approach:

Counsellor: We will use strategies from CBT to address your thought patterns, 
person-centered techniques to explore your feelings and solution-focused 
methods to find practical solutions.

James: That sounds comprehensive.

Counsellor: Yes, by integrating these approaches, we can address both the 
emotional and practical aspects of your procrastination.

Goal: To offer a holistic approach that combines different therapeutic methods 
to effectively address James’s procrastination.

This scenario highlights how each approach offers unique insights and 
interventions for addressing procrastination, providing a range of strategies to 
help James manage his behaviour.

2.3.2.1 Techniques of Counselling

In addition to the methods discussed earlier, there 
are specific techniques that enhance the effectiveness 
of counselling sessions. These techniques are vital in 
facilitating deeper understanding, emotional processing and 
behavioural change in clients.

While methods in counselling refer to the overarching 
frameworks or approaches that guide the therapeutic 

	♦ Purpose 
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process, techniques are specific strategies or interventions 
that are used within these broader methods to achieve 
particular therapeutic objectives. Techniques are the practical 
tools counsellors employ to implement their chosen method 
effectively. For example, within the CBT method, techniques 
like cognitive restructuring and behavioural activation are 
used to help clients identify and change negative thought 
patterns and behaviours. Similarly, in Person-Centered 
Therapy, techniques such as active listening and reflection 
are employed to create a supportive and empathetic 
environment.

In short, while methods provide the conceptual foundation 
and structure for counselling, techniques are the actionable 
steps and specific interventions that bring these methods to 
life in a tangible way during sessions. In essence, methods 
guide the overall approach to therapy, whereas techniques 
are the practical applications that facilitate client progress 
within that framework.

1. Advanced Empathy

Advanced empathy is a counselling technique that 
goes beyond basic empathy, involving a deeper and more 
nuanced understanding of the client’s underlying emotions, 
thoughts, and experiences. It involves understanding the 
deeper layers of a client’s experience beyond their explicit 
statements and requires the counsellor to be highly attuned 
to the client’s emotions and underlying issues. Advanced 
empathy helps in creating a therapeutic relationship where 
clients feel profoundly understood and validated. 

Characteristics

Advanced empathy requires the counsellor to be attuned 
to subtle emotional cues and underlying issues that may 
not be immediately obvious. It involves understanding the 
client’s emotions and experiences at a level they may not 
have fully articulated themselves.

This technique involves reflecting back to the client not 
just what they have said, but also the underlying emotions 
and meanings. It often includes interpreting these feelings in 
a way that can provide new insights to the client.

Advanced empathy emphasises validating the client’s 
experiences and emotions, helping them feel accepted and 
understood. This validation is crucial for building trust and 

	♦ Methods of 
counselling vs. 
techniques of 
counselling

	♦ Methods of 
counselling vs. 
techniques of 
counselling

	♦ Beyond empathy 
to involve deeper 
and more nuanced 
understanding 

	♦ Deep 
Understanding

	♦ Reflection and 
Interpretation

	♦ Validation and 
Acceptance
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safety in the counselling relationship.

Applications in Counselling

	♦ Active Listening: The counsellor listens intently and 
reflects not only what the client says but also what 
they imply or feel deeply by paying close attention to 
both verbal and non-verbal cues. 

	♦ Example: A client may express frustration about 
a failed relationship, and the counsellor might 
respond, “It sounds like you’re not only frustrat-
ed but also feeling a deep sense of loss and self-
doubt.”

	♦ Exploring Underlying Emotions: The counsellor helps 
the client explore emotions that may be beneath the 
surface. This involves gently probing and asking 
questions that encourage the client to delve deeper 
into their feelings.

	♦ Example: A client might talk about feeling stressed 
at work. The counsellor, using advanced empa-
thy, might respond, “It seems like this stress is 
not just about the workload. Could it be that you 
are feeling inadequate or fearful of failing in your 
role?”

	♦ Connecting Present and Past Experiences: Advanced 
empathy often involves linking the client’s current 
feelings and behaviours to past experiences. This 
connection can provide the client with a deeper un-
derstanding of their patterns and triggers.

	♦ Example: A client experiencing anxiety in social 
situations might be helped to see the connection 
to childhood experiences of social rejection. The 
counsellor might say, “It seems like your current 
anxiety in social settings could be linked to those 
experiences of being excluded as a child.”

2. Immediacy

Immediacy refers to the counsellor’s ability to address and 
process what is happening in the present moment within the 
counselling relationship. It involves commenting on the here-
and-now interactions and dynamics between the counsellor 
and the client. This technique involves the counsellor bringing 
attention to their own feelings, the client’s feelings and the 
interaction between them as it unfolds during the session. 

	♦ Listening actively

	♦ Emotional 
exploration 

	♦  Connecting past 
and present

	♦ Focus on the 
present moment
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Immediacy helps to create an open, honest and authentic 
communication dynamic, which can deepen the therapeutic 
relationship and enhance the counselling process.

Characteristics

	♦ Immediacy requires the counsellor to be fully 
present and attentive to the here-and-now interac-
tions. This involves being mindful of the current 
emotional and relational dynamics in the session.

	♦ The counsellor shares their immediate thoughts 
and feelings about the ongoing interaction with 
the client. This transparency can help to model 
open communication and build trust.

	♦ Immediacy often involves exploring the relation-
al dynamics between the counsellor and the cli-
ent. This can include discussing feelings of trust, 
tension, discomfort or connection that arise in the 
therapeutic relationship.

Applications in Counselling

	♦ Addressing the Here-and-Now: The counsellor brings 
attention to what is happening in the present mo-
ment, including their own reactions and the client’s 
behaviour.

	♦ Example: If a client suddenly becomes silent and 
withdrawn during a session, the counsellor might 
say, “I notice that you seem very quiet and distant 
right now. Can we explore what might be going 
on for you at this moment?”

	♦ Exploring Relational Dynamics: The counsellor ad-
dresses the dynamics of the therapeutic relationship 
as they unfold, helping the client understand how 
their interactions might reflect broader patterns in 
their life.

	♦ Example: A client might express frustration with 
the counsellor’s approach. The counsellor could 
respond, “It seems like you are feeling frustrated 
with how I am handling things right now. Let us 
talk about that. It might give us some insights into 
how you experience similar feelings in other rela-
tionships.”

	♦ Enhancing Emotional Awareness: Immediacy can be 

	♦ Present-Moment 
Focus

	♦ Transparency and 
Authenticity

	♦ Relationship 
Dynamics

	♦ Present-moment 
focus

	♦ Relational 
dynamics
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used to help clients become more aware of their im-
mediate emotional responses and reactions, which can 
be crucial for emotional regulation and insight.

	♦ Example: If a client appears anxious during a 
discussion about a sensitive topic, the counsel-
lor might say, “I notice you are fidgeting a lot as 
we talk about this. Are you feeling anxious right 
now?”

	♦ Building Authenticity and Trust: By being open about 
their own reactions, counsellors can model authentic 
communication and foster a trusting relationship.

	♦ Example: A counsellor might share, “I feel a bit 
disconnected right now, and I am wondering if 
you are feeling the same way. Can we talk about 
what might be causing this?”

3. Confrontation

Confrontation in counselling is a technique where the 
counsellor directly addresses discrepancies, contradictions or 
conflicts in the client’s thoughts, feelings or behaviours. The 
goal of confrontation is not to challenge or attack the client but 
to encourage self-examination, insight and growth. Therefore, 
it has to be done with sensitivity and care to help the client 
gain insights and promote change. Effective confrontation 
can help clients recognise and address inconsistencies that 
may be hindering their progress.

Characteristics

	♦ Confrontation involves straightforward and hon-
est communication about observed discrepancies 
in the client’s narrative or behaviour.

	♦ Effective confrontation is delivered in a support-
ive and respectful manner, with the intention of 
helping the client gain insight and make positive 
changes.

	♦ The technique targets specific inconsistencies, 
such as differences between the client’s words 
and actions or between their self-perception and 
reality.

Applications in Counselling

	♦ Addressing Contradictory Statements: The counsellor 
highlights discrepancies in the client’s statements to 

	♦ Immediate 
emotional 
awareness

	♦ Fostering trust

	♦ Not to attack 
the client but to 
encourage self-
examination

	♦ Direct 
Communication

	♦ Supportive and 
Respectful

	♦ Focused on 
Discrepancies
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encourage deeper reflection.
	♦ Example: If a client says they want to quit smoking 

but frequently talks about enjoying cigarettes, the 
counsellor might say, “You mentioned wanting to 
quit smoking, but you also talk about how much 
you enjoy it. Can we explore this contradiction?”

	♦ Highlighting Inconsistent Behaviours: The counsellor 
points out behaviours that do not align with the cli-
ent’s stated goals or values.

	♦ Example: A client who values honesty but fre
quently lies to their partner might be confronted 
with, “You have said that honesty is very import-
ant to you, yet you have also mentioned lying to 
your partner often. How do you reconcile these 
actions with your values?”

	♦ Exploring Discrepancies in Self-Perception: The counsel-
lor challenges the client’s self-perception by pointing 
out evidence that contradicts it.

	♦ Example: If a client sees themselves as a failure de-
spite numerous successes, the counsellor might 
say, “You describe yourself as a failure, but you 
have shared several accomplishments. How do 
these achievements fit with your view of your-
self?”

	♦ Encouraging Accountability: The counsellor uses con-
frontation to help clients take responsibility for their 
actions and understand the impact on their lives and 
relationships.

	♦ Example: A client who frequently misses therapy 
sessions might be asked, “You have missed sever-
al appointments, which seems to be affecting your 
progress. What do you think is happening here, 
and how can we address it?”

4. Interpretation

Interpretation in counselling is a technique where the 
counsellor offers an explanation or insight into the client’s 
thoughts, feelings, behaviours or experiences, often linking 
them to unconscious processes or past experiences. The goal 
of interpretation is to help clients gain a deeper understanding 
of themselves, uncover underlying issues, and make 

	♦ Pointing out 
inconsistencies

	♦ Identifying 
inconsistencies

	♦  Challenging self-
perception

	♦ Fostering 
accountability

	♦ Insightful 
explanation
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connections that can facilitate personal growth and change.

Characteristics

	♦ Interpretation aims to provide deeper insights 
into the client’s inner world and the underlying 
causes of their issues.

	♦ The counsellor identifies and connects patterns 
in the client’s behaviour, thoughts and emotions, 
often linking them to past experiences or uncon-
scious processes.

	♦ Effective interpretation requires careful timing 
and sensitivity to ensure that the client is ready to 
receive and process the insight.

Applications in Counselling

	♦ Linking Present Behaviour to Past Experiences: The coun-
sellor helps the client see how their current behaviour 
or emotional responses may be influenced by past ex-
periences.

	♦ Example: A client who has difficulty trusting oth-
ers might be helped to see how this relates to past 
experiences of betrayal. The counsellor might say, 
“It seems like your difficulty trusting people now 
might be linked to the betrayals you experienced 
in your past relationships.”

	♦ Uncovering Unconscious Motivations: The counsellor in-
terprets behaviours or feelings that may be driven by 
unconscious motivations, helping the client become 
aware of these deeper influences.

	♦ Example: A client who repeatedly sabotages their 
success might hear, “It seems like there might be 
an unconscious fear of success here, perhaps be-
cause success might bring expectations or respon-
sibilities you feel unprepared for.”

	♦ Explaining Symbolic Meanings: The counsellor offers 
interpretations of symbols or metaphors used by the 
client, providing deeper insight into their inner world.

	♦ Example: A client frequently dreams about be-
ing chased. The counsellor might interpret this 
as “Your recurring dream of being chased could 
symbolise a fear of facing certain issues or emo-
tions in your waking life.”

	♦  Insight-Oriented

	♦ Connecting 
Patterns

	♦  Timing and 
Sensitivity

	♦ Linking to the past

	♦  Awareness of the 
unconscious

	♦  Interpreting 
symbols
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	♦ Clarifying Conflicts: The counsellor helps the client 
understand internal conflicts or contradictory desires 
and how these may be affecting their behaviour.

	♦ Example: A client who feels both a desire for inde-
pendence and a fear of being alone might be told, 
“You seem to be experiencing a conflict between 
wanting independence and fearing loneliness. 
This push-pull dynamic might be causing a lot of 
stress for you.”

5. Role-playing

Role-playing in counselling is a technique where clients 
act out situations or scenarios in a safe, therapeutic setting. 
It allows clients to practice new skills, gain insights into their 
thoughts and reactions and explore different perspectives. It 
also helps then experiment with different ways of handling 
situations in a safe and supportive environment. Role-playing 
is particularly useful for enhancing social skills, addressing 
interpersonal conflicts and preparing for challenging real-life 
situations.

Characteristics

	♦ Role-playing involves active participation from 
the client, making it an experiential rather than a 
purely verbal technique.

	♦ It provides a controlled and supportive setting 
where clients can explore various behaviour pat-
terns and reactions without real-world conse-
quences.

	♦ Role-playing helps clients practice new skills and 
gain insights into their behaviours, emotions and 
thought processes.

Applications in Counselling

	♦ Practicing Social Skills: Clients can engage in role-play 
interactions to improve their social skills and confi-
dence in real-life situations.

	♦ Example: A client who struggles with assertiveness 
might practice saying no to a friend in a role-play-
ing scenario. The counsellor plays the role of the 
friend and the client practices assertive commu-
nication.

	♦  Understanding 
internal conflicts

	♦ Experimenting in 
the safety of the 
therapeutic setting

	♦ Active and 
experiential

	♦ Safe environment

	♦ Focus on practice 
and insight

	♦  Enhancing social 
skills
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	♦ Exploring and Resolving Conflicts: Role-playing allows 
clients to explore and address interpersonal conflicts 
by acting out different perspectives and solutions.

	♦ Example: A client experiencing conflict with a col
league at work could role-play the scenario with 
the counsellor. The client can experiment with dif-
ferent ways of addressing the conflict and receive 
feedback.

	♦ Rehearsing Challenging Situations: Clients can prepare 
for difficult conversations or situations by rehearsing 
them through role-playing.

	♦ Example: A client who is anxious about an upcom-
ing job interview can role-play the interview with 
the counsellor, practising responses to common 
questions and managing their anxiety.

	♦ Gaining Insight into Emotions and Reactions: Role-play-
ing can help clients understand their emotional re-
sponses and thought patterns in different situations.

	♦ Example: A client who feels overwhelmed in social 
settings might role-play a social event. The coun-
sellor can help the client identify triggers for their 
anxiety and develop coping strategies.

	♦ Enhancing Empathy and Perspective-taking: By engaging 
in role-playing, individuals can enhance their empa-
thy and understanding of other people’s perspectives.

	♦ Example: In a family therapy session, family mem
bers might role-play each other’s roles to better 
understand each other’s experiences and feelings.

Although, each of these techniques can be integrated into 
various counselling methods to enhance the therapeutic 
process:

	♦ advanced empathy is particularly effective in per-
son-centered therapy, where deep understanding 
and validation of the client’s experience are cru-
cial.

	♦ immediacy is often used in gestalt therapy to ad-
dress and work through present-moment experi-
ences and dynamics.

	♦ confrontation is a key component of cognitive-be-
havioural therapy and psychodynamic therapy, 

	♦ Conflict 
resolution

	♦ Rehearsing 

	♦ Emotional 
insight

	♦ Building 
empathy

	♦ Specific 
application of each 
technique
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helping clients recognise and address inconsisten-
cies in their thoughts and behaviours.

	♦ interpretation is central to psychodynamic therapy, 
providing clients with insights into unconscious 
processes and past influences.

	♦ role playing is commonly used in cognitive-be-
havioural therapy and solution-focused brief 
therapy to practice new skills and behaviours in a 
controlled environment.

Counselling aims to enhance self-awareness and personal growth while 
addressing specific issues and improving coping skills. It focuses on both short-
term goals and long-term behavioural changes to foster overall well-being and 
life satisfaction. Counselling methods encompass a variety of approaches, each 
specialised to address specific client needs, including Cognitive-Behavioural 
Therapy (CBT), Person-centered Therapy, Psychodynamic Therapy, Solution-
Focused Brief Therapy (SFBT), Narrative Therapy, Gestalt Therapy and 
Integrative Therapy. Each method employs distinct techniques to facilitate 
personal growth, resolve issues and enhance self-awareness, allowing for a 
specialised therapeutic experience. Counselling techniques are specific strategies 
used to enhance therapeutic effectiveness, focused on understanding, emotional 
processing and behavioural change. Techniques such as advanced empathy, 
immediacy, confrontation, interpretation and role-playing are employed to 
address client needs by offering deeper insights, promoting self-awareness and 
facilitating skill development within the broader therapeutic framework.

Summarised Overview

Self Assessment

1.	 What are short-term and long-term goals in counselling?
2.	 What is the primary objective of setting short-term goals in counsel-

ling?
3.	 Give an example of a short-term goal related to managing stress. 
4.	 What is the focus of long-term goals in counselling?
5.	 Describe a long-term goal related to personal growth. 
6.	 Name a technique used in cognitive-behavioural therapy (CBT) for ad-

dressing negative thought patterns. 
7.	 What is the goal of behavioural activation in CBT?
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8.	 Explain the concept of unconditional positive regard in person-cen-
tered therapy. 

9.	 What is the purpose of the ‘miracle question’ in solution-focued brief 
therapy (SFBT)?

10.	 Describe the technique of externalisation in narrative therapy. 
11.	 What is the aim of ‘empty chair’ technique in Gestalt therapy?
12.	 How does integrative therapy differ from using a single therapeutic 

approach? 
13.	 What is advanced empathy and how does it benefit the counselling 

process?
14.	 In what way does immediacy contribute to the counselling relation-

ship?
15.	 What is the purpose of confrontation in counselling?
16.	 How can journaling benefit clients in enhancing self-awareness?
17.	 Give an example of a technique used in relaxation training. 
18.	 Explain the methods of counselling.
19.	 What are the different techniques of counselling?
20.	 What is role-playing?

1.	 Discuss the significance of setting short-term and long-term goals in 
counselling. How do these goals impact the therapeutic process?

2.	 Compare and contrast cognitive-behavioural Therapy (CBT) and per-
son-centered Therapy in terms of their methods and techniques. Pro-
vide examples of how each can be applied in practice.

3.	 Explain the concept of advanced empathy in counselling. How does it 
differ from basic empathy, and why is it important for effective coun-
selling?

4.	 Describe the technique of immediacy in counselling. How can it en-
hance the therapeutic relationship and client self-awareness? Provide 
examples of its application.

5.	 Analyse the role of confrontation in counselling. How should a coun-
sellor use this technique to address discrepancies in the client’s state-

Assignments
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ments or behaviours?
6.	 Evaluate the use of solution-focused brief therapy (SFBT) in addressing 

client problems. How does this approach differ from traditional prob-
lem-focused methods?

7.	 Discuss the application of narrative therapy in helping clients reframe 
their personal stories. How can externalisation and re-authoring con-
tribute to client empowerment?

8.	 Illustrate how integrative therapy can be utilised to address complex 
client needs. Provide examples of how combining different therapeutic 
methods might benefit a client.

Reference

1.	 Belkin, G. S. (1998). Introduction to Counselling. W. C. Brown.
2.	 Gladding, S. T. (2012). Counselling: A Comprehensive Profession. Pearson.
3.	 Palmer, S. (ed.). (2000). Introduction to Counselling and Psychotherapy. 

Sage Publications.
4.	 Shertzer, B. & Stone, S.C. (2000). Fundamentals of Counselling. Houghton 

Miffin Co., Boston.

Suggested Reading

1.	 Corey, G. (2009). Counselling and Psychotherapy; Theory and Practice. 
Cengage Learning.

2.	 Franklin, C. (2012). Solution-focused Brief Therapy: A Handbook of Evi-
dence-based Practice. Oxford University Press.

3.	 Hofmann, S.G. (2011). An Introduction to Modern CBT: Psychological 
Solutions to Mental Health Problems. Wiley.

4.	 Howard, S. (2009). Skills in Psychodynamic Counselling and Psychothera-
py. Sage Publications.

5.	 McLeod, J. (1997). Narrative and Psychotherapy. Sage Publications.
6.	 McLeod, J. (2013). An Introduction to Counselling. Open University Press. 

SG
O
U



117SGOU - SLM - MA SOCIOLOGY -  Personality and Counselling- 1 

7.	 O’Brien,M. & Houston, G. (2000). Integrative Therapy:  A Practitioner’s 
Guide. Sage Publications.

8.	 Shepherd, I.L. & Fagan, J. (2006). Gestalt Therapy Now: Theory, Tech-
niques and Applications. Harper & Row.

9.	 Wilding, C. (2015). Cognitive Behavioural Therapy: Evidence-based, 
Goal-oriented, Self-help Techniques. John Murray Press.

Space for Learner Engagement for Objective Questions
Learners are encouraged to develop objective questions based on the content in the 

paragraph as a sign of their comprehension of the content. The Learners may reflect on the 
recap bullets and relate their understanding with the narrative in order to frame objective 
questions from the given text. The University expects that 1 - 2 questions are developed for 
each paragraph. The space given below can be used for listing the questions.
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Assessment in Counselling

Learning Outcomes
Upon completion of the unit, the learner will be able to:

	♦ appreciate the importance of assessment in counselling
	♦ differentiate between assessment techniques and tools in counselling
	♦ explain the various types of assessment techniques and their application 
	♦ understand the application of psychometric tests, anecdotal records, rating 

scales and socio-metric test

UNIT
4

Background

You are a counsellor. A client approaches you for counselling for his/her 
anxiety, describing his/her feelings as overwhelming and persistent. While 
these verbal descriptions provide some insight into her emotional state, they are 
often too general to fully understand the nature of her anxiety. For instance, she 
might say, “I feel anxious all the time,” but this does not specify how often she 
experiences anxiety, what triggers it or how intense it is. Without more detailed 
information, it is difficult to create an effective plan to address her issues.

Assessment techniques are utilised to gain a clearer understanding in 
counselling or therapy. A psychometric test can provide specific data on the 
severity and types of anxiety symptoms she experiences. A rating scale might 
quantify the intensity of her anxiety over time, while an anecdotal record can 
capture recent incidents or stressors that contribute to her feelings. Additionally, 
a sociometric test could help reveal her social support network and how it impacts 
her anxiety. By combining these different methods, you obtain a comprehensive 
view of her situation, which enables you to devise a more precise and effective 
intervention strategy to help her manage and reduce her anxiety.

This unit details the assessment done in counselling and demonstrates how they 
collectively provide a more nuanced understanding of a client’s psychological 
state, leading to more effective interventions.
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2.4.1 Introduction
Assessment in counselling refers to the systematic process 

of collecting information about a client to understand their 
issues, needs, strengths and goals. It involves using various 
techniques and tools to gather data about the client’s 
psychological, emotional and behavioural functioning. 
This process helps counsellors to develop a comprehensive 
understanding of the client’s situation, which is crucial for 
formulating an effective counselling plan.

Assessment in counselling aids in:

	♦ Accurately identifying the client’s issues involves 
diagnosing mental health disorders and under-
standing root causes. For instance, a combination 
of clinical interviews and standardised tests can 
diagnose conditions like depression or anxiety.

	♦ Assessment helps counsellors develop targeted 
interventions based on the client’s specific needs. 
For example, cognitive-behavioural strategies 
might be planned for a client struggling with neg-
ative thought patterns contributing to their anxi-
ety.

	♦ It provides a starting point to measure future 
progress. For example, initial assessments might 
reveal a client’s baseline stress level, which can 
be compared with the levels after implementing 
stress management techniques.

	♦ The process helps build a therapeutic relation-
ship. Engaging clients in discussions about their 
life and problems fosters trust and rapport, essen-
tial for effective counselling. For example, a de-
tailed life history interview can make a client feel 
understood and supported.

	♦ Assessment as a 
systematic process 
in counselling 

	♦ Diagnosis 
and problem 
identification

	♦ Planning 
interventions

	♦ Establishing a 
Baseline

	♦ Building 
rapport and 
trust

Discussion

Keywords
Diagnosis, Intervention, Rapport, Clinical Interview, Self-report Measures, Progress 
Monitoring, Standardised Testing, Behavioural Observations, Client Feedback
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	♦ It helps set realistic and achievable goals for the 
counselling process. For instance, after assessing 
a client’s social anxiety, specific goals like increas-
ing social interactions in small steps can be estab-
lished.

	♦ Continuous assessment enables the evaluation 
and adjustment of counselling interventions. For 
instance, if anxiety levels persist despite initial 
strategies, alternative approaches such as mind-
fulness or medication may be considered.

2.4.2 Assessment Techniques and Tools
Assessment techniques and tools are fundamental 

components of the counselling process, yet they serve 
distinct purposes. While techniques encompass the broader 
approaches used to gather information, tools are specific 
instruments designed to measure particular constructs. This 
distinction necessitates a separate examination of each to 
fully appreciate their roles in effective counselling.

2.4.2.1 Assessment Technique

Assessment techniques refer to the broader methods and 
approaches used to gather information about a client. These 
techniques provide a framework for understanding the 
client’s presenting problems, their strengths, weaknesses and 
overall functioning. Thus, they are the strategies that guide 
the assessment process and determine how information 
will be collected. In short, techniques are broader and more 
general in nature and are the “how” of assessment.   

Common assessment techniques include:

	♦ Behavioural Observation: Observing the client’s be-
haviour in different settings.

	♦ Clinical Interview: Conducting structured or un-
structured conversations to gather information.

	♦ Case History: Collecting information about the cli-
ent’s past experiences, family history and medical 
history.

	♦ Collateral Information: Gathering information from 
other sources, such as family members, friends or 
teachers.

	♦ Self-report Measures: Clients provide information 
about their thoughts, feelings, and behaviours 

	♦ Setting goals 
and objectives

	♦ Evaluating 
and adjusting 
interventions

	♦ Assessment 
techniques vs. 
tools

	♦ The ‘how’ of 
assessment

	♦ Examples of 
assessment 
techniques
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through questionnaires, diaries, or journals.
	♦ Projective Techniques: Methods like the Rorschach 

Inkblot Test or Thematic Apperception Test (TAT) 
where clients respond to ambiguous stimuli to 
uncover unconscious thoughts and feelings.

2.4.2.2 Assessment Tools

Assessment tools are specific instruments or measures used 
to gather data within the framework of assessment techniques. 
They are the actual tests, scales or devices employed during 
the assessment or are the “what” of assessment. These tools 
are often standardised and have established reliability and 
validity.

Examples of assessment tools include:

	♦ Structured Clinical Interview for DSM-5 (SCID): A 
specific tool used to diagnose mental health disor-
ders based on the DSM-5 criteria.

	♦ Beck Depression Inventory (BDI): A specific tool 
that measures the severity of depression through 
a series of standardised questions.

	♦ Hamilton Anxiety Rating Scale (HAM-A): A tool 
used to measure the severity of a client’s anxiety 
symptoms.

	♦ Minnesota Multiphasic Personality Inventory 
(MMPI): A comprehensive psychometric test 
used to assess personality structure and psycho-
pathology.

	♦ Child Behaviour Checklist (CBCL): A tool used to as-
sess a wide range of behavioural and emotional 
problems in children.

	♦ Sociometric Test: A tool used to measure social re-
lationships and dynamics within a group.

	♦ Observation Checklist: A tool used during be-
havioural observations to systematically record 
specific behaviours.

In effect, assessment techniques and tools are inter-
connected. While techniques provide the overall approach, 
tools are specific instruments used within that approach. For 
example, an interviewer (technique) might use a standardised 
personality inventory (tool) to gather data about the client’s 
personality.

	♦ The ‘how’ of 
assessment

	♦ Examples of 
assessment tools

	♦ Interconnectedness 
of assessment 
techniques and 
tools
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However, it is important to note that while assessment 
tools can provide valuable quantitative data, they should 
be used in conjunction with other assessment techniques to 
obtain a comprehensive understanding of the client. A holistic 
assessment involves multiple methods and data sources to 
create a rich and accurate picture of the client’s situation.   

2.4.2.3 Types of Assessment Techniques

Assessment techniques in counselling can be broadly 
categorised into standardised vs. non-standardised 
assessments and quantitative vs. qualitative assessments. 

	♦ As instruments of 
holistic assessment

Illustrative Examples

Clinical Interview: A broad technique where the counsellor asks questions to 
understand the client’s issues. It can be adapted in real time based on the client’s 
responses.

Structured Interview Schedule: A specific tool within this technique, such as the 
Structured Clinical Interview for DSM-5 (SCID), provides a set list of questions 
to ensure comprehensive and consistent data collection.

i. *Behavioural Observations (Technique) vs. Observation Checklist (Tool)

Behavioural Observations: A technique where the counsellor observes the client’s 
behaviour in various contexts to gain insights.

Observation Checklist: A tool like the Conners’ Teacher Rating Scale that the 
observer uses to record specific behaviours and their frequency systematically.

ii. *Self-Report Measures (Technique) vs. Beck Depression Inventory (Tool)

Self-Report Measures: A technique where clients provide information about 
their own thoughts, feelings, and behaviours.

Beck Depression Inventory (BDI): A specific tool used within this technique to 
measure the severity of depression symptoms through a series of standardised 
questions.

Understanding these distinctions helps in selecting 
appropriate methods for gathering information about clients.

Standardised vs. Non-Standardised Assessments

Standardised assessments are formal tests that are 
systematically developed and validated. They are 
administered and scored in a consistent manner across 
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different settings and populations.

Characteristics

	♦ Reliability: Consistent results over time and across 
different raters.

	♦ Validity: Measures what it claims to measure.

	♦ Norm-referenced: Provides comparisons against a 
norm group.

Examples

	♦ Wechsler Adult Intelligence Scale (WAIS): A widely 
used standardised test for assessing intelligence.

	♦ Beck Depression Inventory (BDI): A standardised 
tool for measuring the severity of depression.

	♦ Minnesota Multiphasic Personality Inventory 
(MMPI): A standardised assessment for identify-
ing personality structures and psychopathology.

Non-standardised assessments, on the other hand, are 
informal and flexible methods of gathering information. 
They are not administered or scored in a uniform manner, 
allowing for adaptability to the client’s specific context and 
need.

Characteristics

	♦ Flexibility: Can be modified to the individual’s 
needs and circumstances.

	♦ Context-specific: Adapted to the specific setting or 
client situation.

	♦ Subjective Interpretation: Results may vary based 
on the assessor’s judgment.

Examples

	♦ Clinical Interviews: Semi-structured or unstruc-
tured interviews that allow for in-depth explora-
tion of a client’s issues.

	♦ Anecdotal Records: Brief narrative descriptions of 
significant incidents reported by the client or ob-
served by the counsellor.

	♦ Client Diaries/Journals: Self-reported records of 
thoughts, feelings, and behaviours over time.

	♦ Standardised 
Assessment

	♦ Non-standardised 
assessment SG
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Quantitative vs. Qualitative Assessments

Quantitative assessments involve the collection and 
analysis of numerical data and provide measurable and 
objective information about a client’s psychological state.

Characteristics

	♦ Objective Measurement: Results are expressed in 
numerical terms.

	♦ Statistical Analysis: Data can be analysed using 
statistical methods.

	♦ Comparability: Allows for comparison across dif-
ferent individuals and groups.

Examples

	♦ Psychometric Tests: Standardised tests like the 
WAIS or BDI that provide numerical scores re-
flecting cognitive abilities or depression levels.

	♦ Rating Scales: Tools like the Hamilton Anxiety 
Rating Scale (HAM-A) that quantify the severity 
of anxiety symptoms.

	♦ Surveys/Questionnaires: Instruments that collect 
numerical data on various psychological vari-
ables, such as the Big Five Personality Test.

On the other hand, qualitative assessments involve the 
collection and analysis of non-numerical data. They provide 
rich, descriptive information about clients’ experiences, 
thoughts and feelings.

Characteristics

	♦ Subjective Insights: Focuses on understanding the 
meaning and context of the client’s experiences.

	♦ Thematic Analysis: Data is analysed for patterns 
and themes.

	♦ In-depth Exploration: Allows for a deeper under-
standing of complex issues.

Examples

	♦ Narrative Interviews: Open-ended interviews that 
explore the client’s personal story and experienc-
es in depth.

	♦ Projective Techniques: Methods like the Themat-

	♦ Quantitative 
Assessment

	♦ Qualitative 
Assessment
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ic Apperception Test (TAT), where clients create 
stories based on ambiguous images, revealing un-
conscious thoughts and feelings.

	♦ Case Studies: Detailed examination of an individu-
al case, providing comprehensive insights into the 
client’s issues and context.

2.4.3 Psychometric Tests
Psychometric Tests are standardised instruments designed 

to measure psychological constructs such as personality 
traits, cognitive abilities, aptitudes and achievements. 

Purpose

	♦ Assessment: To gain insights into various psycho-
logical attributes and diagnose mental health con-
ditions.

	♦ Guidance: To help in career counselling, educa-
tional guidance and personal development.

	♦ Evaluation: To measure the effectiveness of inter-
ventions and track progress over time.

Types

	♦ Personality Tests such as the Myers-Briggs Type 
Indicator (MBTI) and the Big Five Personality Test

	♦ Intelligence Tests such as IQ tests, which provide 
general assessments of intelligence, often yielding 
an Intelligence Quotient score and the Wechsler 
Adult Intelligence Scale (WAIS)

	♦ Aptitude Tests like the Scholastic Assessment Test 
(SAT) and Graduate Record Examination (GRE)

	♦ Achievement Tests such as the standardised edu-
cational tests, like the ACT or state-specific tests 
that measure academic achievement in subjects 
like math, reading and science.

Administration

	♦ Standard Procedures: Follow consistent procedures 
for test administration to ensure accuracy and 
reliability. This includes adhering to time limits, 
providing clear instructions and maintaining a 
controlled environment.

	♦ Qualified Administrators: Tests should be adminis-

	♦ Standardised 
instruments 
which measure 
psychological 
constructs 

	♦ Purpose: 
Assessment, 
guidance and 
evaluation

	♦ Types: Personality, 
Intelligence, 
Aptitude and 
Achievement Tests

	♦ Standardised 
administration 
by qualified 
administrators
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tered by trained professionals to avoid biases and 
ensure proper handling.

Interpretation

	♦ Accurate Interpretation: Understanding the scoring 
system and what the results indicate about the cli-
ent’s abilities or traits. For example, interpreting 
an IQ score involves understanding the percentile 
rank and what it implies about cognitive func-
tioning.

	♦ Ethical Considerations: Ensure confidentiality, in-
formed consent and appropriate use of test re-
sults. Misinterpretation or misuse of test data can 
lead to incorrect conclusions and potentially harm 
the client.

2.4.4 Anecdotal Records
Anecdotal records are brief, narrative accounts of specific 

incidents or behaviours observed by the counsellor or other 
professionals. These records capture detailed descriptions of 
significant events or interactions without interpretation or 
judgment.

Purpose

	♦ Documentation: To keep a record of notable oc-
currences that provide insights into a client’s be-
haviour, emotions and interactions.

	♦ Assessment: To gather qualitative data that can 
supplement other assessment methods.

	♦ Intervention Planning: To inform and design inter-
ventions based on observed behaviours and pat-
terns.

	♦ Progress Monitoring: To track changes and devel-
opments over time.

Recording Anecdotal Records

	♦ Immediate Recording: Write down the incident as 
soon as possible after it occurs to ensure accura-
cy and detail. For example, a counsellor observes 
a client showing signs of anxiety during a group 
session and immediately notes the client’s specif-
ic behaviours, such as fidgeting and avoiding eye 
contact.

	♦ Accuracy in 
interpretation 
while upholding 
the ethical 
prinicples

	♦ Brief, narrative 
accounts 

	♦ Purpose: 
documentation, 
assessment, 
intervention 
planning and 
progress monitoringSG
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	♦ Objective Description: Record only what was ob-
served, avoiding interpretations or assumptions. 
For example, it would be like “Client sat at the 
edge of the chair, tapping their foot rapidly and 
looking at the floor.”

	♦ Context: Include contextual information such as 
the setting, time and any relevant circumstances 
surrounding the incident. For example, noting 
down “During the weekly group therapy session 
on July 26, 2024, the client appeared nervous when 
the topic of personal boundaries was discussed.”

	♦ Details: Capture as many details as possible, fo-
cusing on specific actions, words and reactions. 
An example would be, “When asked to share 
their thoughts, the client’s voice trembled and she 
spoke in a very soft tone.”

Anecdotal records are valuable tools in counselling for 
capturing detailed, qualitative information about specific 
incidents or behaviours. They serve purposes such as 
documentation, assessment, intervention planning and 
progress monitoring. While they offer rich descriptive data 
and flexibility, they also come with limitations like subjectivity, 
lack of standardisation and potential time constraints. Despite 
these challenges, when used effectively, anecdotal records 
can significantly enhance the understanding and support 
provided to clients.

2.4.5 Rating Scales
A rating scale is a tool used to measure the intensity, 

frequency or quality of specific behaviours, symptoms or 
attitudes through standardised numerical or descriptive 
responses. 

Types

	♦ Likert Scales: A Likert scale measures attitudes, 
feelings or behaviours using a range of values typ-
ically ranging from strongly disagree to strongly 
agree. It usually consists of a statement followed 
by a set of response options. For example, “I feel 
anxious in social situations” as the statement fol-
lowed by response options such as Strongly Dis-
agree, Disagree, Neutral, Agree, Strongly Agree.

	♦ Numerical Rating Scales: These scales use numbers 

	♦ Immediate, 
objective, 
contextual and 
detailed recording

	♦ Benefits and 
limitations

	♦ Measures 
the intensity, 
frequency or 
quality SG
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to represent the intensity or frequency of a par-
ticular behaviour or feeling. Respondents choose 
a number that best represents their experience. 
Examples include Pain Rating Scale (“Rate your 
pain on a scale from 0 to 10, where 0 means no 
pain and 10 means the worst pain imaginable”) or 
Satisfaction Rating Scale (“How satisfied are you 
with your progress in therapy? 1 = Not satisfied at 
all, 5 = Extremely satisfied”)

	♦ Visual Analog Scales (VAS): A continuous scale rep-
resented by a line, where the respondent marks 
a point that represents their level of agreement 
or intensity of feeling and is usually a 10 cm line 
with endpoints labelled as extremes. An example 
would be, Pain Measurement: “Mark on the line 
where your current level of pain is, with the left 
end being ‘no pain’ and the right end being ‘worst 
pain imaginable’.”

	♦ Semantic Differential Scales: Measures the meaning 
of things and concepts by asking respondents to 
rate a concept between two opposite adjectives 
and typically consists of a series of bipolar ad-
jectives with a scale between them. For example, 
Emotional Response: Happy ————|———— 
Sad, Calm ————|———— Anxious.

Applications in Counselling

	♦ Assessing Symptoms: Using the Hamilton Anxiety 
Rating Scale (HAM-A) to measure the severity 
of a client’s anxiety symptoms. Clients rate each 
symptom on a scale from 0 (not present) to 4 (very 
severe).

	♦ Measuring Treatment Progress: Employing a 
10-point numerical rating scale to assess a client’s 
depression level at the start and end of therapy 
sessions to evaluate progress.

	♦ Evaluating Client Satisfaction: Using a satisfaction 
rating scale at the end of each session to gather 
feedback on the client’s perception of the session’s 
effectiveness.

	♦ Behavioural Observations: Teachers use a Likert 
scale to rate students’ behaviours such as partici-
pation, cooperation and attentiveness in class.

	♦ Types: Likert, 
Numerical Rating, 
Visual Analog 
and Semantic 
Differential Scales

	♦ Application of 
rating scales in 
counselling SG

O
U



130 SGOU - SLM - M.A. SOCIOLOGY - Personality and Counselling-1 

	♦ Self-assessment: Clients use a self-esteem rating 
scale to reflect on their self-perception over the 
course of counselling sessions.

Rating scales in counselling provide quantifiable and easy-
to-interpret data, facilitating progress tracking and decision-
making, but they can be limited by respondent bias and may 
oversimplify complex issues.

2.4.6 Sociometric Tests
Sociometric tests are tools used to measure social 

relationships and dynamics within a group. These tests help 
identify the structure and patterns of social interactions, 
including friendships, social preferences and group 
affiliations. The primary purpose of sociometric tests is to 
understand social networks and relationships, which can 
inform interventions to improve group cohesion and address 
social issues.

The key components of sociometric tests are outlined 
below:

	♦ Sociometric Choice: Participants select peers based 
on specific criteria, such as whom they prefer to 
work with or whom they consider a friend.

	♦ Sociometric Matrix: A grid that records the choices 
made by each participant, providing a visual rep-
resentation of social relationships.

	♦ Sociogram: A graphical representation of the so-
ciometric data, illustrating the social connections 
and positions of individuals within the group.

Conducting Sociometric Tests

	♦ Define Criteria: Establish clear criteria for the 
choices participants will make, such as selecting 
preferred teammates or identifying friends. For 
example, in a classroom setting, students might 
be asked, “Name three classmates you would like 
to sit next to during a group project.”

	♦ Collect Data: Have participants make their choices 
confidentially to ensure honest responses. Each 
student writes down the names of three peers 
they prefer for a group activity.

	♦ Analyse Data: Create a sociometric matrix to record 
choices and generate a sociogram to visualise the 

	♦ Rating scales in 
counselling

	♦ Measure social 
relationships and 
dynamics within a 
group 

	♦ Key components: 
Sociometric choice, 
sociometric matrix 
and sociogram

	♦ Assessment 
process
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social structure. For example, using the collected 
data, a sociogram is created to show which stu-
dents are most frequently chosen and those who 
are isolated.

	♦ Interpret Results: Analyse the patterns and re-
lationships to understand social dynamics and 
identify areas for intervention. For example, iden-
tify students who are isolated or those who are 
central to the social network, and plan activities 
to foster inclusion and improve group dynamics.

Examples 

1.	 Friendship Choices in a Classroom

	♦ Scenario: A teacher wants to understand the so-
cial relationships in a classroom to address any 
social isolation issues.

	♦ Process: Students are asked to list three classmates 
they consider friends.

	♦ Outcome: The sociogram reveals that some stu-
dents are highly connected, while others are iso-
lated. The teacher can then implement strategies 
to promote inclusivity and support isolated stu-
dents.

2.	 Work Team Preferences in a Workplace

	♦ Scenario: A manager seeks to form effective proj-
ect teams by understanding employees’ social 
preferences.

	♦ Process: Employees are asked to select colleagues 
they prefer to work with on a project.

	♦ Outcome: The sociogram indicates strong work-
ing relationships and potential conflicts, allowing 
the manager to create balanced teams that maxi-
mise collaboration and minimise friction.

In short, sociometric tests provide valuable insights into 
social dynamics, allowing for data-driven interventions to 
improve group cohesion and address social issues. Their 
visual representations, like sociograms, make it easy to 
interpret and communicate findings. However, these tests 
are subject to response bias, as participants may not always 
provide honest answers, and social relationships can change 

	♦ Examples

	♦ Benefits and 
limitations
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rapidly, potentially making data outdated. Additionally, 
ethical concerns must be managed carefully to protect 
participants’ privacy and prevent stigmatisation.

Assessment in counselling involves systematically gathering information 
through various techniques and tools to understand the client’s issues, needs and 
goals, which is essential for creating an effective counselling plan. Techniques 
like behavioural observation and clinical interviews, combined with specific tools 
such as standardised tests and rating scales, provide a comprehensive view of the 
client’s psychological and emotional state, enabling targeted interventions and 
progress tracking. Assessment techniques in counselling are broadly categorised 
into standardised versus non-standardised and quantitative versus qualitative 
methods. Standardised assessments, such as the WAIS and BDI, provide 
consistent, objective measurements, while non-standardised assessments, like 
clinical interviews and anecdotal records, offer flexible, context-specific insights. 
Quantitative methods yield numerical data for precise measurement, while 
qualitative methods, including narrative interviews and case studies, provide 
rich, descriptive information to understand the client’s experiences in depth.

Psychometric Tests are standardised instruments designed to measure 
psychological constructs such as personality traits, cognitive abilities and 
aptitudes for assessment, guidance and evaluation purposes. Anecdotal Records 
are brief, objective narrative accounts of specific incidents or behaviours observed 
by professionals, used for documentation, assessment, intervention planning 
and progress monitoring. Rating Scales are tools that measure the intensity, 
frequency or quality of behaviours, symptoms or attitudes using numerical or 
descriptive responses, aiding in assessing symptoms, treatment progress and 
client satisfaction. Sociometric Tests assess social relationships and dynamics 
within a group, using sociometric choices, matrices and sociograms to understand 
social networks and inform interventions.

Summarised Overview
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Self Assessment
1.	 Explain the assessment techniques in counselling.
2.	 What is the primary purpose of assessment in counselling?
3.	 What role does assessment play in planning interventions for clients?
4.	 Why is establishing a baseline important in the assessment process?
5.	 How does assessment contribute to building rapport and trust with 

clients?
6.	 Name two assessment techniques commonly used in counselling. 
7.	 Explain the role of self-report measures in the assessment process. 
8.	 Give an example of a projective technique and its purpose in assess-

ment. 
9.	 How can rating scales be applied to measure treatment progress?
10.	 What is a sociogram?
11.	 List one advantage and one limitation of using psychometric tests in 

counselling. 
12.	 Why is it important to record anecdotal records immediately after an 

incident?
13.	 How can a clinical interview be modified to suit a client’s specific 

needs?
14.	 How do qualitative assessments differ from quantitative assessments?
15.	 What are the main tools that are used for assessment in counselling?
16.	 Explain the different rating scales that are used in counselling.
17.	 What is the process of recording anecdotal records in counselling? 

1.	 Discuss the role of assessment in counselling and how it contributes to 
the development of a comprehensive counselling plan.

2.	 Differentiate between assessment techniques and assessment tools in 
counselling, providing examples of each.

3.	 Explain the advantages and disadvantages of using standardised ver-
sus non-standardised assessment methods.

4.	 Describe the purpose and application of psychometric tests in counsel-
ling, and discuss how they aid in diagnosing mental health conditions.
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5.	 Outline the process of recording anecdotal records in counselling. In-
clude the key elements that should be documented and explain how 
they can be used for intervention planning.

6.	 Evaluate the effectiveness of rating scales in measuring client prog-
ress and satisfaction during counselling. Provide examples of different 
types of rating scales and their applications.

7.	 Compare two types of rating scales (e.g., Likert Scale and Visual Analog 
Scale) in terms of their applications in counselling. Provide examples of 
how each scale can be used to assess client symptoms or progress.

8.	 Explain how sociometric tests can be used to assess social dynamics 
within a group. Discuss the steps involved in conducting and interpret-
ing sociometric tests.
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paragraph as a sign of their comprehension of the content. The Learners may reflect on the 
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questions from the given text. The University expects that 1 - 2 questions are developed for 
each paragraph. The space given below can be used for listing the questions.
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  Section A 
Objective Type Questions

               Answer any ten. Each question carries one mark. 		           (10X1 = 10)

1.	 Name the ethical principle in counselling that ensures the client’s privacy and se-
curity.

2.	 According to Piaget, which stage represents a significant leap in a child’s ability to 
think logically about concrete events and objects?

3.	 Which term denotes the counsellor’s responsibility to possess the necessary skills, 
knowledge and training to provide effective services?

4.	 What is the Jungian concept of universal symbols and images shared across cul-
tures?

5.	 Identify the type of assessment technique that focuses on understanding the mean-
ing and context of a client’s experiences.

6.	 What is the foundational stage in counselling where the counsellor and client estab-
lish rapport and trust?

7.	 Name the theory of personality that suggests that personality is largely shaped by 
environmental factors, learning experiences and external stimuli.

8.	 What is the Latin root of the term ‘personality’?
9.	 Who proposed the sociocultural theory of development?
10.	 Name the counselling approach that focuses on reframing the client’s life stories in 

a more empowering way.
11.	 What does RCI stand for?
12.	 Provide any one component of emotional development.
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13.	 Identify the counselling approach that emphasises the present moment and the cli-
ent’s experience in the here and now.

14.	 Which term describes the systematic process of collecting information about a cli-
ent in counselling?

15.	 What is the counselling approach that emphasises the client’s capacity for self-di-
rection and understanding?

Section B
Very Short Answers

             Answer any five. Each question carries two marks.		      (5X2=10)

16.	 Describe how assessment aids in counselling.
17.	 What does the term ‘dynamic’ imply about personality?
18.	 Explain the importance of confidentiality in counselling.
19.	 Outline and discuss the various types of counselling.
20.	 Differentiate between personality traits and temperament.
21.	 Identify any two functions of a counsellor.
22.	 Discuss the components of emotional development.
23.	 Explain the difference between long-term and short-term goals in counselling.
24.	 Describe the epigenetic principle of maturation.
25.	 Differentiate between crisis counselling and rehabilitation counselling.

Section C
Short Answers

              Answer any five. Each question carries four marks. 		          (5X4=20) 

26.	 How will you arrive at a definition of personality?
27.	 What are psychometric tests? Discuss its application in counselling.
28.	 Discuss the importance of setting goals in counselling. How do goals contribute to 

the overall effectiveness of the therapeutic process?
29.	 Analyse Horney’s concept of neurotic needs. Discuss the three major neurotic trends 

she identified, providing examples of each.
30.	 Give an account of the nature of personality.
31.	 How does the counsellor evaluate the client’s progress in the counselling interven-

tion and evaluation stage?
32.	 What are the components of self-concept?
33.	 Compare and contrast Freud’s psychosexual stages of development with Erikson’s 

psychosocial stages.
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Section D
Essay/Long Answers

      Answer any three. Each question carries ten marks. 		        (3X10=30)  

34.	 Critically evaluate the ethical principles of counselling in detail. How do these prin-
ciples guide counsellors in their interactions with clients and contribute to the effec-
tiveness of the counselling process?

35.	 Discuss in detail the various factors influencing personality.
36.	 Analyse the various assessment techniques used in counselling. How do these tech-

niques contribute to a comprehensive understanding of the client’s situation?
37.	 Elaborate why Carl Jung’s analytic psychology is considered a neo-psychoanalytic 

approach. Discuss key concepts and theories that demonstrate its connection to, yet 
divergence from, classical psychoanalysis.

38.	 Critically examine the various techniques of counselling. How do these techniques 
contribute to the overall effectiveness of the therapeutic process? Provide specific 
examples to illustrate your points.

39.	 Analyse how the interplay between gender identity and societal expectations influ-
ences the development of personality in adolescence with examples.
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  Section A 
Objective Type Questions

               Answer any ten. Each question carries one mark. 		           (10X1 = 10)

1.	 Who is the proponent of psychoanalytic social theory?
2.	 What is the counsellor’s obligation to adhere to ethical guidelines, engage in pro-

fessional development and contribute to the welfare of clients and the profession?
3.	 Which element of personality refers to an individual’s perception of themselves?
4.	 Name one quality/skill of an effective counsellor.
5.	 What is the type of counselling that involves multiple individuals sharing and sup-

porting each other on similar issues?
6.	 Who proposed the nativist (innatist) theory of language development?
7.	 Identify the psychosexual stage characterised by the fixation on oral activities.
8.	 What is the stage of counselling where the counsellor and client collaboratively set 

clear and achievable goals?
9.	 According to Adler, which term describes the feelings of inadequacy that drive in-

dividuals to strive for improvement?
10.	 What are the standardised instruments designed to measure psychological con-

structs?
11.	 Give an example of a personality model based on trait theory.
12.	 What type of assessment involves the collection and analysis of numerical data?
13.	 Name the technique of interpreting the content of dreams to gain insights into the 

unconscious processes.
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14.	 What is the method used to measure the intensity, frequency or quality of specific 
behaviours, symptoms or attitudes?

15.	 Give one example of a counselling method.

Section B
Very Short Answers

             Answer any five. Each question carries two marks.		      (5X2=10)

16.	 What is the role of a counsellor in person-centered therapy?
17.	 Elucidate the tripartite structure of the mind as proposed by Freud.
18.	 What do you understand by the term personality?
19.	 Compare and contrast the psychodynamic and cognitive-behavioural approaches to 

counselling.
20.	 What are the educational requirements for becoming a counsellor in India?
21.	 Discuss intellect and emotions as elements of personality.
22.	 Explain the difference between standardised and non-standardised assessments 

techniques in counselling.
23.	 What are the four stages of cognitive development proposed by Jean Piaget?
24.	 Describe any two common job settings of a counsellor.
25.	 Explain the concept of informed consent in counselling.

Section C
Short Answers

              Answer any five. Each question carries four marks. 		          (5X4=20) 

26.	 Compare and contrast any two major theories of personality.
27.	 Discuss briefly the role and activities of a counsellor.
28.	 Evaluate in brief the psychological factors influencing personality.
29.	 Critically discuss the difference between assessment techniques and tools with     

examples.
30.	 What does counselling involve?
31.	 Analyse the key concepts of individual psychology proposed by Alfred Adler.
32.	 Discuss the theories of emotional development.
33.	 Outline the stages of language development.

Section D
Essay/Long Answers

      Answer any three. Each question carries ten marks. 		        (3X10=30)  

34.	 Compare and contrast rating scales and anecdotal records as assessment tools in 
counselling.

35.	 Discuss in detail the concept of personality by examining its historical evolution.
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36.	 Justify why Erikson’s theory is referred to as ‘identity theory.’ Analyse the key con-
cepts and stages that highlight the centrality of identity development in his frame-
work.

37.	 Evaluate the various methods of counselling in detail, discussing their key princi-
ples, techniques and applications. How do these methods differ in their approaches 
to addressing client needs?

38.	 Critically evaluate the emergence of self as a domain of personality development.
39.	 Analyse the stages of counselling in detail, providing examples of activities that 

may occur in each stage. How do these stages contribute to the overall effectiveness 
of the counselling process?
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